Alaska Depament of Educatior
and Early Development EDUCATION

Al a szZkdBraftsApplication
for the
Every Student Succeeds AEGSA)




Note to Alaska Stakeholders:

¢tKAAd Aada GKS aSO2yR RNIFO 2F 'flFall Qapedoy {! {dFdS !
thousands of stakeholdexomments and formiastakeholder feedback, DEED recognizes that there may

still be additional revisions needed prior to submitting this application to the U.S. Department of
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additional feedback from yawvill continue to inform this work and lead to additional revisions.
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July 13, 2017
DearAlaskans

The Department of Educati@mdEarly DevelopmenfDEED) has completethe second draftfo
Al a s &taedApplication for the Every Student Succeeds Act (ESSA), the new federal
education law. All states must subi8iaite applications to the U.S. Department of Education
(US ED)to demonstrate compliance with the new law and to access thel fieaheling provided

to implement itESSA provides states with greater flexibility than the No Child Left Behind Act
it replaces.

To ensure Al askaods appl i aditibnaldlexibilttysakdassfullyf u | | adyv
aligned t o Allucatisnalaneeds andmpriotid3EED & seeking your input to

strengthen its application. The draft to follow has been created by DEED using guidance

provided by theJS EDand shaped by over0D0 stakeholder comments provided by nearly

1,000 stakeholderat the more than 40 meetings and conferences conducted across the state over
the last yearAdditionally, DEED considered the feedback provided by stakeholders on the first
draft of Al askads State Application for ESSA.

Al askads ES@iAsupppmptl i Aladaslombdbs public education |
excellent education for every student every day. DEED is committed to supporting districts in
providing a public education system that ensures all students can succeed in their education and
work, shape wrthwhile and satisfying lives for themselves, exemplify the best values of society,

and be effective in improving the character and quality of the world about them.

Given Al askads diversity, achievingforts educa
|l ocally relevant, informed, and innovative so
aligned with what Alaskans value, DEED invites parents, tribal leaders and members, education
practitioners, community partners, and state leaders i@wetkiis draft and provide feedback to

inform thefinal drafts.

When reviewing theeconddraft, itis important to understand whiais andwhat itis not.

What the ESSA Draft Application | S € . What the ESSA Draft Application
I S NOT. é
1. Truly asecondraft. 1. Completeor final.

2. Al a s dadt application fofederalfunds 2. RestrictingtheStatéd e r  di st r

authorizedunderESSA. allowableuseof federalfunds beyond
whatis statedn law.

3. Reflectiveof thebroadersystemwithin 3. Inclusiveof all thedetailneededor
which Alaskawill function tosupport schoolgo implementESSA(this will
ESSA. be providedin guidanceand technical

assistance)
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What the ESSA Draft Application | S é . What the ESSA Draft Application

I S NOT. é
4. Basedonfeedbaclkcollectedacrossour 4. Inclusiveof all feedbackDEED is
ESSAAdvisory Committeg focusgroups, continuingto compile,summarizeand
and other stakeholdé&edback groups. considerfeedbackwithin ESSA

requirements

5. Developedy working closelywith 5. Limiting additionalstakeholder

stakeholders.

feedbaclkor engagement

6. Open for addibnalfeedbackwhich will 6. Al l that is impor
bereflectedin thefinal draft of the state education system.

application whemeleasedn August2017.

7. Thesecondraftof the applicatiorthat 7. Limiting theSt a tabiliby$o revise
will besubmittedto US ED on September theapplicationin future submissiont
18,2017(US ED thenhasa 120-day US ED for approval.

reviewperiod toapprovestate

applicatiors).

Draft Timeline

DEED has indicated toS ED that Alaska will submit itESSAStateApplication by the
September 18, 2013ubmission dadline.

Time Period

Application Development Activities

May 217 July 22, 2017

T
T

Review and consideration of stakeholder feedback from ir:

draft by DEED staff.

Seconddraft released to stakeders for feedback via two

methods:

1 Webinar; and

1 DEEDOG s wEbLSIit® with executive summaayd
survey.

July 31, 2017

DEED reviseshesecond drafapplication based on
stakeholder feedback.

August 1, 2017

Draft of State Application presented to thet&toard of
Education and Governor for review.

September 18, 2017

State Application submitted tdS ED.
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DEED will be gathering stakeholdezddback on thiseconddraft applicationthroughJuly 31,
2017. Please take tinte provide your thoughts byoing toA | a s kS&M sline feedback
form. The State Board of Education will also gather public comment concerning the State
Application at its regularly scheduled meetingsur feedback is vallmde, and it will be
considered in the final ESSA State Applicatitwat will be submitedto US ED

Thank you for your continued input, supp@mnd collaboration on the development of BESA
StateApplication TogetherAlaskanscanfulfill our missioni an excellent education for every
student every day.

Sincerely,

Dr. Michael Johnson, Commissioner
Alaska Department of EducatiamdEarly Development

Alaska Department of Education and Early Development iv
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and correct.
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The SEA will submit a comprehensive set of assurances at a date and time established by the

Consistent with ESEA section 8302(b)(3), thevBEreet the requirements of ESEA sections 111
and 8501 regarding the participation of private school children and teachers.

Authorized SEA Represeriige (Printed Name) Telephone:
Dr. Michael Johnson (907) 4652800
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Programs Included in the Consolidated Skgiplication

Instructions Indicate below by checking the appropriate box(es) which prograenSHA included in its
consolidated State plan. If an SEA elected not to include one or more of the programs below in its
consolidated State plan, but is eligible and wishes to receive funds under the program(s), it must submit
individual program plans fahose programs that meet all statutory and regulatory requiremevith its
consolidated State plan in a single submission

A Check this box if the SEA has includidf the following programs in its consolidated State
application

or

If all programs are not included, check each program listed below that the SEA includes in its
consolidated State plan:

'H Title I, Part A: Improving Basic Programs Operated by Local Educational Agencies
'H Title I, Part C: Education of Migratory Children

'H Title I, Part D: Prevention and Intervention Programs for Children and Youth Who Are Neglected,
Delinquent, or ARisk

'H Title Il, Part A: Supporting Effective Instruction
'H Title Ill, Part A: English Language Acquisition, Language Enhancemertadechi& Achievement

‘H Title IV, Part A: Student Support and Academic Enrichment Grants

'H Title IV, Part B: 21st Century Community Learning Centers

3 Title V, Part B, Subpart 2: Rural and logome School Program

'H Title VII, Subpart B of tHdcKinneyVento Homeless Assistance Act: Education for Homeless Children
and Youth Program (McKinn&tento Act)

Instructions

Each SEA must provide descriptions and other information that address each requirement listed below
for the programs included in itonsolidated State plan. Consistent with ESEA section 8302, the Secretary
has determined that the following requirements are absolutely necessary for consideration of a
consolidated State plan. An SEA may add descriptions or other information, but nueginany of the
required descriptions or information for each included program.

Alaska Department of Education and Early Development 2
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Introduction

The Alaska Department of Education and Early Development (DEED) is pleased tatipecsédend

draft of its Consolidated Plan for the Every Student Succeeds Act (ESSA)was signed into federal

law on Deember10, 2015, replacing the No Child Left Behind Act (NCLB). ESSA requires states to
develop plans that address standards, assessmachool and district accountability, and support for
struggling schools, giving states more flexibility in the process of how to hold schools accountable and
how to provide support to schools in the greatest need of support.

This document represents/er a year's worth of stakeholder engagent and department preparation

in creating a plan to implement ESSA requirements within the unique context of Alaskan edutiadion.

St SySyda 2F tftrailrQa 9{{! {dFdS t tYLNENS R JafAIRy|SR
education system.

The State Board of Education and Early Development (State Board) has adopted a statewide mission and
vision for public education. The State Board has also adopted five strategic priorities for the Alaska
education system

1 Mission:An excellent education for every student every day.

9 Vision:All students can succeed in their education and work; shape worthwhile and satisfying
lives for themselves; exemplify the best values of society; and, be effective in improving the
character and quality of the wddat aroundthem.

9 FiveSrategic Priorities:

Amplify student learning

Inspire community and tribal ownership of educational excellence
Modernize the education system

Ensure excellent educators

Promote safety and webeing

O O O O O

AsiKS RNI TG 2F (GKA& LY A& gNAROGGSYS 62N] Aa |faz
Education Challenge. The Education Challenge is seeking ways to transform education in Alaska under
the five strategic priorities adopted by the State Baard

PElrairQa 9{{! LIy Aa I RSaAONARLIWIAZ2Y 2F (GUKS &aeadsSy
on key indicators, identify solutions for improvement, and target resources and support for all students

to receive an excellent education and peepared for college or career after high schddbving

F2NBI NRZ AdG Aa |y A Ol nioifiRd taskppaitthe réconimeridddidn ofeg { ! LI |
Education Challenge
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A. Title I, Part A: Improving Basic Programs Operated by Local

EducationaAgencies

1. Challenging State Academic Standards and Assessm@&S8&A section 1111(b)(1) and (2) and
/| Cw 93 HnmnO®MbHAADY OO

Alaska adopted more rigorous standards in English Language Arts (ELA) and Mathematics in 2
ensure our students would be prepared for college and/or careers after high school. Stakeholdg
feedback indicated Alaska should keep the new ELA and Mathematics Standards, but consider
reviewing them in the future to determine if any revisions are needed.

These standards were first assessed in 2015 with the Alaska Measures of Progress AssBs&ie
technical issues and a construction accident that severed the internet connection in 2016, that
FaasSaaySyia é¢1ra OFryOSttSRed !''flFall FRYAYyAadS
(PEAKS) assessment in 2017 to all students in grab@s/A3aska will continue to administer the
PEAKS assessment to students in grag®said at least one grade in high school in 2018 and bey
DEED will work with stakeholders to determine whether to make a transition from testing in one|
school grade ith an endof-grade test, to testing students with an emwdcourse test in the grade in
which they take the particular course.

lflrallrQa {OASyOS {GFyRIFINR& YR DNIRS [ S@St
4, 8, and 10 take the &dka Science Assessment. The Science Standards will be considered for
during the 20172018 school year. A plan will be created to transition to a new assessment to
measure the new Science Standards after new standards are adopted by the Alasko&td of
Education.

2. Eighth Grade Math ExceptioiEGEA section 1111(b)(2)(C) and 34 CFR § 200.5(b)(4))
i. Does the State administer an efd-course mathematics assessment to meet the
requirements under section 1111(b)(2)(B)(v)(l)(bb) of the ESEA?

'H Yes
N No

Alaska has administered assessments to students in grades 9 and 10 in high school thr
20162017. Thedate has proposed a regulation change that will allow 8we flexibility to
administer an assessment in only one grade in highachod to move to enaf-course
assessments in high school. As of this draft,3age is considering piloting a high school
mathematics Algebra | enaf-course assessment in 2018. Based on that possibility3tie
Ad NBALRYRAY3 ghi8Guestionae Sas yagSN (2
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i. LF¥ I {GFdS NBaLR y,Rides thesSttavish ta exemiptdabeighitdratly
student who takes the high school mathematics coursee@ased with the enebf-course
assessment from the mathematics assessment typically admieiin eigh grade
undersection 1111(b)(2)(B)(v)(l)(aa) of the ESEA and ensure that:

a. The student instead takes the emd-course mathematics assessment the State
administers to high school students under section 1111(b)(2)(B)(v)(l)(bb) of t
ESEA,

b. TS a0 dzRSYy G Qa LISNF2NXIyOS 2y (KS KA
which the student takes the assessment for purposes of measuring academi
achievement under section 1111(c)(4)(B)(i) of the ESEA and participation in
assessments under section 1{&)(4)(E) of the ESEA;

c. In high school:

1. The student takes a Staministered enebf-course assessment or
nationally recognized high school academic assessment as defined it
CFR § 200.3(d) in mathematics that is more advanced than the
assessment th&tate administers under section 1111(b)(2)(B)(v)(1)(bb
the ESEA;

2. The State provides for appropriate accommodations consistent with 3
CFR 8§ 200.6(b) and (f); and

3. ¢KS aGdzRSy (i Qa LISNF2NXIyOS 2y (K
assessment is used for purgssof measuring academic achievement
under section 1111(c)(4)(B)(i) of the ESEA and participation in
assessments under section 1111(c)(4)(E) of the ESEA.

‘HYes
i No

Aaskaid ya g SNRAY I GKAA ljdzSadAz2y oA kfcbursé & S &
assessments in mathematics in the future, and including the flexibility to offer theoend

course high school mathematics test to eighth graders and exempting those students fr¢
the 8" grade assessment.

ii. LT I {41 4GS NFBa LR yiRansistentSviahi34 GFR § 5002313 () Adesyri
with regard to this exception, its strategies to provide all students in the State the
opportunity to be prepared for and to take advanced mathematics coursework in mig
school.

When Alaska offers higsthool endof-course(ECOpssessments in mathematics, and alloWs 8
graders to be exempted from thé"§rade math assessment to take the high school ECO assess
the Sate will include strategies to provide all students in the state with the opputyuto be
prepared for and to take advanced mathematics coursework in middle school. Possible strategi
include:
1 Providing guidance and technical assistance to implement the middle school mathemati
standards that support preparation for Algebra |
1 Providing or partnering with organizations in the state to prowidaesiveprofessional
development for middle school teachers to be prepared to teach the mathematics stand
and possibly Algebra |

Alaska Department of Education and Early Development 6
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i Offeringan endorsement to middle school teachers Aigebra |
1 Ensuimgoptions for students in small schools to have access to advanced math courses
through virtual/distance delivered courses
1 Includngan incentive in the accountability system to schools offering Algebra | in middle
school
3. Native Languagéssessmerg (ESEA section 1111(b)(2)(F) and 34 CFR § 200.6(f)(2)(ii) ) and
HA):
i. tNRPOARS AGA& RSTAYAGAZ2Y T2 Nrasdntto/adidrificht a
extentAy GKS LI NOAOALI GAy 3 &l dzRBiglangdges ttkert
meet thatdefinition.

L dzLIQA 1 f Iy 3dzl 3 Parcentd thidRtaBayiguages@tieNsham English, and this
includes all dialects. Spanish represents alientpercentof the languages, followed by Inupiaq ang
Filipino at ovemnine percenteach. Alaska will work with stakeholders to determine finel definition
of languages other than English that are present to a significant extent in the participating stude
populationin grades 410.

ii. ldentify any existing assessments indaages other thainglish, and specify for whic
grades and content areas those assessments are available.

There are currently no existirflate content assessments in languages other than English.
iii. Indicate the languages identified in question &) which yearly student academic
assessments are not available and are needed.

This will be determined with stakeholders.

iv. Describe how it will make every effort to develop assesdsiaat a minimum, in
language®ther than English that are presetut a significant extent in the pacipating
student populationincluding by providing

a. ¢KS {G01r0SQa LIXIlyYy FyR UGAYSEAYS T2
description of how it met the requirements of 34 CFR § 200.6(f)(4);

b. A description of the preess the State used to gather meaningful input on t
need for assessments in languages other than English, collect and respo
public comment, and consult with educators; parents and families of Eng
learners; students, as appropriate; and otherk&tholders; and

c. As applicable, an explanation of the reasons the State has not been able
complete the development of such assessments despite making every ef

a. Alaska will work with stakeholders to determimmewhich languagesontent
assessmentare needecand are feasibleand will work with the testing
contractor to develop assessments in those languages. The timeline has not
been identified, buttiwill reflect the need to work with indigenous language
experts.

b. The process for consultatiomill begin as early asll 2017.

c. BecauseofhetmSt Ay S F2NJ I RYA YA & te§d\takeRoldark
discussions and plans for potentially testing in languages other than English
not yet been developed.

Alaska Department of Education and Early Development 7
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4. Statewide Accountability Systerand School Support and Improvement Activities (ESEA sect
1111(c) and (d)):
i. SubgroupgESEA section 1111(c)(2))
a. List each major racial and ethnic group the State iresuals a subgroup of students,
consistent with ESEA section 1111(c)(2)(B).

Thenine subgroups identified by the State for inclusion in the accountability system are:

students with disabilities

economically disadvantaged students

English learners

Caucasian

Alaska Native/American Indian

Asian/Pacific Islander

AfricanAmerican

Hispant

Two or more races

These subgroups are the subgroups required under ESSA.

b. If applicable, describe any additional subgroups of students other than the statut

required subgroupsi.€., economically disadvantaged students, students from maj
racial and ethnic groups, children with disabilities, and English learners) used in t
Statewide accountability system.

= =4 -4 -4 4 _a_4a_°a_-2

None
c. Does the State intend to include in the Englishriea subgroup the results of

students previously identified as English learnerslanState assessments required
under ESEA section 1111(b)(2)(B)(v)(l) for purpok8sate accountability (ESEA
ASO0A2Y MMMMOOUVLOOUO. VU Ky bb iAduded i e Hnglish
learner subgrougor not more than four years after thewdent ceases to be
identified as an English learner.

‘HYes

5 No

Alaska has included students formerly identified as English learnefsdgrears in the
accountability system under NCLB. Bute will take advantage of the option to include
formerly identified English learners in the accountab#iggtan for fouryears. Stakeholders
have indicated over the years that it is important to recognize the progress made by Eng
learners and to include their assessment results for a period of time after they have bec
proficient in English.

d. If applicablechoose one of the following options for recently arrived English learr|
in the State:

'H Applying the exception under ESEA section 1111(b)(3)(A)(i); or
A Applying the exception under ESEA section 1111(b)(3)(A)(ii); or

Alaska Department of Education and Early Development 8
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i Applying the exception under ESEA section 1111(b)(3)(A)(i) or under ESEA section
1111(b)(3)(A)(ii). If this optiols selected, describe how the State will choose which
exception applies to a recently arrived English learner.

Note that the exception chosen is consistent with current practice in Al&staeption

1111(b)(3)(A)(i) allowserently arrived English learngto be exempt from one administratio
of the ELA assessment. EL students must take the math assessment and the ELP asse
The math assessment score is not included in the accountability system for the first yeat
the following years, the EL studetakes the ELA and math assessments and those scores
included in the accountability system.

The exception allowed under 1111(b)(3)(A)(ii) would require recently arrived ELSs to take
the ELA and math assessments in the first year, but those seondd not be included in the
accountability system. In the following years, student growth on the ELA and math
assessments would be included in the accountability system.

ii. Minimum N-Size(ESEA section 1111(c)(3)(A))

a. Provide the minimum number of studenthat the Sta¢ determines are necessary
be included to carry out the requirements of any provisianger Title I, Part A of
the ESEA that require disaggregation of information by each subgroup of studer
accountability purposes.

Alaskaproposes ten as the minimum number of studeifitsinimumn-size necessary to be
includedfor accountability purposes. As has been the case in Alaska, the minirsiza
representsa balance between recognizing the small size of many subgroups and schools,
prioritizing and ensuring student privacy, and incorporating actionable id&tethe
accountability system.

b. Describe how the minimum number of students is statistically sound.

In proposing a minimum-size of ten, Alaska considered the number of studenthérall students
group as well as those in subgroups that would be included in the accountability system for aca
achievement. Approximately §ercent2 ¥ | £ I a1 Qa aOKz22f a g¢g2dzZ R
achievement indicator with a minimumsize d ten. Alaska had-sizes ofive andsixunder its
previous accountability systermAn n-sizeof ten would capture most subgroups in most schools wh
minimizing the extreme effeaf the performance obne student on a smallen-size.

c. Describe how theninimum number of student&/as determined by the State,
including how the State collaborated with teachers, piirals, other school
leaders parents, and other stakeholders when determining such minimum
number.

Specific stakeholder input was gatheredrfr the Alaska RJA y O Rrd-Gbrifeéeize activity and from
the{ G I ESSA Advisory Committee. General feedback was received from the public on the fir
draft of the state plan. Many responses were in the range af-aize offive or somewhere between
five and ten with rationale being that Alaska should hold the most schools accountable. Others
on the higher end ofen or 20, with the rationale that there can be greater variability in smaller
subgroups. Stakeholders indicated a preference for agagieg data ovethree years for schools with
less tharten students in order to include more schools and subgroups. Alaska will continue to
collaborate with stakeholders including teachers, principals, other school leaders, and parents i
determining theminimum number.

Alaska Department of Education and Early Development 9
7/13/17 Draft 2



d. Describe how the State ensures that the minimum number is sufficient to not
reveal any personally identifiable information.
(Consistent with ESEA section1111(i), information collected or disseminated under ESEA secti(
shall be coicted and disseminated in a manner that protects the privacy of individuals consister
with section 444 of the General Education Provisions Act (20 U.S.C. 1232g, commonly known &
GCFYAf@ 9RdzZOFGA2Yy Il f wAIKGaA | Yy RinimuMksre O&epdrtiog
{1 GSa aK2dzZ R O2yadzZ ¢ GKS LyadAaddziS F2N 9R
Subgroup Size in Accountability Systems While Protecting Personally Identifiable Student
LYF2NXIFGAZ2YE (2 ksRclyischshre limitdtihdNtBatediek forpréteciing studen
privacy.
DEEDREmploys suppression rules in public reporting to protect student privacy. These rules are |
on ann-size offive whether there are two or four reporting categories. Thapression rules are
most often applied to assessment results to prevent the linkage of a particular performance levg
specific student. These rules also serve as a starting point when there is a need to suppress nd
assessment datasets, including sja education child counts and discipline statistics. DEED cons
with the] { 9PBvACH Technical Assistance Center when unique suppresdaiad challenges
emerge.

DEED uses a muftiep approach to data suppression that considers both the cotistudents and
the distribution of students among the reporting categories. DEED'satmyosuppression rules
specifically for assessment reporting are:

1. If the count of tested students is less thfiwe, no results are reported.

2. If the count of tested stdents isfive or higher, and one of the reporting categories (Proficig
or Not Proficient) hagero, one, or twastudent(s), percentage ranges are reported instead
the actual percentages. Otherwise, the actual percentages are reported.

3. If a percentageange needs to be reported, the range depends on the count of tested

students:
Number of Tested Students | Percentage Range Published
5-7 >=60% or <=40%
8-9 >=75% or <=25%
10-19 >=80% or <=20%
20-39 >=90% or <=10%
40 or more >=95% or <=5%

e. fGKS {G10SQa YAYAYdzY V énodrébidingidlowerl dz
thanthe minimum number of students for accountabilitunposes, provide the
{ G I miSiruin number of students for purposes of reporting.

LEF a1l Qa YAYAYdzy yapsseSoleping Bas okés. s nbtedfireSHdtion
| dn PAAPR®E ! £ &A1 Qa & daidediBevheiheryherdlale tvior fduNB
reporting categories.
iii. Establishment of LongermGoals(ESEA section 1111(c)(4)(A))
a. Academic Aclkevement.(ESEA section 1111(c)(4)(A)(i)()(aa))

Alaska Department of Education and Early Development 10
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1. Describe the longerm goals for improgd academic achievement, as
measured by proficiency on the annual statdesreading/language arts and
mathematics assessments, for all students andetach subgroup aftudents,
including: (i) baseline data; (ii) the timeline foeeting the longterm goals,
for which the term must be the same mujtear lergth of time for all
studentsand for each subgroup of students in the Statad (iii) how the
long-term goals areambitious.

Alaska proposes a lorigrm goal of reducing by half the percentage of students not reaching the
proficient or advanced achievement levels on tiatet SNIF 2 NY | y OS 9 @I £ dz (0 A
(PEAK®mssessment in English language dgtsAX) and in mathematics over ten years (by the scho
year2026H T U ® ¢ KA A FTAGA 6AGK (GKS YAaaarzy eddEatianfos
every student every dajy ¢

The baseline data for the lortgrm academic goal will be the resuftem the 201617 PEAKS
assessment. Alaska administered its new assessment, PEAKS, in git@destBe first time in spring
2017.US E@ranted Alaska a waiver from the administration of ®ate assessment in 2016 due to
technical issues. As such, thiest and only measure of student performance on the rigate
standards in ELA amdathematics was in spring 2015. While the PEAKS 2017 data is not yet avg
the data from the 2015 assessment is being used@aceholder for the new baseline.

The longterm goal is ambitiousThe percentage of students meeting the standards on the first
FaasSaaySyd 2% !'trFallQa ySg¢ aipefcentfolRA and $1.9H n
percentfor math. While Alaska expects to see improvement in stagenformance in 2017 after twg
more years of instruction based on the new standards, there is still much room for improvement
Measures of interim progress will be uniform annual increases in the percentage of students reg
the proficient or advancetével on PEAKS. The annual increase needed for the all students grou
be 3.3percentin ELA and 3.gercentin math. Some subgroups at the state level may see annual
increases in measures of interim progress that could be as high as 4.8%.

One rationde for choosing the lonterm goal of reducing by half the percentage of students not
proficient over ten years is to provide a realistic goal and measures of interim progress for all st
and all subgroups based on their starting points. At the endmf/ears, the longerm goal for ELA
for all studentswill be 67.4percentproficient or advanced and in math it will be 6fpércent
proficient or advanced. This lofigrm goal correlates in part on predictions in the percentage of jg
both nationallyand in Alaska that will need postsecondary education. According to the publicatiq
Recovery: Job Growth and Education Requirements throughb302@orgetown Universityhe
percentage of jobs both nationally and in Alaska that will need any type of postdary education i
66 percent The PEAKS assessment measiiré dzZRSy i I OKA S@S Y S y-and-carger (
ready standards. While it is important for all students in Alaska to be prepared for their future uy
graduation, the longerm goal of 6667 percentof students reaching proficiency recognizes that nd
all jobs will require postsecondary education upon graduation by 20263ateewill re-set the long
term goal in the future.

2. Provide the measurements of interim progrdésgvard meeting thdong

term goals for academic achievementAppendix A
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See Appendix A

The statewide measures of interim progress for all students and all subgroups are outlined in
Appendix Aln addition to the state level, Alaska will set measures of interim progogsard the
long-term goals for each school and district for all students and for each subgroup of students b
on the baseline data for the school and district. This practice recognizes stakeholder input that
important to recognize the differendeetween schools and to give schools credit and incentives fq
increasing the achievement of all students.

3. Describe how the lonterm goals and measements of interim progress
toward the longterm goals for academic aclwement take into account the
improvement necessary to make significant progressdasing statewide
proficiency gaps.

Alaska proposes to set uniform annual measures of interim progress toward th¢elongjoals for
academic achievement at the state level for all students and for eaogreup of students. Because
the lowerperforming subgroups are further from the loigrm goal, the annual increases in the
measures of interim progress will be greater. These groups will have to make significant progre
annually to close the statewideg@ficiency gaps. The following charts show that the lowest
performing subgroups in the state (Alaska Native/American Indian, Economically Disadvantage
Students with Disabilities, and English Learners) all have to make more progress annually than
students group in order to make significant progress in closing statewide proficiency gaps. Som
subgroups at the state level may see annual increases in measures of interim progress that col
as high as 4.Bercent.

ELA: Reduce by 1/2 percentage not proficient by 2027
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Math: Reduce by 1/2 percentage not proficient by 2027
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b. Graduation Rats(ESEA sdon 1111(c)(4)(A)(i)(1)(bb))
1. Describe the longerm goals for the fouyear adjusted cohort graduatio
rate for all students and for each subgroup of students, including: (i)
baseline data; (ii) the timeline for meeting the lotegm gaals, for which
the term mustbe the same multyear length of time for all students ang
for each subgroup of students in the State; and (iii) how the-tengp
goals are ambitious.

Alaska proposes a lorigrm goal of 90% for the foryear adjusted cohort graduation rafer all
students and for each subgroup of students by the school year-202&his will be the same goal fq
all students and for each subgroup of studerdthis fits with the vision of the State Board of
9RdzOIF GA2Yy UGKFO alff ARABRISYNAY OF WR a@dDNNSER 2
student to leave high school prepared for work or postsecondary education, theéomggoal of 90
percentrecognizes the reality that some students will take longer tftam years to earn a diploma,
and others may earn alternate credentials such as a GED. The baseline data will be the gradua
rate from the 20162017 school year. While Alaska has had a goal pe8tentfor the four-year
adjusted cohort graduation rate previously, the leilgm goalis ambitious because the statewide
graduation rate for all students was 7@#rcentin 2016. Thdour-year graduation rate in 2016 was
53.9percentfor students with disabilities and was 54@rcentfor English learners.

2. |If applicable, describe thergrterm goals foreach extended/ear
adjustedcohort graduation rate, including (i) baseline daig;the
timeline for meetinghe longterm goals, for which the term must bbae
same multiyear length otime for all students and for each subgroup o
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students in the State; (iii) howhe longterm goals are ambitious; and (iv
howthe longterm goals are moreigorous than the longerm goal set
for the four-year adjusted cohorgraduation rate.

Alaska proposes a lorigrm goal of 93ercentfor a fiveyear adjusted cohort graduation rate for al
students and for each subgroup of students by the school year-202&his will be the same goal fq
all students and for each subgroup of studertkis fits with the vision of the State Board of
Educationth & &l £t adGdzRSyida OFy &adzOOSSR Ay (GKSAN
student to leave high school prepared for work or postsecondary education, thedomggoal of 93
percentrecognizes the reality that some students will take lanipan five years to earn a diploma,
and others may earn alternate credentials such as a GED. The baseline data will be the gradua
rate from the 201617 school year. Alaska has usefie-year adjusted cohort rate in its previous
accountability systemUnder that calculation, a school would have required a&&entfive-year
graduationrate to earn the same number of points afoar-year graduation rate of 9percent The
93 percentlongterm goal is ambitious because the statewfde-year adjusté cohort graduation
rate for all students was 80&ercentin 2016. Thdive-year graduation rate in 2016 was 6f8rcent
for students with disabilities and was 646rcentfor English learners.
3. Provide the measurements of interim progse®ward the Img-term
goalsfor the fouryear adjusted cohort graduation rate and any
extendeal-yearadjusted cohort graduation rate iippendix A.

See Appendix A

The statewide measures of interim progress for all students and all subgroups are outlined in
Appendix Aln addition to the state level, Alaska will set measures of interim progress toward thé¢
long-term goals for each school and district for all students and for each subgroup of students b
on the baseline data for the school and district. This pracgcegnizes stakeholder input that it is
important to recognize the difference between schools and to give schools credit and incentiveg
increasing the graduation rate of all students.

4. Describe how the lonterm goals and measureents of interim progres
for the fouryear adjusted cohort graduation rate @many extended/ear
adjustedcohort graduation rate take into account thaprovement
necessary to maksignificant progresi closing statewide graduation
rate gaps.

Alaska proposes to set annualiform measures of interim progress toward the letegm goals for
the four-year adjusted cohort and the fiwgear adjusted cohort graduation rates at thate level for
all students and for each subgroup of students. In addition tcsthte level, Alaka will set measuresg
of interim progress toward the lonatgrm goals for each school and district for all students and for
each subgroup of students based on the baseline data for the school and district. This practice
recognizes stakeholder input thati# important to recognize the difference between schools and {
give schools credit and incentives for increasing the achievement of all students. Because the |
performing subgroups are further from the logrm goal, the annual increases in the me@suof
interim progress will be greater. These groups will have to make significant progress annually tg
the statewide proficiency gaps. The following charts show that the loywedbrming subgroups in
the state (Alaska Native/American Indian, Eaoizally Disadvantaged, Students with Disabilities,
English Learners) all have to make more progress annually than the all students group in order
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make significant progress in closing statewide proficiency gaps. While the annual increase nee
all students in thefour-year cohort graduation rate is 1pkrcent the annual increases needed for
subgroups will be as high as $ércent
4-YR Cohort Graduation Rate Goal of 90% by 2027
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90.0 90.0
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5-YR Cohort Graduation Rate Goal of 93% by 2027
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c. English Language Proficien(gSEA section 1111(c)(4)(A)(ii))

1. Describe the longerm goals for Englislearners for increases in the
percentage of such students making progresachieving English
languageproficiency, as measured by the statewideglish language
proficiency assessment including: (i) baseline data; (ii) ttzes
determined timeline fo such students to achieve English language
proficiency; and (iii) how the lontgerm goals are ambitious.

Alaska proposes a lorigrm goal of 8@ercentfor English learners making progress in achieving
English language proficiency as measured by thewaiide English language proficiency assessme
This will continue the pattern of improvement in the percentage of ELs making progress that wg
by the State in 2012 for the districts that received Title Ill funding. Those targets were set with g
annual increase of 3.percentand if the pattern continues through the 202 school year, the goa
would be about 8(ercent This is an ambitious goal as the percentage of ELs making progress
2015 was 47.@ercent The baseline data will be determinadri the 201617 ACCESS for ELLs 2.(
Jate ELP assessment.
2. Provide the measurements of interim progress toward libreg-term goal
for increases in the percentage of English learmeaking progress in
achievingenglish language proficiencyAppendix A

See Appendix A

iv. Indicators(ESEA section 1111(c)(4)(B))
a. Academic Achievement Indicatdpescribe the Academic Aelilement indicator,
including a description of how the indicator (i) is basedht@longterm goals; (ii)

Alaska Department of Education and Early Development 16
7/13/17 Draft 2



iIsmeasured by proficiency omé annual Statewie reading/language arts and
mathematics assessments; (iii) annually measures academic acteatéor all
students and separately for each subgroup of students; @ (i I G G KS
discretion,for each public high school in the Staite;ludes a rrasure of student
growth, asmeasured by the annual Statewide reading/language arts and
mathematics assessments.

Alaska proposes to measure the percentage of students scoring at the proficient or advanced
achievement levels on the statewidssessment in ELA andhthematics for the all students group
and for all subgroups present in a school. Alaska will calculate the percentage of students scori
the proficient or advanced level by comparing the number of students scoring at proficient
advanced to the greater of the number of students tested, op8Eentof the full academic year
students were eligible to test. Schools will earn points for the all students groups based on iden
performance levels with ELA anththematics beingveighted equally. While the lorggrm goal for
all students by 2022027 is expected to be about @@rcent, the performance levels include an
incentive for schools to reach beyond the tgear goal in academic achievement. Schools will alsg
earn additiondpoints if subgroups are meeting their measures of interim progress.

This indicator will be used for all grade spans. The followingsadlect the points earned for each
performance level on ELA anththematics.

GradesK-8 Grades 912
Level Academic Points in Points in Points in Points in
Achievement ELA Math ELA Math
Level 5 80% or higher 14 14 16 16
Level 4 60¢ 79.9% 12 12 14 14
Level 3 40¢ 59.9% 9 9 11 11
Level 2 20¢ 39.9% 6 6 7 7
Level 1 5¢19.9% 3 3 3 3
Level O Less than 5% 0 0 0 0

Additional points for subgroup Point in ELA Points in Math
meet/exceed measures of interim
progress or longerm goal

All students group 1 1
Subgroups (choose one): Upto3 Upto3
1 All subgroupg 3
1 All major subgroups 2
1 Atleast 1 subgroupg1
1 No subgroups, O
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T Max4 points¢ up to3 for subgroups and 1 for all students group
o0 if no subgroups4 points for all students group
o if only one subgroup is present, school e&psints if that subgroup meetsr
exceeds measures of interim progrestoog-term goal
To be included, subgroup must meet minimum n size
Major subgroups are Alaska Native/American Indian, Economically Disadvantaged,
Students with Disabilities, and English Learners; others are other racial/ethnic subgr
b. Indicator for Pubti Elementary and Secondary Schools that are Not High Sch
(Other Academic Indicator). Describe the Other Acadeandicator, including
how itannually measures the performance for all students arghsately for
each subgroup dftudents. If the Other éademic indicator is not a nasure of
student growth, thedescription must include a demonstration that the indicato
is a valid and reliablstatewide academic indicator that allows for meaningf
differentiation in schooperformance.

= =

Alaska will usacademic growth othe statewide assessment f&LA ananathematics(PEAKS)
for students in grades-8 as the Other Academic indicatém academigrowth scorewill be
calculated for the all students group and for each subgroup in the sthabiteflectsthe
aggregatedyrowth made by individual students. Growth will be measured for individual stude
in the school according to a value table. The table assigns values to the achievement level
Ay  aiddzRSyidQa | aaSaays yile céréngywd. WhHilNIerassedsrie!
scores are reported on four achievement levels of Far Below Proficient, Below Proficient,
Proficient, or Advanced, the growth value table measures changes in student performance
each achievemerievel. Inthe growthvaluetable& G KS a0Sf 26 LINRFAOA
LINEFAOASYGé | OKAS@OSYSyil tS@gSta 2y (GKS t 9!
LY dza 0.t bUXé GO0SIROZANBTFANASTM2 FAYINATFT HOX 9
proficientminus (FB&O ¢ Ay 2NRSNJ (2 YSI adzNS-préfiieR Sy (i

I OKAS@GSYSyild tS@Stad ¢KS GLINRTFAOASYGE | yR
GLINEFAOASYG o6to0é YR GQLINRPFAOASY(H LI drordértot
recognize and incentize continued growth in students that are scoring above the minimum
proficient level.

Thegrowth value table has been used in Alaska for a number of ykavas used to determine
schoolswith growth in student performace in order for school staff to receive a financial rewaro
under the Alaska State Performance Incentive Program. Most recentlgrakagh value table has
been used for the growth and proficiency index and was included in the Alaska School Perfor
Index (ASPI) as the school progress indicator.

Thegrowth value table displays the points in each cell in a matrix that reflects whether the stude
maintaining at the samachievement S@Sf > Aa LINBPINBaAaAy3IAI 2 NI A
assessient. A student scoring at the proficient level for two years in a row recdi9@gpoints as that
student made the expected growth. Students who move from a below proficient level to proficie
increase from proficient to proficient plus or advandedadvanced plusvill earn more than 100
points depending on the amount of progress from their previous proficiency level. For example,
student who scored at the proficient level in the previous year and scored at the proficient plus
in the current yar would receivd 25 points, and a student who moved from the far below proficie
plus level to the proficient level would recei¥€0 points. Students who decline in proficiency from
one year to the next receive less tha00points and may possibly rewe zero points, as indicated I

Alaska Department of Education and Early Development 18
7/13/17 Draft 2




a drop from advanced proficient to below proficient minus. A student who drops in proficiency lg
from one year to the next may still have increased in his or her learning, but did not make the
expected growth of one yeaf progress, thus the points earned are l#szn 100but not necessarily
zero. A student who declined from below proficient plus to far below proficient plus would recei
only 30points. The following table shows the values represented for each catedstudent
achievemenbn the assessments from the previous year to the current year. The values shaded
green (above the solid border) represent growth in Hehievementevel from the previous year. Th
values shaded in yellow (in the center diagbhetween the solid border and the dashed border)
represent students who maintained the saraehievementevel from the previous year. The values
shaded in red (below the dashed border) represent students who declingchievementevel from
the previots year.

Growth & Proficiency Index Value Number Table

Previous Current Year Level

Year
Level FBR | FBP+| BR; BP+ P P+ A A+

FBE, 1 60 90 120 150 180 | 205 230 | 255

FBP+ | 40

70 100 | 130 | 160 | 185 | 210 | 235

BR; 20 50

80 110 140 | 165 190 | 215

BP+ 0 30 60

90 120 | 145 170 | 195

P 0 | 10 | 40 [ 70 1 100 | 125 | 150 | 175
1
P+ | 0| o | 20| 50 |80t 105 130 | 155
1
A o | o | o[ 3 | 60| 8 1 110 | 135
1
A+ [ 0 | o | o | 10 | 40 | 65 | 90 1115

To determine the school or subgroup growth score, all of the individual student point values are
totaled and then divided by the totalumber of studentgor whom growth can be calculated (those
who received valid scorahuring both the previous year and the current yéast administrationsand
who were enrolled for the full academic yeafhe previousgear assessment scores are in@ddor
all students who took the test, regardless of the school in which the student was enrolled for teg
(Please note that students retained in the same grade are excluded from the growth measure
because the system is designed to measure growth 2oyhS & ST NR&a GSad G2
wSiFAYSR addzRSyidaQ aaSaayvySyid ao2NBa | NB A
incentive to serve these students.)
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The following table identifies the performance levels for the growth indicamok @oints associated
with each level.

Level Academic Growth Points for | Points for
ELA Math

Level 5 > Hi 20 20
Level 4 #it- #H 17 17
Level 3 H#Ht - HH 13 13
Level 2 Ht- ## 10 10
Level 1 H#it - #i#t 5

Level O < ## 0

Values to be determined

c. Graduation Rate Describe the Graduation Rate indicatmcluding a description
of

(1) how the indicator is based on the lotgrm goals;

(ii) how the indicator annuallyneasures graduation rate for all students an
separately ér each subgroup of students;

(i) how the indcator is based on the fotyear adjusted cobort graduation
rate;

(iv) if the State, at its discretion, also includes one or mextendedyear
adjusted cohorgraduation rates, how the foryear adjusted cohort
graduation rate is combined witthat rate or lates within the indicator;
and

(v) if applicable how the State includes in ifsur-year adjusted cohort
graduation rate and anyxtendedyear adjusted cohorfjraduation rates
students with the most significant cognitive disabilities assessed usin
alternate assessment aligned to alternate academic achievement
standards under ESEA section 1111(b)(2)(D) and awarded ad8fated
alternate diploma under ESEA section 8101(23) and (25).

Alaska proposes to measure both the feygar adjusted cohort graduatiorate and the fiveyear
adjusted cohort graduation rate for the all students group and for all subgroups present in a sch
Schools will earn points based on the indicated performance levels of thegéaunrgraduation rate,
with the greatest number gboints being earned for four-year graduation rate that meets or
exceeds the longerm goal of 9(percent Additional points will be earned based on performance
levels for dive-year rate, with the greatest points earned for a rate that meets or excédsslong
term goal of 93ercent At this time, Alaska does not propose creating or awarding a-8tdieed
alternate diploma to students with the most significant cognitive disabilities.
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Level Graduation Rate | Points | Graduation Ratg Points
4-year cohort 5-year cohort
Level 5 90% or higher 15 93% or higher 10
Level 4 75¢89.9% 12 78¢ 9.9% 8
Level 3 60¢ 74.9% 9 63¢77.9% 6
Level 2 45¢59.9% 6 48 62.99% 4
Level 1 25¢44.9% 3 28¢47.9% 2
Level O < 25% 0 < 28% 0

Additional points for sibgroup
meet/exceed measures of interim
progress or longerm goal
All students group 2 2
Subgroups (choose one): Upto3 Upto3
1 All subgroupg 3
1 All major subgroupsg 2
1 Atleast 1 subgroupgl
1 No subgroups0

4-year graduation5-year graduation rate
rate

T Max 5 points; up to 4 for subgroups and 1 for all students group
o if no subgroups, 5 points for all students group
o if only one subgroup is present, school earns 4 points if that subgroup oneets
exceeds measures of interim progress or itergn god
To be included, subgroup must meet minimum n size
Major subgroups are Alaska Native/American Indian, Economically Disadvantaged,
Students with Disabilities, and English Learners; others are other racial/ethnic subgr,

= =

d. Progress in Achieving Englismétaage Proficiency (ELP) Indicaf@escribe the
Progress in Achieving ELP indicator, includingihe § SQa& RSTFTA YA |
measured by the State ELP assessment.

Alaska proposes to measure the percentage of English learners in each school thathmee
definition of making progress in achieving proficiency in English, as measured by the state ELP
assessment, ACCESS for ELLs 2.0. Schools that include an English learner subgroup will earn
based on five levels of attainment of English leampragress, with the greatest number of points
earned for meeting or exceeding the letgrm goal of 8(percentof ELs making progress. The
following chart shows how the points for the Progress in English Language Proficiency Indicato
be calculated.

Level English Learner (EL) Progress in learning English Grades k8 |Grades 912
Points Points
Level 5| Meets/exceeds the long term goal for EL progress 14 15
Alaska Department of Education and Early Development 21

7/13/17 Draft 2



Level 4] Meets/exceeds the measure of interim progress. 12 12

Level 3| Does not meet measure afterim, but showed 8 8
improvement of at leastwo percentfrom prior year.

Level 2| Does not meet measure of interim progress but has 4 4
maintained withintwo percentfrom previous year.

Level 1| Does not meet measure of interim progress and hag 1 1
declinedmore thantwo percentbut less tharfour
percentfrom previous year.

Level 0| Does not meet measure of interim progress and has 0 0
declined more tharour percentfrom previous year

Alaska defines an English learner (EL) as one who meets théadiitbe considered as an English
learner under ESEA as amended by ESSA section 8101(20) and Alaska regulation 4 AAGB34d.0
who has been determined through a screener assessment to not be proficient in English. Alask
administers the WIDA ACCESSHbLs 2.0 assessment as a measure of English language proficig
(ELP) for students identified as English Learners (EL). The ACCHS fomasasures proficiency in
four domains: listening, reading, speaking, and writing. There are six levels,indiicte

(1) Entering, (2) Emerging, (3) Developing, (4) Expanding, (5) Bridging, and (6) Reaching.

Studentshave beerconsidered proficient in the English language when they achieve a composit
(overall) score of 5.0 (Bridging) or higher on the summédEivB assessment and at least a 4.0 in eg
of the four domainsbut the exit procedures and criteria will be reconsidered after analysis of the
2017 ACCESS for ELLs 2.0 data has been rec&iveents remain identified as English learners un
the end ofthe school year in which they reach the proficiency level on the ACCESS for ELLs 2.(
assessment and may be exited from EL status.

Alaska proposes toseseven years as the statietermined timeline for all English learners to attair
proficiency(see Hakuwd, Goto Butler, & Witt, 2000; RobinsdBimpian, Thompson, & Umansky, 201
Umansky & Reardon, 20x#) ! f | a1 Q4 OdzZNNBy (i RSFAYAUAZ2Y 2
exiting EL status is based on scoring a 5.0 Composite Proficiency Level (@M IWA ACCESS fo
ELLassessmentalong with a minimum of 4.0 on each domain (listening, speaking, reading, and
writing). Alaska will be revisiting the exit criteria after reviewing the results from the-2018
ACCESS for ELLs 2.0 assessment.

ACCESfor ELLs 2.0 Composite Proficiency Level (CPL) scores are reported as decimals to the
L I OSE FNRY wmodn (G2 cond !'flallQa OdaNNByld R
least 0.4 on the CPL from the previous year. Baseth®rcurrent exit criteria of 5.0 CPL, a student
who was initially identified as an English learner and scored at the lowest level on the ELP asse
a 1.0, would not reach proficiency sevenyears if making only 0.4 gain in the CPL annually. Alask
will likely propose one of two options for a definition of making progress in learning English, afte
reviewing the data from the most recent ELP assessment:
1 Option 1: After determining the proposed exit criteria, determine the change in annual
change in CPheeded to reach proficiency if an EL scored a 1.0 at initial identification as
EL, and use that amount to apply to all ELs. An EL would be considered to have made j
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in attaining English if the student earned at lea$t4 increase in the CRlom the previous
yearand/or met the criteriafor attaining proficiency.

1 Option 2: After determining the propodeexit criteria, determine the change in CPL neede
for each individual student based on the score at the initial level of identification and th
expected number of years needed to reach proficiedcgtudent who scored at a higher
level of English proficiency on initial identification would be expected to attain proficienc
less than seven years. The chart below indicates in broad terms lstwvdent would be
expected to move from the initial level of identification to a level of proficiency over a
reasonable number of years. Scores at each level range from 1.0 to 1.9, 2.0 to 2.9, etc.
Research shows that students identified at lower levelgroficiency will make gains more
quickly than those identified at higher levels of proficiency. An EL student will be consid¢
to have made progress if the student earned at least the expected increase in the CPL f
the previous year and/or met the iteria for attaining proficiency.

Initial ELP | Years Identified as an English Learner

Level Year 2 Year 3 Year 4 Year 5 Year 6 Year 7
Level 1 Level 2 Level 3 Level 3 Level 4 Level 4 Proficient
Level 2 Level 3 Level 3 Level 4 Level 4 Proficient

Level3 Level 3 Level 4 Level 4 Proficient

Level 4 Level 4 Level 4 Proficient

Level 5 or 6

e. School Quality or Student Success Indicatofgjcribe each School Quality or

Student Success Indicator, including, for each sudobatmt:

(1) how it albws formeaningful differentiation in school performance;

(ii) that it is valid, reliablecomparable, and statewide (for the grade span
to whichit applies); and

(iir) of howeach such indicator annually measures performance for al
students and separately f@ach subgroup of students. For any School
Quality or 8udent Success indicator thdbes not apply to all grade
spans, the description mugclude the grade spans tshich it does
apply.

Alaska is proposing three School Quality or Student SucceSS)Sw@icators for students enrolled i
grades KB and three for students enrolled in grade4d.®. The total possible points for all three SQY
will beten. If stakeholder feedback suggests fewer SQSS indicators, the points for the remainin
indicators wil be adjusted to equal a maximumtei. The SQSS indicators will be measured for al
students and all subgroups. The points will be applied to the all students group.

The indicators proposed are all designed to encourage schools to improve both tlitg gfial

instruction and the quality of the school climate and student engagement. Some will require a n
data collection. Alaska will continue to work with stakeholders to determine additional possibiliti
for SQSS indicators that can measure qualities ifccessful school such as student access to a v
rounded curriculum and college and career pathways. For any future possible SQSS infi&&idrs
will pilot the indicators by collecting data for at least two years and then incorporating the indica
into the accountability system. The proposed SQSS indicators are listed below.

9 Grades K8
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0 Chronic absenteeism
A Data isrequiredto bereported beginningn 2016-2017
A Research indicates that schools with lower rates of chronic absenteeism
correlate generly with higher academic achievement
A Measure based on percentage of students absentdarpercentor more of
the enrolled school days (minimum t&h days)

Level Chronic Absenteeism Points

Level 4 < 10% 4
Level 3 10%- 14.9% 3
Level 2 15%- 19.9% 2
Level 1 20%- 29.9% 1
Level 0 | 30% or higher 0

o District-selected interim assessmentsdministered to all students in grades31

A Requires a new data field for collection in Summer OASIS forZ®17
Select from DEED approved list of interim assessments

Administer at least twice per year (falhdwinter) to all enrolled students
Measure percentage of students who participataimpared to students
enrolled on October 1not results

> > >

Level Interim Assessments | Points
participation

Level 4 | 85% or higher
Level 3 70%- 84.9%

Level 2 | 50%- 69.9%

Level1 | 30%-49.9%

Ol | N W b

Level O Less than 30%

0 Grade 3 Literacy
A Data available from state assessment in ELA
A Research shows that students who can read on grade levé! gyaBle are
much more likely to be sucssful and less likely to drop out of school
A Measure percentage of students attaining proficient or advanced in grade

ELA
Level Grade 3 Literacy Points
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Level 2 80% or higher

Level 1 60%- 79.9%

Level O Less than 60%

Grades 912
o Chronic absnteeism

Level Chronic Absenteeism Points
Level4 | <10% 4
Level 3 | 10%-14.9% 3
Level 2 | 15%-19.9% 2
Level1 | 20%-24.9% 1
Level 0 | 30% or higher 0

o Freshman ortrack credit accumulation

for graduation)

A Requires a new data element for collection in Summer OARIBLIAL8

A Research shows that students who aretoack by the end of their freshman
year are much less likely to drop out of high school

A Percentage of firstime 9" graders who earn at least ¥ of their required
credits by the end of their first year indti school (or at leastixcredits based
on state minimum of 21 and many districts with at least 24 credits require

Level % of Freshman on track fq Points
graduation

Level 4 85% or greater 4

Level 3 65¢ 84.9% 3

Level 2 40 ¢ 64.9% 2

Level 1 20¢ 39.9% 1

Level O Less thar20% 0

0 APS'schoIarship eligibility

earn a scholarship

Alaska Performance Scholarship

A Data already reported to DEED in Summer OASIS
A Encourages schools to offer access to college and career course options

A Measure percentage of graduating sersidhat qualify for any level of the

Level % of Graduates Eligible for AR

Points

Level 2 80% or higher

2

Alaska Department of Education and Early Development
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Level 1 60%- 79.9%
Level O Less than 60%

V. Annual Meaningful Differentiation ESEA section 1111(c)(4)(C))
a. 5SA0NAOGS (GKS {0 GSQa itetedatiatiSnvof al gublic y y
schools in the State, consistent with the requirementsagtion 1111(c)(4)(C) of
the ESEA, including a description of
(i) how the system isdised on all indicators in the St@& | OO 2 dzy
system,
(i) for all students and for each subgroup @didents. Note that each state
must comply with the requiremas in 1111(c)(5) of the ESifth
respect to accountability for charter schools.

Alaska proposes to use an index systersdobon 100 points for annual meaningful differentiation ¢
£t LldzotAO alOKz22fad ! AaAYAEINI GeLS 27 aeal

All accountability indicators will be included in the index. Students will be included in thieape
accountability indicators (except graduation rate) if they have been enrolled continuously in a s
for a full academic year of October 1 through the first day of testing. Performance levels will be
identified for each indicator. Schools willragoints based on their performance level on each
indicator for the all students group. Schools will earn additional points on the academic achieve
and graduation rate indicators for subgroups that meet or exceed the measures of interim progf
long-term goals.

Each school will receive an overall score from 0 to 100. Performance on all indicators will be re
2y | RIFaKo2FINR GelLlS 2F RAaLXltesxr Ff2y3 gAlK

Each school will receive a designation
9 Superior performance
o0 Owerall score of 85 or higher,
0 Atleast Level 4 on every academic indicator and all subgroups must meet meas
of interim progressand
0 At least 95ercentparticipation rate on assessments for all students and all
subgroups
1 Satisfactory performance
0 Overdl score of 70 or higher
0 Atleast Level 3 on every academic indicator, and
0 At least 95ercentparticipation rate on assessments for all students
1 Needs improvement
o Overall score of less than 70, and
o Not identified as Targeted Support or Comprehensive 8tpp
A Or
0 Any overall scoreand
0 Less than 9percentparticipation rate for all students
9 Targeted Support (as defined in Section vi)
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1 Comprehensive Support (as defined in Section vi)

Schools will receive the designations for 22189 based on the 2037018 accountability system
data. In future years, schools will receive an additional designation as improving, maintaining, g
declining, based on the trend in the change of the accountability index score for the two previoy
school years.

b. Describethewei§G Ay 3 2F SIF OK AYyRAOIG2NI AY
meaningful differentiation, including how the Academic Achievement, Other
Academic, Graduation Rate, and Progress in ELP indicators each receive
substantial weight individually and, in the aggregateich greater weigt than
the School Quality dstudent Success indicator(s), in the aggregate.

Alaska proposes the following weights for the indicators in the accountability system for schools
students in grades-B and schools with students imagles 912. For any school in which the subgro
size is not met, the indicator will be included for that school. The remaining indicators will be pr¢
so that the indicators carry the same relative weights as other schools.

Accountability IndicatorWeights

Indicator Grades k8 Grades 912
Achievement in ELA & Math 36 40
Growth in ELA & Math 40 -
English learner progress on ELH 14 15
Graduation rate - 35
SQSS indicat(s) 10 10

Total Points Possibl¢ 100 100

Schools with variant grade sps

If a school includes grade levels only from K to 8, then the school receiredearscore based only
on the points in grades-& If a school includes grade levels only from grad&®,3hen the school
receives arindex score based only on the ptirfrom grades 942. Schools that have students in a
mixture of grades between-B and 912 will receive points and weightings on indicators based on
percentage of students enrolled in the school as reported on the first day of testifRERK S Apiil
in each grade span. This would include schools witk B2 grades as well as those with grade spat
that cross the grade spans, such as grad&2.6T he following chart shows an example of such a
school.

Example Calculation:

Alaska Department of Education and Early Development 27
7/13/17 Draft 2



Grade Span Indexpoints % of students in Calculation of
earned in grade span Total Points
grade span

K-8 68 70% 47.6

9-12 52 30% 15.6

Total for school 63.2

c. If the Stateuses a different methodology or methobbgies for annual meaningf
differentiation than the onelescribed in 4.v.a. above for schools for which an
accountability determination cannot be made.q§., P2 sclools), describe the
different methodology or methodologies, indicating the type(s) of schools to
which it applies.

Alaska proposes the follongmrmethodologies for annual meaningful differentiation of schools for
which the determinations above are not applicable.

Schools with no tested grades-2K These schools will be measured on the academic achieveme
indicator and the EL progress indicalty measuring the performance of the students in the third
grade of the school in which theXschool sends their graduates. There will not be a growth mea
for these schools.

Newly opened schools: In the first year of operation, a newly openedosetith have data reported
on the applicable indicators of the accountability system, but will not receive an overall score or
designation. After the ® year of operation, the school will receive an accountability index score.

Schools with less than thminimumn of ten in the all students group: For these schools, data will
aggregated from up to the two immediately previous school years and the current school year i
2NRSNJ G2 YSIadzaNE (KS aOK22f Qa LISNF2NXI yOS

Alternative schools, rluding juvenile justice facilities: After the first year of implementation of the
new accountability system, Alaska will consider adjustments to reflect these schools. These scl
will not be considered for comprehensive support for 228.9.

Schoolswith special populations such as schools for deaf and blind students or those focused s
on students with disabilities or English learners: After the first year of implementation of the new
accountability system, Alaska will consider adjustments tiecethese schools. These schools will
be considered for comprehensive support for 2€®@1 9.

vi. Identification of SchoolfESEA section 1111(c)(4)(D))

a. Comprehensive Support and Improvement Schdols5 S ONRA 6 S (K
methodology for identifyig not less than the loweggerforming five percent of
all schools receiving Title I, Part A funds in the State for congorgkie support
andimprovement, including the year in which the State will first identify such
schools.
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Alaskawill rankall Title Ischools irorder based on the overall index score. The State will first consi
thoseschoolsin the bottomfive percentof the overall scoredf a school in the bottorfive percent
has met the measures of interim progress for all subgranpkse schoobin the academic, graduation
rate, and English learner progress indicatdh® schoolwould not be selected for Comprehensive
Support and Improvement (CSI) and the State would consider the next loavéstd school. Th&ate
will also include considerat2 y 2F S| OK a0K22f Qa | OF RSYAO I (
progress, and graduation rates over the previttuge school years, as well as the size and special
characteristics of a school. Schools will be designated for comprehensive supportlkiat tve most
likely to benefit from a comprehensive program of support and improvement SEite will use data
from the 20172018 accountability system to identify schools for CSlI for the-2018 school year.

b. Comprehensive Support and Improvemenh8olsh 5S& ONA 6 S K
methodology for identifying all public high schools in 8tate failing to graduate
onethird or more of their students for comprehensive suppand improvement,
includingthe year in which the State will first identify susthools.

Alaska will identify all public high schools in the state failing to graduatetorteor more of their
students forCSl This designation will only be applied to schools with students in any of gralles 9
and in grade 12. The State will caex all schools with our-year adjusted cohort graduation rate t
identify schools for CSI. The State will use the option for very small schools under Sections 81(
and (25) by proposing that a minimum number of ten students must be included totiet for the
graduation rate, below which the school would be exempt from differentiation and identification
comprehensive support and improvement school for graduation rRteSate will use data from
201718 to identify schools for CSlI for the@1B-19 school year.

c. Comprehensive Support and Improvement Schab&scribe the methodology b
which the State identifies public schools in the State rengivViitle |, Part A funds
that have received additional targeted support under ESEAme1111(dj2)(C)
(based oridentification as a school in which any subgroup of stisleon its
own, would lead toidentification under ESEA section 1111(c)(4)(D)3{hg the
(a1 0SQa YusdekESERASécRoH B111(c)(4)(D)) and that have not
satisfied thestatewide exit criteria for such schools within a Stadetermined
numberof years, including the yean which the State will first identify such
schools.

Title | schoolpreviously identified for Additionalargeted SupporndImprovement for a sugroup
that have not shownimprovement and met the exit criteriill be identified as comprehensive
support schools. These schools would be reviewed in-2020 see if the exit criteria had been met.
not, they would be identified as CSI schools far 202122 school year.

d. Frequency of IdentificatiarProvide, for each type of school identified for
comprehensive support and improvement, the freqagrwith which the State
will, thereafter, identify such schools. Note that these scsaolst be identiéd
at leastonce every three years

Alaska will identify schools for comprehensive support at least once every three years. DEED w
annually review school level data to determine if increasing the frequency of identification to ev¢
two years would b appropriate for Alaska. The first year of identification will be 209 ®ased on

data from 201718. In future years, identification as a comprehensive support school will include
factors in the methodology for the first identification as a compretiea support school, and will als
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consider whether the school has been improving for the previbtee years in the accountability
score. A school that has improved at least one level in the academic achievement, graduation
and English learner progss indicators, and at least five points per year in the overall score will n
identified as a comprehensive support school at that time.

e. Targeted Support and Improvemerescribe the StaS Q& YS G K2 R2
annuallyidentifying any school withor2 NJ Y2 N5 ¢ Gz¢ 2 § NEIS 8]
subgroups oktudents, based on all indicators in the statewide system of annt
meaningfuldifferentiation, including the definition used by the State to
determine consistent underperformancéESEA section 1111&)C)(iii))

Alaskawill identify a consistently underperforming subgroup as one wiiaonsistently
underperforming on all indicator@t Level lor below) fortwo consecutive years artths not met any
of the measures of interim progress on acadentbiavement, graduation rate, or progress in learni
English nor has shown any improvement on any indicator in the accountability system for the prg¢
two consecutive years. Schools that have one or more subgroups that meet this criteria will be
identified annually for targeted support and improvement. The first year of identification for targe
support and improvement will be 20180 based on the data from 204819.

f. Additional Targeted Suppopt 5 S & O NR 0 Bethddkl&yy, forideritifgimya
schals in which any subgroup of students, on its owould lead to
identificationunder ESEA section 1111(c)(4)(D)(i)(1) usingihe 8 S Q& Y §
under ESEAection 1111(c)(4)(D), including the year in which ttzeSwill first
identify suchschools ad the frequency with which the State will, thexféer,
identify such schoolfESEA section 1111(d)(2)(DB))

Alaska will first identify all Title | schools that qualify for comprehensive support and improveme
Alaska will determine the level of germance on each indicator of the highgstrforming CSI schoo
(the school with the highest accountability index score). Alaska will then compare the performaiy
subgroups in other schools to the level of performance on each indicator for the hipbgstming
CSI school. Any schools with subgroups that have lower performance in all indicators than the
highestperforming CSI school will be identified for additional targeted support. The first year of
identification for additional targeted support witle 201819 based on 20118 data. Alaska will then
identify schools for additional targeted support at least every three years, on the same cycle as
schools identified for comprehensive support. DEED will annually review school level data to
determineif increasing the frequency of identification to every two years would be appropriate fq
Alaska.

g. Additional Statewide Categories of Schodiishe State hooses, at its discretion
to include additional statewide categories of schools, describe thatsgories.

Each school will receive a designation based on the overall score on the accountability index af
additional criteria
1 Superior performance
o Overall score of 85 or higher,
o0 Atleast Level 4 on every academic indicator and all subgroups mettmesasures
of interim progressand
o0 At least 95percentparticipation rate on assessments for all students and all
subgroups
i Satisfactory performance
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0 Overall score of 70 or higher
0 At least Level 3 on every academic indicator, and
0 At least 95ercentparticipation rate on assessments for all students
1 Needs improvement
o Overall score of less than 70, and
o0 Not identified as Targeted Support or Comprehensive Support,
A Or
o0 Any overall scoreand
0 Less than 9percentparticipation rate for all students
Targeted Spport (as defined in Section vi)
1 Comprehensive Support (as defined in Section vi)

vii. Annual Measurement of AchievemerfESEA section 1111(c)(4)(E)}(idpscribe how the
State factors the requirement for 95 percent student participatio statewide
mathemaics andreading/language arts assessments into the statewide accountability
system.

E ]

Alaska law specifies that parents have the right to exclude their students from participation in sy
instructional activities and statewide assessments. Schoojsmaacoerce parents or their students
into participating in the assessments. Alaska recogiizeimportance of statewide testing to inforn
the public about the performance of schools, to provide information so that schools can improve
to ensure thaall students are receiving an excellent education. In order for these purposes to b
met, it is important to test most or all of the students enrolled in a school. Alaska expects distric
schools to communicate with teachers and parents about theoirtance of testing and to provide
every encouragement to students to participate and do their best on the assessments.

Alaska will calculate the percentage of students scoring at the proficient or advanced level by
comparing the number of students saagi at proficient or advanced to the greater of the number ¢
students tested, or 9percentof the full academic year students that were eligible to test. This
calculation will be made for the @tudents group and all subgroups. Schools that do not rtreet
participation rate will not be eligible to be designated as superior performance or satisfactory
performance. Schools that do not meet the participation rate for thetallents group or any
subgroup must submit an improvement plan to tBate. The pan must include documentation of
the communication and other efforts the school made to inform parents of the importance of
participatingintheSi 1S | a4SaaYSyGas gKAT S B @RreggrdiigA V]
0§ KSAN OKAf R QssestdteMdi Thé©plahdnustialBoydochinyent training that teachers ha
received in the importance of the tests and how to communicate with parents and students regg
the assessments. The plan must document efforts made to encourage participation toglatits in
all subgroups, and that no students have been systematically excluded from testing. The plan n
include steps the school will take to increase the participation rate in future years. The plan mug
include the strategies and samplef the mateials that will be used by the district to educate parer
about the importance of assessments and their role in student learning.

viii. Continued Support for School and LEA Improvem@aSEA section 1111(d)(3)(A))

a. Exit Criteria for Comprehensive Suppand Improvement Schoal®escribe the
statewide exit criteria, established by the Stditar, schools identified for
comprehensive support and improvememcluding the number of yearsot to
exceed four) over which schools are expected to meet sucériexit

Alaska Department of Education and Early Development 31
7/13/17 Draft 2



Alaska will review the performance of the schools identified for comprehensive support three ye
after the initial identification. The following exit criteria is proposed for consideration:

9 For schools identifietbr comprehensive support and provement based othe lowestfive
percentof Title | schools, the school must have performed at least one level higher in ea
indicator than it performed upon initial identification. The school would meet the exit crite
even if the school is in thewestfive percentof the Title | schools based on the data at the
end ofthree years.

9 Forhighschools identifiedor comprehensive support and improvement based dowr-year
adjusted cohort graduation rate of less than@rcent the school must havienproved the
graduation rate to greater than g¥ercent

b. EXxit Criteria for Schools Receiving Additional Targeted Sugpestribe the
statewide exit criteria, established by the State, for schools receiving additior]
targeted support under ESEA sectidtil1(d)(2)(Clncluding the number of year:
over which schools are expected to meet such criteria.

Alaska will review the performance of the schools identified for additional targeted support three
years after the initial identification. The followiegit criteria is proposed for consideration: The
performance of the subgroup for which the school was identified must have improved at least o
level from the level of performance at which the school was initially identified for each indicator
the acountability system. DEED will continue to monitor schools who have met the exit criteria
ensure that schools continue to meet interim targets for student subgroups.

c. More Rigorous Intervention®escribe the more rigorous interventions required 1
schools identified for comprehensive support and ioygment that fail to meet the
{dF380Qa SEAG OderiniBedAumbesofdark doyfsistent vith I ( g
section1111(d)(3)(A)(i)(1) of the ESEA.

In addition to the existing system of differeatied support and oversight of struggling scho8lEED
will facilitate collaboration and engagement among school staff, districts, community stakeholde
DEEDBtaff, and the Commissioner of Education. Schools are held accountabt@tous
improvementprocess, supported by district arffthte resources and support, with reporting of
results to stakeholders.

Mid-course interventions and supports will be implemented for those schools at risk of not exitin
comprehensive support and intervention statufeRate and district will assess progress and
support school level engagement in continuous improvement throughout the school year.
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regulation:

Evaluate Impact -Indicators of effective

-Formative assessments and

progress monitoring

-Analysis of intervention

effectiveness and impact PLAN & ACT

-District and state jointly -Identify and implement SMAR
ensure plan implementation

Upon failure to exit comprehensive support and intervention status after foursyBdtEDQwill initiate
differentiated interventions based on need leading to increased leveBatd oversight. These
interventions may involve any of the following actions in alignment with exi§ag statute and

1 Convening a strategic piaing and support team that could include the Commissioner of
Education or designe®EEDprogram staff, district staff, school staff, parents, tribal
representatives, and other stakeholders (community members, parents, and regional sc
boards). This tam will be given authority to recommend and direct the following types of
interventions based upon need and readiness of struggling schools, as appropriae and
resources allow

Continuous Improvement Planning Cycle

ASSESS NEEDJ

-Analysis of student
performance data

-Needs assessment by schoo
team

practice

goals

-Routine progress checks of
improvement goals

-District and state level
engagement and support

1 External and/or internal independent review of student achievement datejaudum
effectiveness, instructional practices, school improvement priorities, behavioral
supports, and community engagement effortértual audit of resource allocation at
the district and/or school level

1 Onsite review of school improvement practicasd/or mandatory offsite school
improvement work sessions/interviews

f Periodic distance or onsite stakeholder &DEEDY OK-§ §H ¢ G2 | aasSa
school improvement efforts.

1 New comprehensive strategic plans written wibiit EDnput/oversight

1 Assgnment of School Improvement Coach to district or school

1 More focused training and/or technical assistance

9 District andSate level direction of 1003(a) school improvement funds toward requi
cohesiveprofessional development and leadership developine
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1 Replacement of teachers and principals
9 State governance of schools and/or district
CurrentSate statutes and regulations that support these actions are AS 14.07.020.16, AS
14.07.030.1415,and4 AAC 06.864(b).
d. Resource Allocation RevieWescrile how the State will periodically review
resource allocation to support school improvement ircledEA in the State serving
significant number or percentage of schools identifiedcomprehensive or targeted
support and improvement.

DEED will allota 1003(a) funds based on a formula or competitive prodes€omprehensive
Support and Intervention and Targeted Support and Intervention Support schools.

District and school planning teams collaborate to create school improvepiansbased on a
comprehensive needs assessment. This collaborative plan includes
9 Interim and longierm goals
1 Tasks and interventions designed to meet these goals
o Evidencebased
1 Aprocess to assess, monit@nd evaluate progreg§®EEprovides acontinuous school
improvementonlinetool that satisfiesthese criteria)

Schools and districts submit a budget that aligns with the goals of the school improvement plan
review by the district and the State. Budgetsistinclude

1 Cohesiveprofessional development opportunitieand

1 Interventions

DEED reviews the school improvement plans annually. School improvement plans and docume
also be reviewed in scheduled monitoring visits.

Endof-year evaluations of programs reviewed by district for effectiveness and share®#HD

For schools failing to make progreas interdepartmental review will be conducted as needed on
annual basis to ensure alignment of diverse resources.
e. Technical Assistanc®escribe the technical assiata the State will provide to
each LEA in thState serving a significant number or gemtage of schools
identified for comprehensive or targeted support and improvement.

DEED commits to help districts lead for success by providing:
1 Technical assistance for districts, schpafsl teachers
1 Support with the alignment of resoures
1 Investing in change that is sustainable
1 Clearlyvommunicating that change is not only necessary but attainable

Desired attributes of districts:
9 districts must prioritizdow performing schools
1 provide differentiated apport aligned with the unique needs of the students
9 identify resource inequities
9 create an instructional infrastructure that utilizes data to drive decisions
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1 havethe capacity to adapt instruction to match the identifiadeds

The main strategic goal &fEED is to provide support to districts to amplify student achievement
based on these district attributed\ll training and professional development provided to districts,

schoolsand teachersupports the commitment DEED hasmadétb a1 I Qa a it dzRSy
If Alaska Then Districts 1 ThenSchools Student
Outcomes
«Amplifies oWill be «Will have the
student empowered to capacity to
learning serve all provide an oAl students
uinspires students by excellent can:
community wensuring education for wsucceed in
ownership of effective every student their
educational leadership every day education
excellence wrecruiting and work
wModernizes and retaining ushape
the education effective worthwhile
system teachers and satisfying
uEnsures airaining and lives for
excellent supporting themselves
educators teachers in wexemplify the
oPromotes effective best values of
safety and |nstrqctlonal society
well-being practices ube effective
in improving

the character
and quality of
the world
about them

(0]

O O O O o

Technical Assistance Strategies include:
1 Support regarding the school improvement planning process. Distance deliverysiieon
training from DEED stadihd expertswvith prioritized responses based on available resourc

I Technical Assistance on evibe-based interventions

Comprehensive needs assessment

Gap analysis and root cause training

Strategic planning based on identified needs and root causes
Measureable goals and tasks to support designated needs
Evaluation, feedback, and reflection

Leadership support and development

0 Awareness training regarding evideHoased practices
o Determining the best intervention to match need identified in comprehensive
needs assessments
0 Strategies to create measureable goals using the strategies to meet the needs
addressed in a comprehensive needs assessment
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I Funding and support to allow district teams to attend statewide conferences that focus G
evidencebased practices and effective strategies to build leadgrand pedagogy within a
school, such as the annual st&vide Response To InterventionTIRConference and the
Alaska School Leadership Instit@eSLIHesigned for rural schools. Alaska remains
committed to deliver training via distance technology suclegoingonline, individualized
professional learningpportunities.

I Training and support oh f I acpnkinQaus school improvement planning tool (or other
comparable planning tool implemented by the district) and webinar support throughout t
year.

1 Coaching support through the State System of Suppo@$¥8oaching program prioritized
schools with the highest need.

1 Continuedtechnical assistance during scheduled Tptiegram monitoring visits to districts
and schools.

Parent and community involvement strategies

Schoolwide planning

Guidance for lesraging federal funding streams to promote student achievement
Tools and templates

Programmatic planning guidance

Interstate collaboration opportunities

O O 0O o oo

1 Intentional collaboration of diverse resources

0 TheSate will coordinate and better utilize expertsom within DEED, external
partners,SSO8oaches, and teachers/leaders in the field.

A Early Childhood Education

Career and Technical Education

English Language Arts, Mathematiasd Science Standards

Health and Safety/School Climate initiatives

SpeciaEducation

English Learners and Language Acquisition

Instructional Best Practices

> >y >y > > >

o DEED website resourctst include fact sheets, Power Point presentasgstatic
and recorded), professional learning modules, tool kits, lists of resources (What
Works Claringhouse, Regional Educational Laboratories), etc.

f.  Additional Optional Actionlf applicable, describe thaction the State will take to
initiate additional improvement in any LEA with a sigamt number or
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percentage okchools that are consistegtidentified by the Statéor
comprehensive support andhprovement and are not meeting exit criteria
establisked by the State or in any LE#th a significant number or percentage o
schools implementingargeted support ad improvement plans.

N/A

5. Disproportionate Rates of Access teducatorESEA section 1111(g)(1)(B)):
Describe how lowwncome and minority children enrolled in schools assisted under Title I, Part A
not served at disproportionate rates by ineffective, aitfield, or inexperiened teachers, and the
measures the SEA will use to evaluate and publicly report the progress of the SEA with respec
such description.

(Consistent with ESEA section 1111(g)(1)(B), this description should not be construed as requiring a Stal
developor implement a teacher, principal or other school leader evaluation system.)

AlaskaDefinitions

DEED will use the followindefinitionsto determineDisproportionate Rates of Access to Educator
for low-income and minority children enrolled in schoakssisted under Title I, PartilAlaska

1 Lowincome student (Economically Disadvantaged Studen#) student who is eligible for
free or reduceeprice school meals undehe federalAlaska Income Eligibility Guidelines fo
Free and Reduced Meals Program, eSred in 4 AAC 06.899.(5).

1 Minority Student (Students of Colog A student identified as a member of a minority race
ethnicity (.e., African American, Alaskan Native, American Indian, Asian or Pacific Islanc
Hispanic, or two or more races, as aefil in 4 AAC 06.899).

1 Inexperienced TeachgFirst Year Teacher)A teacher in their first year of practichaving
no previous experience leading classroom instruction other than student teaching or sin
preparation experiencesAlso, inexperiencedrimcipals and other school leaders would be
their first year of leading.

1 Out-of-field teacher- A teacher teaching in a subject ar@avhich they do not hold an Alask
SYR2NBESYSyYy il o ¢KA& dzLJRIFG§Sa GKS RSTA ycan A
be added with a passing score on a content exam and two years of experience

1 Ineffective Teacher

0 A nontenured teacher who was on a plan of improvement undexAC 19.010(g)or
was notified that their continued employment in the district wastingent on the
implementation of a plan of improvemesind resignedor

0 A tenured teacher who was receiving district support on a plan of professional g
under 4 AAC 19.010(h); either of the Leved of Support indtated for a nortenured
teacher.
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I LINPFSaaAz2ylf INRBoUK LIXIY ORAAGNAON 4&dzLli
support system determine that a teacher is basic on two or more of the Alaska Teacher Standa
AYLINRGSYSy( LYy Aa NBI| dzhldaBoR and $s0Spyrt systerR deteriniNg
that a teacher is unsatisfactory on one or more of the Alaska Teacher Standards.

¢tKA&d aSOiAz2y NBFTSNE SEOfdaAGSte (2 NBI dzA NB
educator evaluation and supposystem as outlined in 14.20.149 Employee evaluation and 4 AAC
19.010- Purpose and scope of evaluation. For example: A voluntary plan of professional growth
changing of grade levels) would not be used to determine the reported level of support.

PN1J258a 2F !fFa1l Qa 9Rd¥Btedi2 NI 9Ot dzt GA2Yy Y

Help Alaska educators grow professionally

Improve the effectiveness of instruction

Future employment of the educator

All districts are encouraged to use plans of professional growth to help all educators grow
professionally and improve the effectiveness of instruction at schools.

AlaskaMeasures

DEED willise the followingneasures tavaluate progress on Disproportionate Rates of Access tg
Educators for lowincome and minority children enrolled in schools assisted under Title I, Part A:

The percentage of teachers categorized as inexperienced in Titg A Bchools
The percentage of teachers categorized as inexperienced ifTitlenl, Part A schools
The percentage of teachers categorized asdaitfield in Title |, Part A schools

The percentage of teachers categorized asdaitfield in nonTitle |, Pa A schools.
The percentage of teachers categorized as ineffective in Title I, Part A schools
The percentage of teachers categorized as effective inTitha |, Part A schools
The percentage of teachers categorized as inexperienced in high minorityisthoo
The percentage of teachers categorized as inexperienced imliovrity schools**
The percentage of teachers categorized asdaitfield in high minority schools

The percentage of teachers categorized asatiield in lowminority schools

The percenage of teachers categorized as ineffective in high minority schools
The percentage of teachers categorized as effective imfdmority schools.

=4 =4 -4 -8 _8_-48_4a_-4a_-4_-92._-9._-2

*high minority schools would be schools in the top quartile of minority students
**low minority schools woulde schools in the bottom quartile of minority students
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Public Reporting of Progress

On the State Repoard, DEED will report the professional qualifications of teachers imgtige
number and percentage of

9 inexperienced teachers, principals, andhet school leaders

9 out-of-field teachers
The information will be presented in the aggregate and disaggregatditleyl, Part A status, and by
highrminority compared to lowminority schools. Likewise, the district report cards will report simil
information on professional qualifications of teachers, principals, and other school leaders.

CurrentContext

In 2015 DEEDRIevelopedthe Equitable Access to Excellent Educators Plan for Alaska (Alaska Eq
Plan) The followingdata fromthatplarLJ- Ay G | LA OGdzZNBE 2F '€ all ¢
to Educators for lowncome and minority children:

1 Economically Badvantaged (Lowncome) Students are
1.8 times more likely to be placed with figgtar teachers

1 Students of Color (Minority) are
Two times more likely to be placed with fingtar teachers

1 Economically Disadvantaged (Lewcome) Students are
Almost twte as likely to be taught a core content course by a teacher who is not highly
qualified

9 Students of Color (Minority) are
Two times more likely to be taught a core content course by a teacher who is not highly
qualified
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Economically Disadvantagegdlow Income)Students DisproportionateRate of
Access to Inexperienced Teachers

School Characteristics by Low-Income Quartiles

9.2%
Average yearly percent of teachers in their first year
(2005-2014)

B Schools in the Top Quartile of Low-Income Students
m Schools in the Bottom Quartile of Low-Income Students

m All Schools

Students of Color (Minority) Disproportionat®ate of
Access to Ineperienced Teachers

School Characteristics by Minority Quartiles

Average yearly percent of teachers in their first year
(2005-2014)

B Schools in the Top Quartile of Minority Students
B Schools in the Bottom Quartile of Minority Students

m All Schools

The Disproportionate Rates otéess to Educators are displayed in the graphs that follow.
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The Disproportionate Rates of Access to-OfdField Teachershown beloware based on the

Economically Disadvantaggd.ow Income)Rudents DisproportionateRate of
Access to OuDf-Field Teachers

School Characteristics by Low-Income Quartiles

Percent of classes taught by teachers who are not 210%
highly qualified (SY 2014-15) ’

B Schools in the Top Quartile of Low-Income Students

M Schools in the Bottom Quartile of Low-Income Students

m All Schools

Students of Color (Minority) Disproportionat®ate of
Access to OuDf-Field Teachers

School Characteristics by Minority Quartiles

Percent of classes taught by teachers who are not 0.1%
highly qualified (Y 2014-15) -

9.4%

15.9%

00% 50% 100% 15.0% 200% 250% 30.0%

B Schools in the Top Quartile of Minority Students
B Schools in the Bottom Quartile of Minority Students

B All Schools

previous definition irthe Alaska State Equity Plan (2015) and not the current proposed definition
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Disproportionate Rate of Access to Ineffective Teachers Plan of Action

DEEDs not able to report the Disproportionate Rates of Access to Ineffective Teachers as the d
not available. The reporting on Ineffective Teachetsnequire regulatory change#laska currently
collects only districtevel data on the Level of Supp®for tenured and nofienured teachers, specig
ASNIAOS LINPJARSNAEZ YR FRYAYAAUNI G2NERD® | LR
the State Boaraf Educatiora change in Alaska regulation 4 AAC 19.055 Reporting of evaluation
results. Tha regulation change would request data at the school level for tenured andemmed
educators and would at the earliest go into effect in 2018. The first reporting of evaluation resul
DEED could be for the 2018 school year depending on a smoogigulatory process. At that time,
DEED will determine how best to publically report this information wheetimereport cards or
otherwise.

Approach toAddressDisproportionality

Clearly, there are disproportionality rates of access to inexperienced @aindfdield teachers. After
the data is available, Alaska will address any disproportionality rates of access to ineffective tee
In Title 1l, Part A, there are actions planned to improve equitable access to Effective Teachers i
1, Part A Schds, as described below.

Phase 1: Awareness

Share the Alaska Equi Phase 2: Support

Plan with stakeholders Support the twelve Phase 3: Review
to allow further

t and identified districts with
engagemen tan challenges in equitable
Improvement. access to effective

teachers

Analyze the
implementation of th
Alaska Equity Plan and
make improvements
as needed.

l'a 2dzif AYSR Ay | f DBEDwidBe udnij deiniyhase dpprohchdoraddress @
oft f a1l Qa S5AALINRLR2NIA2YF (S -imcome &rd micFity ¢hi@rs a &
enrolled in schools assisted ugrdTitle I, Part A.

! Phasel: Awareness{ K NB ! f a1l Q& S5A&LINRLERZ2NIAZ2YI
low-income and minority children enrolled in schools assisted under Title |, Part A.

1 Phase 2: Suppog Identify districts with challenges in Dispaionate Rates of Access
to Educators for lowncome and minority children and provide support.

1 Phase 3: ReviewReview the Alaska Equity Plan and make necessary adjustraadt
enga@ stakeholdesto review the initial root causes and strategies foLiNE @A y 3
Disproportionate Rate of Access to Educators forilmvome and minority children
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enrolled in schools assisted under Title I, Part A. This review pradEkisely be
informed by the work of the Ensure Excellent Educators committee®fth £ | a 1 |
Education Challenge as outlined below and in the Title II, Part A section.

Background: Initial Root Cause Analysis

Stakeholder work in 201®tdevelopthe Alaska Equity Pladentified an initial picture of the
challenges in Alask@hrough the analysis of data, information gathered froveetings
conversations with stakeholders, and various research studies, DEED identfieduses in three

areas

N

Inzufficient
Supply of

i

Difficulty
Retaining

y

Rural
Challenges

v

DEED will continue to work with districts and stakeholdenetssessoot causes for
disproportionate access to educatorand will focus on strategies to address the causes identifieq
the blue areas that can be affected more directly by districts and schools.

Strategies to Address Root Causes and Eliminate Equity Gaps

LEF a1l NBO23ayAT Sa GKFG SyadaNRARy3d &l dzREmisse
and achieving our teacher equity goals will require implementation of strategies in collaboration
2dzNJ a0OK22f RAaAGNROGad !'frallrQa tfly (2 9ya
on the following theory of action.
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( N\
— Alaska TH E N
( )
\ J
— Districts TH E N
( )
) § J Schools
Comprehensive
|| approach to
continuous ( ) Students
Improvement Recruit, retain, and
— develop excellent
teachers .
Equitable access to
\ J excellent teaching Higher levels of
college and caree|

readiness for all
students

Our theory of action is based on thHellowing principals anéey beliefs

1 Research shows that teachers have a greater impact on student achievement than ¢
other in-school factor. Students in many of our higkeds schools and districts do not
have the same aess toexcellentteaching as other students.

f ¢KSNB NB | ydzYoSNI 2F FIFO02NB GKIG AY
students access to those teachers. To address these issues, DEED needs to contin
working with districts to improve angilor talent managementincluding identifying and
addressing critical shortage areas. These are likely to include:

o0 Ways to recruit and retaireichers of the Science, Technology, Engineering, ¢
Math fields as well as teachers of students receivingigheducation services.
DEED will leverage best practices from the research (eauiting math,
science, and special education teachend practice in Alaska support districts
in those areas as needed.

o Continuing technical assistance to improve talent management for all district
Using resources such Bgreasing Equitable Access to Excellent Educators
Opportunities: A Talent Management Guide for School Disfpidduced by the
Equitable Access Support Network.

1 Providing improved access to meaningful data will likely lead to improved distvdt
decisionsmaking in the area of talent management. DEED will continue to provide d4
on rates of access to inexperienced, @dtfield, and eventually ineffective teachers.

f Stakeholder engagementasO NRA G A OF f O2YLRYySyd 2. NBO

Key Strategies: AwarenesBreparation,Recruitment and Support
DEED has identified four strategic areas: awareness of access to excellent teachers, preparatid

teachers, recruitment of teachers, and support of teachers and leaders (reterig&). will
continue to seek out and share strategies that have been demonstrated to improve teacher rete
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rates working collaboratively with our districts and other stakeholder groups. The following are |
strategiesand two sample activitiethat will beused to increase equity across Alaska:

Awareness

Public Reporting of Disproportionate Access
Ongoing Data Collection and Analysis

Recruitment

Preparation
Identification and
Support of Alaska's mitigation of
FEA, PITAS, and ANSEP certification barriers
Collaboration with Examination of
Alaska Universities recruitment and hiring
and Colleges existing efforts for

efficacy

Support

Continued coordination with
ASMP and SSOS

Oversight of districts' EES systems

Notably, this year, DEED launched tieskd& Bducation Challenge address our student
achievement gaps and increase guaduation rates by making sure that every student across our
state hasan equal opportuniy to learn and succeed. Through a process of gathering public input,
{GF3GS . 2FNR 2F 9RdzOFGA2Y KFa |t NBI Reonsysedy
Improve Student Learning, Ensure Excellent Educators, Modernize the Education System, Insp
Tribal and Community Ownership, and Promote Safety and-Bgaiy.

Ensuring excellent educators is critical both as an impact on student legbningore importantly
2y a4dz00Saa Ay YS Spiublioédlication.l a1 Qa4 GAarzy F2NJ

Vision: All students can succeed in their education and work; shape worthwhile and satisfying li
for themselves; exemplify the best values of society; and, be effective ipiiaving the character
and quality of the world d&@out them.
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6. School Condition$ESEA section 1111(g)(1)\C
Describe how the SEA agency will support LEAs receiving assistance under Title I, Part A to
school conditions for student learning, inclnd through reducing: (i) incidences of bullying and
harassment; (ii) the overuse of discipline practices that remove students from the classroom;
(iii) the use of aversive behavioral interventions that compromise student health and safety.

(1) Incidenees of bullying and harassment:

DEED assisthstricts in their efforts to reduce bullying, harassment, and intimidation by providing
RAAGNROGEA 6AGK GSOKYAOIFt FaaAraaidlyOoS 2y ! ft
and address schaddliscipline through data collection and analysisaining; and support of the
implementation of a constellation of evident®sed programs andrsitegies that reduce bullying.

Statutes:

Alaska has a collection of complementary laws that explicitlyipibothe harassment, intimidation,
and bullying of any student on school premises or on school transportation systems.

1 AS 14.33.200 requires Alaska districts to have written policies on how they will promote
positive character traits and address bullyimgen it occurs.

1 AS 14.33.210 requires school personnel, volunteers, and students to report all suspecte
bullying to school officials.

1 AS 14.33.230 protects reporters of schbaked bullying, harassmerand intimidation from
reprisals

1 AS 14.33.230rptects reporters of schodbased bullying, harassmerand intimidation from
suit.

Data Collection and Analysis

1 Youth Risk Behavior SurvelDEED partners with thlaskaDepartment of Health and Socig
Services to administer and report out on this Cerfter Disease Control (CDC) survey that
includes bullying and school climate measures.

1 DEED collects and reports out on suspensions and expulsions for bullying, harassment,
intimidation annually

Training/Technical Assistance

1 DEED delivers distandelivered trainingit has createdo thousands of district personnel
annually on bullyig, harassment, and intimidatidn partnership with the Western
Educational Equity Assistance Center within the Metropolitan State University of Denvel

1 Examples of evidee-based programs, activities, and trainings DEED supports are:

V Schoolwide Positive Behavioral Supports

V FourthR

V Mentoring Programs like Big Brothers/Big Sisters
V Restorative Justice

V Sources of Strength
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Suicide Prevention Program

Project AWARE, AlternativGchool Initiative

Youth Mental Health First Adental Health Assessment and Referral

Crisis Response, @sscalation training for staff

Suicide Prevention Gatekeeper training

PElraltlr {IFFS / KAfRNByQa ! O GN¥XAyAy3

<K<K KL

(ii) The overuse of discipline practicesahremove students from the classroom:

DEED continues to expand its efforts to support districts in reducing their utilization of discipling
actions that remove students from the classroom through technical assistance on geftatse
laws, data collectio and analysis, and through technical assistance and training on a host of relg
topics.

Statutes:

1 AS 14.33.120 requires dibtricts to have (and regularly update) written school disciplinary
and safety programs that were created through collabonatd both school and community
stakeholders to ensure the programs reflect community values and norms. These discip
and safety policies must include standards for:

honesty and respect within schools

behavioral expectations

consequences for misbehavio

policies for student conflict resolution strategies

established discipline and safety programs addresbullying, discipline practices, and

behavioral interventions with students

< <K<K L

Data Collection and Analysis:

1 DEED recently constructed a new statewdtigcipline data collection system (State Report
Manager) that captures data on all school suspensions and expulsions. The benefits are
V Improved data fidelity
V Greater ease for th&ate and districts to organize and analyze disciplinary data
V Improveddistrict ability to unpack the data and better hypothecate underlying
student needs that drive student behaviors resulting in suspension or expulsion
V Data can be examined to determine if disproportionality in discipline is occurring
any student subpopuladins.

Training/Technical Assistance:
1 DEED cosponsors an annual statewide School Health and Wellness Institute that delive

information/training on positive school climate, school safety, classroom management, &
prosocial evidencdased school programs
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1 DEED delivers training to thousands of educators annually on Gender and Race Equity

1 599504 al yRFGSR wSLR2NIAYy3a 2F [/ KAfR ! o0dza
Adverse Childhood Experiences and Trauma Aware Schools

1 DEED is finalizing content fa more indepth Trauma Sensitive Schools training. The Trau
{SyaAridArgdS {OK22fa Y2RStI gAGK AGa F20dza
challenging behaviors are often the expression of trauma and grief, is fostering a reduct
the removal of students from classrooms for disciplinary issues in schools that utilize tra
informed policies, practices, and strategies

1 Examples of evidendeased programs, activities, and trainings DEED supports listed abo
address bullying also suppatecreased student removal from the classroom for discipline

(iir) The use of aversive behavioral interventions that compromise student health and
safety:

lflFallrQa LddzofA0 adOKz22fa IINB y20 Fff26SR G2
compromised 1 dzZRSy 1aQ KSIfGK FyR alFStGee® LYy Hamn3
useof student restraint and seclusion in our schools. This legislation requires essential safety
protocols be in place when these interventions are unavoidablghipits the use of chemical and/of
mechanical restraints, requires all incidents of restraintemigsion that do occur to be reported to
DEED, and requires a sufficient number of staff from each school to receive periodic training in
escalation and r&traint techniques.

School staff trained in descalation, restraint, and seclusion are also required to be trained in Fir
Aid and CPR. DEED maintains a list of evideased trainings for districts to select from that utilize
techniques proven to keegtudents and staff safand delivers ongoing technical assistance to
districts regarding trainingnd reporting requirements.

7. School Transition€ESEA section 1111(g)(1)(D))
Describe how the State will support LEAS receiving assistance undey Fiht A in meeting the
needs of students at all levels of schooling (particularly students in the middle grades and hig
school), including how the State will work with such LEASs to provide effective transitions of
students to middle grades and high schto decrease the risk of students dropping out.

59950a 32 latomprenensive, rokust@@uicational system that provides all students the
opportunity for a welrounded and equitable education. The system has many embedded eleme
that promote successful transitions for students throughout their education, and dirzdtlitional
supports where appropriate to ensure the needs of all students are BEEDs driven by our State
C2FENR 2F 9ORAZOFGA2YQa +AAA2Y uedl® Fal & d R QB2
the opportunity to receive an excellent education every day; tibstudents can succeed in their
education and work, shape worthwhile and satisfying lives for themselves, exemplify the best vi
of society, and be eéfctive in improving the character and quality of the world about them.

599504 SRdzOl { mpsetof a bépad ZansSeVatioh af in@r@voven, complementary
structures, systems, programs, and strategies that operate in concert at all level®ofisghand
encompassglistricts receiving assistance under Title I, Part A. Supports designed to ensure the
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educational needs of all students are maihd that their transitions across educational milestones
successful are embedded in the followingrecbl2 Yy Sy 6a 2F 5995Qa SRdzO!
Accountability, Student Content and Performance Standards, Finance/Accounting, Teacher

Certification, Special Education, Early Learning, Child Nutrition, Health/Mental Health, School S
Career and Tdmical Education, Aftechool Programming, and Professional Development for Dist
Personnel.

Beyond these foundational supports, additional levels of assistance for students in middle and
schoo] where the risk of dropping out is greatest are gisovided. Examples of these supports are
1 Alternative Schools: DEED concurrently administers two alternative high school initiative

which provide innovative mental health supportehesiveprofessional development,
additional staffing, and funding f@avidencebased curriculum, programs, and activities to t
YIE22NRGe 2F tfrFallQa FftaGSNYyFGAGS aoKz22f¢
2F | f I &1-tisksiuderitd @nd ard-aii excellent complement to traditional schools.
I £ I & {ekn&@idie s¢hbols constitute a safety net for studentsisk of dropping out and fo
students who have dropped ogtreconnecting them to their education and the goal of
graduation.

1 Neglected and Delinquent: DEED couples state Youth In Detention funidnigsviederal
Title | Part D Neglected and Delinquent funding to strengthen transitional supports to
detained youth. Transition planning must include the following: personal, career, technig
and academic counseling; placement services designed te fiiacyouth in a university,
college, or junior college program; information concerning, and assistance in obtaining,
available student financial aid; counseling services; and job placement services. Detaing
students are provided the opportunity to medie¢ same challenging State Standards as al
other district student populations.

Alaska Performance Scholarshijre Alaska Performance Scholarship provides an opportunity for
Alaska high school students to earn a scholarship to help cover the cost Eska postsecondary
education. This program delivers financial support that makes postsecondary education a realit
some students that couldot otherwise afford to attend. Alaska high school students who take a
more rigorous curriculum, get good grasjeand score well on college placement or work ready ex
can earn an Alaska Performance Scholarship to qualified Alaska colleges, universities, or
vocational/technical programs.

http://acpe.alaska.gov/FINANCIAL AID/Grants Scholarships/Alaska Performance Scholarshi
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B. Title I, Part C: Education of Migratory Children

1. Supporting Needs of Migratory ChildrefeSEA section 1304 (b){IDEescribe how, in phning,
implementing, and evaluating programs and projects assisted under Title I, Part C, the Statg
its local operating agencies will ensure that the unique educational needs of migratory child
including preschool migratory children and migratehjldren who have dropped out of school,
are identified and addressed through:

i. The full range of services that are available for migratory children from appropriate I
State, and Federal educational programs;

ii. Joint planning among local, State, andi&®l educational programs serving migratory
children, including language instruction educational programs under Title Ill, Part A;

iii. The integration of services available under Title I, Part C with services provided by t
other programs; and

iv. Measurableprogram objectives and outcomes.

Since Title I, Part C, Education of Migratory Children funds are supplementary and cannot supf
is necessary to ensure migratory children and youth are receiving accesSttaiealind federal funds
they are enitled to beforebeingprovided support with Title I, Part C funds. At DEED, the Migrant
Education PrograrMEP)is part of the Student Learning Division. The division works collaborativ|
to ensure there is an understanding thfe services providetly ead program Additionally, the
Migrant Education Program éspart of two subteamswithin the divisionthe ESEA Federal Progran
Team andhe Early Learning Team.

The ESEA Federal Programs Team meets regularly to discuss services and activities grthaded
programs, andworks collaboratively to review and approve ESEA Consolidated Appl&atidrio
monitor ESEA programs together.

9 Districts that receive Title€Cfunds complete their application proce§soughthe ESEA
Consolidated Applicatioannually. The ESEA Consolidated Application includes Jilditle
I-C, TitledD, Title HA, and Title HA grant planning. The application requires districts to
describe how they coordinate their various ESEA funding sources. The Consolidated
Applicaton allows for DEED to check for efficiencies and to ensure funds are not suppla
one another. The ESEA Consolidated Application requires district program personnel to
coordinate with one another when planning services, and for DEED ESEA Prograta Lea
meet regularly to review ESEA Consolidated Applications together. Additiohtily meet
all eligibility criteria, schools can apply to consolidate their TH@efuinds into the TitleA
Schoolwide Program using the Consolidated Application.

9 Distiicts receiving ESEA funds are monitored. T#leTitle 1C, TitledD, Title HA, Title [HA,
and McKinneywentoprogramsmonitor districtsfor complianceogether. Districts are
required to gather evidence that MEP students are receiving all thedljstate, and federal
services available to the district.

The Early Learning Team works together to ensure preschool migratory children are receiving |
Sate, and federafunded preschool opportunities available to them. The Migrant Educatiogrno
is supervised by the Early Learning Administrator.
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The Migrant Education Program provides districts with a Migrant Summative Data Report in the
spring annually. This report is a tool for districts to use to evaluate the effectiveness of theirrpro
and to help guide their needs assessment for the following year.

DEEDRIevelops a statewide comprehensive needs assessment (CNA) that includes the identificg
and an assessment of:
f The unique educational needs of migrant children that result from@€ A £t RNBy Q a
lifestyle.
1 Other needs of migrant students that must be met in order for them to participate effecti
in school.

For the CNA procesBEEontracts with consultants to assist with the CNA update. DEED Migrg
Education Program aff, with the assistance of the consultants, use various platforms to gather d
on migrant student achievement and outcomes, disseminate and collect surveys documenting t
LISNODSLIiA2Y 2F YAINIyYyd adFFF I yR LiteNilyselévant NS
demographic and evaluation data. The data collected is used bgk#eommittee, a group of
migrant education stakeholders, to formulate a comprehensive understanding of the characterig
of the migrant student population in Alaska. fofle of Alaska migrant students is developed base
on the most recently available information. The CNA committee uses the profile and other colle
data to develop concern statements, needs indicators, needs statements, and solutions strateg
The CM guides the design of the Alaska Migrant Education Program.

Based on the most recent CNAEEDwith the assistance of consultants and stakeholders, created
Service Delivery Plan (SDH)e SDlRommittee was composed of representatives who are parents
and community members; MEP educators and administrators, recruitersD&fddepresentatives.
These individuals have expertise and/or experience in reading, mathematics, migrant student
graduation strategiessohesiveprofessional development, identifian and recruitment (ID&R), dat
management, inteilagency coordination, parent involvement, and/or early childhood education.
Members of the SDEommittee also served on the Alaska MEP @blAmittee to provide continuity
to the overall comprehensive pross that was carried out in Alaska. This helped to ensure systen
are aligned to meet the unique educational needs of Alaska migrant students. Through the Stat
process, DEED creates Measurable Program Objectives and Outmod®sluates the progress.

2. Promote Coordination of Servicd&SEA section 1304(b)(3kescribe how the State will use Tit
I, Part C funds received under this part to promote interstate and intrastate coordination of
services for migratory children, including how the State prilide for educational continuity
through the timely transfer of pertinent school records, including information on health, whe
children move from one school to another, whether or not such move occurs during the reg
school year.

DEEDparticipatesin several multistate consortia that seek to improve the identification and
recruitment, policies, pertinent record transfer, and educational services for migrant students:
1 The Interstate Migrant Education Council (IMECAN independent organizatioestablished
to advocate policies that ensure the highest quality education and other needed service
migrant childrenandfacilitate opportunities for members to examine policy issues at all
levels of government related to coordination between public angate agencies to benefit
migrant students and programs.
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1 National Association of State Directors of Migrant Education (NASD§H)is association
provides the largest national conference for the migrant program. State directors meet t
discuss issues &ffting migrant students and families, andeo\L 70 sessions are heid
highlight best practices in migrant programs.

1 Titek aA3dINIYyld 9RdzOI GA2Yy tchEhdaNdedtingFok MIBO (i 2 NJ
Directors that 1) facilitates opportunities for Bectors to network and share best practices
and resources, 2) provides Directors with information pertinent to the State administratic
and operation of the Migrant Education Program (MEP), 3) promotes the understanding
and coordination with, other EDitiatives and programs, and 4) provides Directors and Of
of Migrant Education (OME) personnel with opportunities to coordinate on issues import
to the successful design and implementation of programs and services that benefit migr
students.

 MIS2000¢! £ a1l Qa aA3aNryd 9RdzOI GA2Yy | udzRS)/u
9RdzOF GA2Yy 51 iGl 6a{k9R50®d alL{unnn K2dzaSa
connects to MSIX, the national student exchange system.

1 National Migrant Student ExchamgSystem (MSIX) This databasallows States to share
educational and health information on migrant children who travel frgiate to state and
who as a result, have student records in multiple States' information systems. MSIX wor
concert with the Aaska Migrant Student Database, MIS2000, to fulfill its mission to ensur
the appropriate enroliment, placement, and accrual of credits for migrant children
nationwide.

During district level monitorind)EEDverifies that the district promotes interstat@nd intrastate
coordination of services for migrant students including:

1 providing forthe educational continuityf migrant studentshrough the timely transfer of
pertinent student records, including health records (whether or not the move occurs duri
the regular school yeargnd

1 establishing a procedure to coordinate services and records transfers with surrounding
districts or districts thamigrantstudents move to/fromand meeting all deadlines for the
submission of student records and data in MI&20

3. Use ofFunds(ESEA section 1304(b)¥8)) 5 Sa ONRA 6 S u

FdzyRaZ yR K2g &adzOK LINAR2NRGAS

KS {GFGSQ LIN
a ¥}
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Grants under Title I, Part Education of Mjratory Children are issued to districtsoughan

allocation, not through a competitive process. The allocation formula is largely based on the nu
of migrant eligible students, services provided to migratory children and youth, number of stude
idey G AFASR | & @ LIdd acsdenii@necbRaNdordirk) Mia avéghtadiformula.

District Title {C grant planning is included in the ESEA Consolidated Application that districts su
to DEED annually. Districts submit their applications irstiremer of each year, and after approval
they receive a grant award for operation of the program as outlined in their application.

DEEDQworks with stakeholders to create a State CNA of the migratory children in Alaska. The CI
guides the design for thel#ska Migrant Education Program. Based on the State BRBEDwith the
assistance of consultants and stakeholders, creates a Service Delivery Plan (SDP) to meet the
identified needs from the CNA. Districts are required to create local needs assessneketdne
delivery plans that align to the State guiding documents.
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91 OK RA agiaNtInGstib@ dlignaddaith the State CNA and SDP. Districts provide services
specified in the plan in communities where migrant families are living. Supplementadtexuand
support services are provided to respond to the unique needs of migrant children and youth. Th
needs are not addressed through existBigte, local, and federal educational progranihese
supplemental services are designed to provide coritynof instruction for students who move from
one school district or state to another.

The Title I, Part C grant application requires llydanded districts to describe how they give priority
F2N) aSNBAOS (2 OKAf RNBY &MY E@ AR dey préviBie/sarkicEsh
that address the unique needs of migratory children in accordance with the A&i3Ra
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C. Title I, Part D: Prevention and Intervention Programs for Children and

Youth who are Neglected, Delinquent, odsk

1. Transitions Between Correctional Facilities and Local ProgrédBBEA section 1414(a)(1)(B))
Provide a plan for assisting in the transition of children and youth between correctional facil
and locally operated programs.

DEED actively supports the pisions of a higlguality education to neglected, delinquent, oridgk
students in juvenile justice and correctional facilities. DEED understands that students who mo
between correctional facilities and locally operated programs face many challenglesling delayed
academic record transfer and limited access to specific programs and services necessary to mg
a0dzZRSyGaQ dzyAljdzS SRdzOF A2yl t ySSRao

DEED will require all districts to:

1 Designate a single point of contact responsible for issues relatitigettransition of children
and youth between th&ate-operated correctional facility and schools, altative
educational opportunitiesandother locally operated programs. This person will be
responsible for communicating with local detention and otlreatment facilities regarding
student placement, assisigin transitioning student records (including IEPS), transferring
credits, and serving as a liaison between digrictsand the local juvenile court.

1 Describe in their application the supparthe district has in place for youth that transition
betweenthe juvenile justice systemndtheir home district. The description must include th
following: personal, career, technical, and academic counseling; placement services des
to place the yath in a university, college, or junior college program; information concerni
and assistance in obtaining, available student financial aid; counseling services; and job
placement services.

2. Program Objectives and OutcoméESEA section 1414(a)(2)(Mgscribe the program objective
and outcomes established by the State that will be used to assess the effectiveness of the 1
PartD program in improving the academic, career, and technical skills of children in the pro

Program Objectives

The purpose of Title I, Part D is to support the operatio®afe facilities, correctional facilities,
delinquent programs, neglected programs, or local educational agency programs that involve
collaboration with locally oprated correctional facilities:

1 To carry out higlguality education programs to prepare youth for regular héghool
diploma, careeandtechnical training, employment, or further education;

1 To provide activities to facilitate the transition of such yob#tween districts and
correctonal programs to further educatigmprovide career and technical education skdis
facilitate employment;

I To provide comparable services to neglected children or institutional delinquent children
neglected and delinquent children in community eiool and longerm programs;
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I To prevent atrisk youth from dropping out of school and to provide dropouts and childrer
and youth returning from correctional facilities or institutions for neglected or delinquent
youth, with a support system to ensure theontinued education; and
To provide transitional services betwelatal schools and correctional facilities for at risk
youth returning from correctional facilities and programs

Program Outcomes
DEED administers the Title I, Part D program andeasibzvariety of elements to assess program
effectiveness, including:

1 Annual review oflistrict application that contains assurances, narrative descriptive questi
and budget information. Upon receipt at DEED, applications are reviewed.

1 Annual review bdistrict end-of-year report that summarizes both budget and program
information (to include transition activities, academic, career and technical dkdis)the
year.

9 Periodic monitoring oflistricts on the required components to assure they are impating
correctprograming to include transition activities, acadengiodcareer and technical skills
with the funds.

1 Program effectiveness will be based on student outcomes. State assessment scores fro
neglected and delinquent students will be gathewetl analyzed. Students in these facilitie
will be held to the same high standards of quality that all students within Alaska are helg

Accountability
9 Districts are requiretb showprogressn the number of children and youth attaining a
regular highschool diploma or its recognized equivalent.

9 After receiving assistance under this subpart for three years, districts need to show that
has been an increase in the number of youth returning to sclattalining a regular high
school diploma or itsatognized equivalent, or attaining employment after such children g
youth are released.

9 District will be required to conduct a needs assessment for future program planning,
disaggregating data on participation by gender, race, ethnicity, and age, wbitcping
AYRAODGARdzZE f &a0dzRSY G LINARGF Oesx (2 RSGSNXYAY

1 DEED will evaluate Titldl programs:

o To maintain and improve educational achievemeantd to graduate from high schoo
in the number of years established by the State under eitherfouryear adjusted
cohort graduation rate or the extendegkar adjusted cohort graduation rate, if
applicable;

o To accruecoursecredits that meet State requirements for grade promotion and hig
school graduation;

0 To make the transition to a regular pragn or other education program operated b
a local educational agenoy school operated or funded by the Bureau of Indian
Education;

o0 To complete high school (or high school equivalency requirements) and obtain
employment after leaving the correctional fity or institution for neglected or
delinquent children and youth; and

o0 To participate as appropriate, in postsecondary education and job training progrg
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D. Title I, Part A: Supporting Effective Instruction

1. Use ofFunds(ESEA section 2101(d)(9)éhd (D)) Describe how the State educational agency
use Title I, Part A funds received under Title Il, Part A for-#&ad¢ activities described in sectio
2101(c), including how the activities are expected to improve student achievement.

Edu¢ 62NJ DNRgGK yR 5S@St2LIYSyi {eadSvya KI a
A funds. Current activities focus primarily on the development of effective educators, recognitio
excellent teachers, and the provision of technical asstsao districts in this area. DEED is
considering activities in induction and advancement for teachers, principals, and other schools
leaders.

Continuing Activities

DEEDRwill use Title Il, Part A funds this next yeastpportSate-level activities tlat are in progress.
These activities includan onlinecohesiveprofessional development networkrograms to recognize
excellent teachersguidancdn using Educator Evaluati@md SupportSystem results andneeting

educator qualifications; and technicassistance on Title I, Part A district applications and monito

DEED isurrently using Title Il, Part A funds to suppograject to developan online professional
development network thagllows teacher teams to support personalized professiceeiring.
Learning paths for both English Language Arts and Mathematics havel&eelopedusing open
sourcevideos with interactive and discussion activitigsing this online environmenthé project
partner has enhanagonline courses and exterd the learning from statewide conference€reating
additional learning paths on effectively integrating technology, digital literaogjdentifyingand
meetingstudent<Xxpecific learning needsill be explorel duringthe next year of this project.

DEED wiicontinue toassist with thedisseminaion ofthe lessons learnetiom a statefunded
initiative that focused on the delivery of higjuality, interactive blended learning models. This
project focused on removinbarriers, providing specific technologytemcements, and
strengthering current technologybased instructional programBEED looks to learn from these
projects and the work of other Alaska distri@tstiatives on how educators are embracing
personalized learning and how it benefits their stutéen

As defined by the U.S. Department of Education, personalsading refers to instruction in which
the pace of learning and the instructional approaches and instructional content (and its sequen
all may vary based on learner needs. In additiearning activities are meaningful and relevant to
learners, driven by interests, and often slitiated.

DEED has beeamllaborating with partners on considerimgicro credentials for receriifation and
university credit based on an inquiry fromettuniversityof Alaska They have been gathering
information from Digital Promise, BloomBoard, the Tennessee Department of EdycatibKettle
Moraine School District in Wisconsin. Increasingwledge and usage of the Professional
Development definitiorand the Professional Learni&gandards from Learning Forward will be
emphasized again this year. Learning Forward Alaska has been instrumental in working with D
present this information in the last few years. DEED will explore buiddirrgeness ofhe recently
revised national Librg and Technology standards.

Alaska Department of Education and Early Development 56
7/13/17 Draft 2



Activities Under Consideration

DEED will be considering an Induction Initiative to help with high rates of teacher turnover in Al
The cost of teacher turnover in Alaslestudy by theCenter for Alaska Education Policy Research
the Institute of Social and Economic Resedittp://www.iser.uaa.alaska.edu/Publications/2017
CostTeacher.piif estimates aa@st of $20 million per year to school districBEED will begin with a
review of otherSate guidelines (e.g., Hawaii, which has similar geographical challenges). The r¢
will identify promising practices that can be adapted to Alaska. AdditionalD#ll examine Alask
RAAGNAOGAQ SEAAGAY3T AYyRdzOGA2Y LINRPINI YEa F2N

DEED will be exploring establishing a Teacher Leader program to plontunities for teachers to
exercise leadership roles withoutaeing the classroom entirelgharing theleacher Leader Model
Standardwith districts will be one of the first stepPED will also leveragerpmising practicein
Alaska and recommendations from the research in this area, especially as DEED leadership pr
input into this research (i.eteacher career advancement initiatives

DEED will be looking at initiatives to support Principals and Other Schools Leaders through
partnerships. It will reserve the optiontiiree percentfunds of the allowable Title Il, Part A funds in
anticipation.DEED may consider reservimg percentof the Title 11AQate level activities to explore
the creation of teacher/leader academies in conjunction with fungmtionedabove. By having

academies specific to Alaska, tBeidelines for PrepargnCulturally Responsive Teachers for Alask
Schools, published by the Alaska Native Knowledge Network, revised as of February 2, 1999, ¢
embedded in the design.

DEED will basing Title Il, Part A funds to address Disproportionate Rates of AccEdsitators as
outlined earlier under Title | and below in D.2. DEED uses teacher certification receipts to supp
Certification and Licensure Systems and Educator Preparation Program Strategies as outlined

Activitiesinformed by Alask& Bdwcation Challenge

DEEMasalsoa 0  NIISR GKS !'fl allQa 9RdzOFGA2Y [ KIf ¢
increase our graduation rates by making sure that every student across our state has equal
opportunities to learn and succeed. Through agass of gathering public input, the State Board of]
9RdzOF A2y KIF& |t NBSFRe ARSYGATASR FTAGDS LINA?2
Learning, Ensure Excellent Educators, Modernize the Education System, Inspire Tribal and Co
Ownership, and Promote Safety and Weding.Future Title II, Part A activities will be informed by
the transformational ideas that are proposed thetEnsure Excellent Educatemmmittee.

The responsibility of DEESXo identify appropriate federal funglto launch highguality, cohesive
professional development initiatives available to districts to suppmtimplementation of college
and careefready standards, schoolitlate and culture, gecial populations, and school planning an
support. These aitities may consist of foundational professional development opportunities that
would be available to all educators and address key areas of policy and practicpeanalized
professional development opportunities anchored in communities of practidetwlocus on
particular areas of practice. They may target classroom teachers, teacher leaders, school and/q
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district leaders, and community partners as appropriate. Training and programming would be
informed by stakeholder input, student achievement dadad priority implementation areas.
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2. Use of Funds to Improve Equitable Access to Teachers in Title I, Part A SGES&A section
2101(d)(2)(E))If an SEA plans to use Title Il, Part A funds to improve equitable access to eff
teachers, consistarwith ESEA section 1111(g)(1)(B), describe how such funds will be used f
purpose.

DEEDwill be using Title 11, Part A funds to improve equitable access to effective teachers for low
income and minority students enrolled in schools assisted uiidkr |, Part A. The following activitig
will need to be conducted:

1 DEED will work with the State BoarflEducatiorto make a regulatory change in 4 AAC
Mpdnpp WSLERNIAY3I 2F S@OFfdz2 GA2Yy NBandehisi &
regulationchange wouldequiredistricts to report evaluation data at the school level for
tenured and norenured educators.

1 Once the regulation becomes effective, DEED will provide technical assistance to distrig
understanding the Ineffective Teacher defioitiand focus on supporting districts in their
submission ochool levekvaluation results.

f DEED wiltontinueits mult-LJK I &S LILINB F OK G KIF G &1 & (skedzi |
section A.5). This approach will include increasing awareness of edecafity gaps,
particularly focusing on the Ineffective Teachers definition. DEED will support the distric
below, which have the most disproportionate rates of access to excellent educators fron
2015 equity plan. Once data using the new definitioas heen collected, Alaska will
recalculatethe disproportionate rates

Northmest Arctic Ykon Flts

uuuuuuuuu

1 DEED will provide technical assistance to all districts using the results of their Educators
Evaluatiorand Support systems. This technical assistance will be using Title IA Rextls to
meet the following purposes of the Title [IA program:

1) Improve the quality and effectiveness of teachers, principals, and other school leade

2) Increase the number of teachers, principals, and other school leaders who are effec
improvingstudent academic achievement in schools; and

3) Provide lowincome and minority students greater access to effective teachers, princi
and other school leaders.
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3. System of Certification and Licensii§SEA section 2101(d)(2){B)) 5 S & ONXR 6 S terih & S
certification and licensing of teachers, principals, or other school leaders.

DEEIDhas the statutory authority to certify teachers, principals, superintendents, special serv
providers and other school leaders. Alaska certification statuted eggulations ensure that
students are served by quality educators who must meet high standards. A teaching certific
Oy ©0S SIENYySR gAGK | oF OKSf 2NNR& RSINBSI
completion of an approved educator preparatiprogram and passage of subject and content
knowledge exams. Alaska also provides a pathway for career changers to complete a teach
preparation program leading to fudtate certification while teaching full time. Additionally, Alas
statutes allow teabers who are fully certified out of state and in good standing in their state t
qualify for an Initial Teaching Certificate valid for up to three years. These reciprocity rules H
districts recruit qualified educators from othetates

Within two yeas of initial certification, all teachers, administrators, and special service provig
must complete six semest@ours of coursework (Alaska Studies and Multicultural) to increas
their understanding of AlagkQ & dzy A lj dz§ Odzf G dzNBa& | yR KA&G?2

DEED is coimuing to reduce barriers in certification as one of our equity strategies. This pas
year, it has migrated more services onlimeluding acceptance of electronic transcripts and
online payments. DEED is investigating the transition to a complete @pjpleation system.
With at least 75ercentof teachers being prepared outside of Alaska, special attention has b
given to simplifying information for otdf-state applicants.

Due to our shortage of teachers, a proof of program enrollment optionadlable in certain
circumstances. Alaska may revisit establishing an alternate route to certification using the le
learned from theAlaska Transition to Teachi(@KT2) program
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4. Improving Skills of Educato&ESEA section 2101(d)(2)(D@scribenow the SEA will improve the
skills of teachers, principals, or other school leaders in order to enable them to identify stud
with specific learning needs, particularly children with disabilities, English learners, students
are gifted and talentedand students with low literacy levels, and provide instruction based o
the needs of such students.

DEEDwill work to improve the skills of educatois meet the needs of students with specific learnir
needs byproviding technical assistance, sengc@nd support as aligned to local school afistrict
system needsAs part of the Title II, part A of the ESEA Consolidated Application, districts are
ALISOATFAOLIfEE a1SR K2¢g (GKSe& | NB KSf LAY hatk
use culturdly relevant instructional practices and resources, especially in meeting the needs of
minority students who are also English learners, will be sh&edexampleAs a successful retentio
activity, many districts provide culturally enhatcprofessional development at the beginning of th
school year to better prepare new educators to Alaska.

DEED is able to providedhnical assistance, servicand supporsthrough a combination of facto-
face (conferences, workshops, meetings) amthigi opportunities (webinars, omle courses, phone
conferences). Support at any levehy also be preided in conjunction with other Alaska education
organizations and partners (e.g. tB817 Alaska RTI/MTSS Conferengkevating Effective
Instruction).

Here are some available offerings that help teachers serve diverse groups of students:

f DEED has multiple courses inits distaRec8 f A 3SNBR S[ SIFNYyAy3a tN
skills in working with students with epific learning need€xample cowges include
Identifying Learning Theory, Strategies for Accommodating Individual Needs, and Supp
Student Learning Styles.

1 DEED also has two reading foundational webinars to help teachers improve their skills i
working with students with low literachgvels.

1 The WIDA CLIMBS and WIDA CLIMBS Training of Trainers professional development
opportunities are available to teachers and districts to provide training on instructional
strategies that specifically address the needs of Entgmtmers and intetionally support the
WIDA English Language Development Standards.

1 DEED assists districts in meeting the needs of their gifted and talented students, which
ARSYUGAFTFASR AY RAAGNAROGAQ LIXIFya 2F aSNDA

DEEDwill create a collaborativeeam consisting oSpecial Education, Migrant Education, English
Learner Education, State Systems of Suponti McKinney/entostaffto design guidance on the ug
of district funds to support the improvement of ¢hskills teachers, principakndother school
leadersneedto meet specific student learning needs. This collaboration will also create guidance
how to leverage federal an8ate funds to fully support all studeatl@arning needs through the
braiding and blending of funds.
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5. Data and ©nsultation (ESEA section 2101(d)(2){(igscribe how the State will use data and
ongoing consultation as described in ESEA section 2101(d)(3) to continually update and im
the activities supported under Title I, Part A.

DEEDwiIll continue to useexisting advisory committees to meaningfully consult on the activities
ddzLIL2 NI SR dzyRSNJ ¢AGfES LLXE tFNIG ! @ ¢KS | RGA
Teacher Advisory Committee and Educational Leadership Council, Educator Quality Advisory
Committee, and Educator Evaluatiand Support Advisory Committee. In addition, DEED collabor
with other organizations and partners with relevant and demonstrated expertisehesive
professional development and learnifguch as the Alaska Staffi@éopment Network, Southeast
Regional Resource Center, and Professional and Continuing Education at UAA)

/| 2YYA&aAaA2YSNRa ¢SIFOKSN) ! ROAaA2NE / 2YYAGGSS
CKS /2YYAAa4aA2yYSNRAE ¢SIFOKSNJ ! ROAA2NE /[ 2YYAQ
perspectiveon5 9 9 Hifldives and programs. The committee consists of the past and present
Alaska Teachers of the Year; Alaskan Milken Edug#t@rNational Education Association Alaska
(NEAAK)President, and teacher representats/gom all regions of the stat

/| 2YYA&daA2ySND&a 9RdzOF A2y [ SFRSNBKAL)I / 2dzy OA
¢KS /2YYAAa4aA2ySNRE 9RdOFGA2Y [ SFRSNEAKALI / 2
perspective on5 9 9 Hifladives and plicies.The committee consists of thmurrent president and

executive drector of theAlaska Association of School Boards (AASB), Alaska Council of School
' RYAYAAGNI G2N&R o!/ {10 1 ftFall {daSNAYyiSYyRS
Principals (AAEP), Alaska AssociatifoBecondary Principals (AASRg Alaska Association of Schog
Business Officials(ASBG¥ | yR ! f 1 a1 Q&8 tI NByid. | yR ¢SI OK

Educator Quality Advisory Committee

The Educator Quality Advisory Committee is a stakeholder group that focuses on imgadeador
guality inAlaska. IprimarilyadvisesEDEE®N changes to teacher certification and preparatiand
alsoconsiders teacher development, evaluatj@md other teacher quality related issues. This
committee consists of thdeans andorofessors from all four of thels| (irStuges of higher
education the director of kK12 Outreach for théJniversity of AlaskaNational Education Association
Alaska (NEAK) representativesither teacher representative§tate Board of Educatianembers
andrepresentatvesfrom didricts, including human resources and instruction personnel.

Educator Evaluation and Support Advisory Committee
The Educator Evaluation Advisory Committee has been a key stakeholder group formed DESE)
in providing guidance and resources for digs in the redesigand implementatiorof their Educator
Evaluation and Support systeniepresentatives include human resources, curriculum and
instruction, andeducational association leaders from across state.

DEEDBhares data relevant to theuppose of the advisory committee or other organizations and
partners. Examples of data would include educator evaluaimhsupport data, educator
qualification data, passing rates and scores on basic and content area exams for educators, an
student acaémic achievement data. The various advisory committees meet on a monthly, quart
or yearly basis depending on the need.

Alaska Department of Education and Early Development 62
7/13/17 Draft 2



6. Teacher PreparatiofESEA section 2101(d)(2)(M)escribe the actions the State may take to
improve preparation programs and strgtinen support for teachers, principals, or other school
leaders based on the needs of the State, as identified by the SEA.

Collaboration with Alaskaniversities andolleges is another strategy to improve programs,
strengthen support, and promote eqyitThe three University of Alaska teacher preparation
programs are merging into one program, which is adding another dimension to the CAEP
accreditation process (see below). As an example of RE®rsity collaboration, DEED is serving
an advisory cagity in the merger of the programs.

5 9 9 prépdam review and approval process requires educator preparation programs to adhere
both the Council for the Accreditation of Education Preparafl@AEP3tandards (4 AAC 12.308.
Approval of instate educéi 2 NJ LINB LI N} G A2y LINRPINI Yao FyR ¢
AAC 04.200 Professional content and performance standaftigsenclude the requirement that
new educators are adequately prepared to meet the needs of low income and minorityrdgtud
lflall KIFI&a DIdZARStfAySa FT2NJ t NBLI NRyYy 3 [/ dzf G dzNJ
the Alaska Native Knowledge Network, to help prepare new educators to meet the specific neec
Alaska NativesBoth initial program approval anthé¢ CAEP accreditation process require educator
preparation program$o show evidence that prservice educators have ample opportunities for
structured practice in a range of settings with diverse learners.

Alaska will continue to examine the internsidy2 Y L2 y Sy 4 Ay ' fFail Qa
Recently, our regulations were updated to require a minimum of 600 hours dlewaek period.
LfFallQa dzyA @S NAEA (A Bst-bakchlaBateor@uigk Many\aF theielprogrambs
exceed theequirement with a yeatong internship fully based in the school. Alaska is specifically]
interested in the expansion of internships in remote, rural schools which our rural districts indicg
help them and candidates make more informed decisions whesriatj or accepting a job, which
increase retention.

Alaska Department of Education and Early Development 63
7/13/17 Draft 2



E. Title Ill, Part A, Subpart 1, English Language Acquisition and Language
Enhancement

1. Entrance and Exit ProcedurédESEA section 3113(b)(D¥scribe how the SEA will establish an
implement, withtimely and meaningful consultation with LEAS representing the geographic
diversity of the State, standardized, statewide entrance and exit procedures, including an
assurance that all students who may be English learners are assessed for such statiB0withi
days of enroliment in a school in the State.

Entrance Procedures

A Determine which students might be identified as an English leqfigas defined in Alaska
Regulation 4 AAC 34.090 (2) and ESEA as amended by ESSA section 8101(20)

A Before a studentsi screened for English language proficiefiyP)the district must
determine if the student is included in one of the categories of students eligible to be
identifiedasan English learner as defined

o0 Student who is not born in thenited Statesor whosenative language is a language
other than Englisiyt DEED recommends a psereen with, at a minimum, the Parent
Language Questionnaire (PLQ).

0 American Indian, Alaska Native, or resident of the outlying areas where a langug
other than English has had @sificant impact on the individu@li@vel of English
language proficiency

Parents of students complete a Home Languageeyuo determine if a language other tha

EnglislK I & | AA3IYAFAOFIY G AYLI OG 2y GKS & dzR

Teacher observations should be taken into consideration in the identification process. Tk

Language Observation Checklist may be used if the parent language survey indicates t

English is spoken at home.

A Before a student is screened for English languagéigiency, the district must determine if
the student is included in one of the categories of students eligiblet@mentified as Limited
English Proficient (LEP) as defined:

0 Should a student fall into one of the above categories, the district mustrast®i
one of theSate-approved ELP screening assessments (either thePl, WIDA
Screener or the WIDA MODEL) to determine if the second part of the definition @
English learner student is met.

A Students who fall below the minimum scogédentified & an English learne
are eligible for EL services, and must take the annual ELP assessment (4
for ELLs 2.0) during the current school year.

9 Students entering school March 1 or later that have not been
identified may be screened, but are not requiredtake the ACCESS
for ELLs 2.0 until the following spring.

A Students who scorat or abovethe minimum scoredr English language
proficiency-not identified as EL and are not required to be assessed furth

A Incoming kindergartners and older students ntthe district from another state or country
who are potentially English learners must be screened and identified as soon as possibl
enrolling in school, and within 30 days after the beginning of the school year if enrolled g
beginning of theschool year.

>\

>\
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A Annual test for English Language Proficiengyaddition to an initial assessment for
identification and program placement, all identified EL students must be assessed annu
English language proficiency in four domains: listeningaking, reading, and writing.

A Each district with a school that is attended by at least eight English learners is required {
a plan of Service. The Plan of Service requirements are based on Alaska Regulation 4 4
34.055.

Exit Procedures
A A student nay be exited from EL status as a result of testing on ACCESS for ELLs 2.0 if
student has:
0 Minimum composite and individual domain scores (reading, writing, speaking an
listening) determined by data collected by the spring administration of the ACQE
ELLs 2.0, taking into consideration the score changes brought on by the standar
setting process.
A Possible exit criteria (will be reviewed based on 2017 ACCESS 2.0 score
A Composite score of 4.5
A Domain Scores
1 Reading 4.0
1 Writing 3.8
1 Speaking 4.0
9 Listenhg 4.0
A After meeting exit criteria, a former EL student will be in monitoring statuofaryears
using theSate contentbased assessments lnglish language aréd math (for students
grades 310).
A Reidentifying a former EL studeqtthe district wil administer the MODEL or WPT after
one semester of exit from LEP status should the student struggle academically.

2. SEA Support for English Learner Progr@sSEA section 3113 (b)(@kscribe how the SEA will
assist eligible entities in meeting:
i. The $ate-designed longerm goals established under ESEA section 1111(c)(4)(A
including measurements of interim progress towards meeting such goals, based
GKS {dFdSQa 9y3atAakK I y3adza 3S LINRTFAOA
1111(b)(2)(G); and
il. Thechallenging State academic standards.

To help districts and schools meet Stalesigned longerm goals, DEED belongs to the WIDA
Consortium. As part of the consortia, districts have access to WIDA English Language Develop
Standards and materials fwovide a researcibased framework for English language instruction.
These standards are aligned to key principles that Alaska feels meet the instructional needs of
CKA& FNFXYS@g2N)] Ffaz2 tA3adya G2 € afidnguage OKI
development with the appropriate academic content matter.

WIDA CLIMBS and WIDA CLIMBS Training of Trainers professional development opportunities
available to teachers and districts to provide training on instructional strategies that ispégif
address the needs of ELs and intentionally support the WIDA Ebhghgjuage Development
Standards.
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5995 gAfft SEIFYAYS (KS NBtAlFLoAfAGE 2F GKS !
Readiness tool) results for English Learners and igeati€litional actions that should be taken to
increase the reliability of the assessment for EL students.

DEED will develop strategies to provide guidance to LEAs on how to target and provide inclusiy
family involvement to meet the needs of DLL and Etestts. Strategies could include building fam
engagement in screening and assessment t@oig,development of activities that are geared
towards meeting the needs of families.

3. Monitoring and Technical Assistan¢ESEA section 3113(b)(®)kescribe:
i. How the SEA will monitor the progress of each eligible entity receiving a Title IlI,
A subgrant in helping English learners achieve English proficiency; and
il. The steps the SEA will take to further assist eligible entities if the strategies fund
underTitle Ill, Part A are not effective, such as providing technical assistance an
modifying such strategies.

The DEED Title-A program is responsible for the oversight of the language instruction of Englis
learners and immigrant students. This prograngages in the following strategies to ensure
successful language instruction
1 Administesgrant programs that help students develop proficiency in English and achiev
high content standards.
1 Monitors federaifunded programs and provides technical asgise that address outcomes
and accountability.

o DEED formally monitodistricts on a fiveyear cycle. Desk audits are performed as
neededand aredetermined by a risk assessment process.

1 Recommends policies that promote best practices for meeting the :eé&nglish learners.

o Districts with more tharight English learners are required to submit a Plan of
Service outlining the identification and exit procedures for ELs as well as details
regarding how thalistrict determines the needs of their EL poputatiand services
provided. This is a fivgear plan that is updated when the needs of the students o
services change. A current copy of the Plan of Service is also included in the dis
Consolidated Application.

o0 ADEEDReam that includes the ACCESSHbLs 2.0 program manager, TitléAll
program managerand data management staff meet on a regular basis to discuss
related topics that includassessmengcores and district programs. This team striv|
to gain insighinto the overall progress of Engfti learners.

1 The Title IHA program manager provides support to TitleAllschools, as well as districts wi
more thaneight English learners. Support includes:

0 Updates and information regarding English learnersiveaklynewsletter

0 Support and techmial assistance in creating Plans of Service

o0 Connecting districts with similar programs and/or challenges

0 Focused technical assistance during monitoring visits or desk audits

0 Updates on any policy or procedural requirements

o Creating guidance to support diitts and schools

0 Scheduled informational webinars

o Providing information regarding WIDA materials and trainings

0 Acting as a liaison between other Title programs and the assessment team
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Technical Assistance fBopporting Early Learners
1 Alaska will coordiate technical assistance and other related activities with the Head
Collaboration Office.
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F. Title IV, Part A: Student Support and Academic Enrichment Grants

1. Use of Fund¢ESEA section 4103(c)(2)(Mpgscribe how the SEA will use funds receiveder
Title 1V, Part A, Subpart 1 for Staéwel activities.

Initially, DEED will utilize its Title IV Patatefunding for statelevel activities to support school
health and safety. Alaska is disproportionately affected by behavioral healtbaaa challenges
that negatively impact student health, behavior in the classroom, and learning. Examples of the
Alaska challenges include: the highest known incidence of Fetal Alcohol Spectrum Disorders in
nation, one of the highest rates of chidbuse and neglecthe highest rates of domestic violence ang
sexual assault, high rates of substance abuse, and the highest rate of suicide in the nation. The
GKS&S A&aadsSakl ROSNES OKAf RK22R SELJANDEED OIS &
initially use the{ G | flo8ieénf Title IV Part A fundin@pproximately $0,000) to expand the
training andcohesiveprofessional development it provides districts on critical health and safety
topics. DEED will deliver both fatmefacetraining and stateof-the-art asynchronous distance
delivered eLearning training to district personnel.

(A) Utilizing existingartnerships,DEED wikxpandits deliveryof faceto-face health and safety
trainingto school ad community members statewid@&lental health issues, which are ofter|
either created or exacerbated by adverse childhood experiences, present a formidable &
to student learning/safety, and addressing the classroom behaviors that arise from
unaddressed mental health concerns is dangtior teachersDEED will offer statewide
evidencebased traininghat increases knowledge of mental illnesses, increasiest aid
delivered to youth, and redusstigmas as®ciated with mental illness with Title IV Part A
Sate funds.The trainingwill provide the tools community members and school personnel
need to intervene when youth may be experiencing suicidal thoughts/behaviorsngeif,
panic attacks, reactions to trauma, psychosis, substance abuse, and aggressive behavi
Additionally, thetraining willassist schools in becoming trauma sensitive and build statew
capacity to address a broad spectrum of emergent health and safety priorities affecting
schootaged youtht suchasii KS a4l 61SQ&4 OdzZNNByid 2LIA2AR

(B) DEED will expand its thmcedelivered é.earning Program. This programrrently offers 50
online courses to more than 16,000 users and employs sifthe-art technology to deliver
timely and cost effective asynchronous educational training to teachers, other district
personné, school service providers, and parents. This sysiffars educatos and other
education stakeholdextraining on many health, safety, amdiucational topics that play a
vital role in improving academic achievement. District feedback on this systenebas b
positiver indicating it provides high quality training, limits the loss of teacher instructiona
time often incurred by training, and saves them significant funding they would otherwise
spend on acquiring/delivering the training.

The eLearning Progm delivers many courses on student health related topics like suicid
prevention, alcohol and drug related disabilities, child abuse and neglect prevention,
domestic violence and sexual assault prevention, and dating violence prevention that al
contribute to achieving trauma sensitive schools. DEED will expand its offerings to inclu
new courses on critical topics like adverse childhood experiences, trauma informed sch
and opioid prevention/intervention. DEED will also update existing courses fothem
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current on best practices and eméng educational researchzor example, DEED will partne
with its regional equity support center, the Western Educational Equity Assistance Centg
within the Metropolitan State University of Denver, to update itearning training materials
on bullying, harassment, and intimidation prevention.

In addition to growing its health and safety course offerings, DEED envisions expanding
utilization of the eLearning system to support districts both in understanainab
implementing ESSA.

(C) Finally,DEED will pass through pBrcentof Title IV Part A funding to districBEED wiill
utilize a portion of its Title IV Part Aag-level activities funding to provide monitoring of,
and training, technical assistance, arapacity buildingto the districts that receive the
preponderance of the Title IV Part A funds.

2. Awarding Subgrant$ESEA section 4103(c)(2){Bkgscribe how the SEA will ensure that award
made to LEAs under Title IV, Part A, Subpart 1 are in amtheitare consistent with ESEA
section 4105(a)(2).

599504 SFRnghteiand&uppor2ServicedAdministrative Finance Unit will be responsible for,
calculatingdistrict Title IV Part A allocations. These calculations will be determined in accerdéthc
GKAE 9{9! aSO0iA2yQa YAYyAYdzy f20Ff SRdzOI (A2
less than $10,000.
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G. Title IV, Part B: 2Century Community Learning Centers

1. Use of Fund¢ESEA section 4203(a)(Describe how the SEA wilaifunds received under the
21stCentury Community Learning Centers program, including funds reserved foil&telte
activities.

In any given yeaDEED will utilizap to the fullseven percenof funds allowable foBtateusage to
complete some or abf the following activities:

1 Write aRequest for ApplicatiorRFAthat solicits grant proposals that will create or expand

O2YYdzyAile €SIENYyAy3a OSyidSNA ( KdcaiemicddetsandBatis]

all 27 CCLC statutory requirement

Conduct the competitive application process that adheres to &lITLC statutory requirement

Provide a list of potential external organizations ghntees might partner with.

Collect and submit all federally required*2ZCLC data and reporting.

Provide technical assistance and capacity building through online grets$on directors

meetings a 28 CCLC dedicated website, email messages, and individual calls and web

conferencing.

1 Collaborate to provideohesiveprofessional developmerdn bestpracticesthrough a state

conference on afterschogrograms.

Collaborate with and support a network of afterschool providers

Provide a state mentor as well as pdevel site visits

Monitor for compliance with state and federal statutes and regulaionaccordance with the

Uniform Grant Guidance requirement to distinguish between-ftak and higkrisk grantees.

1 Work with an external evaluator to conduct evaluation process®as reportsthat lead to
continuous improvement cycles

= =4 - A

E R

The focus of profegonal development and technical assistance will be guided by current needs
grantees, but has recently included STEM, inclusive programming, working with partnestrsilu
physical activity, handsn math,project basedlearning, culturallyrelevant programming, positive
youth development, and behavior managemeinithe future, DEED will be providinghesive
professional development for grantees in the areas of tratimiarmed instruction and the use of
technology to support individualized studieglearning.

2. Awarding Subgrant$ESEA section 4203(a)(dDgscribe the procedures and criteria the SEA w|
use for reviewing applications and awarding:Zentury Community Learning Centers funds to
eligible entities on a competitive basis, which $ivalude procedures and criteria that take intg
consideration the likelihood that a proposed community learning center will help participatin
students meet the challenging State academic standards and any local academic standards

DEEDssues competive grant avards as outlined in the Requdstr Applicatiors (RFA)Each cycle,
the 21 CCLC State Director meets withittie A A aA 2y S5ANBOGI2NNRa 2FFA
and national priorities for serving the target populations within thergrapplication The RFA
includes priorities mandated in federal 2CCLC statute. Additionally, determinations are made
regarding whether to offer additional priority points to boost applications to serve areas or
populations that are underserved amongetkxisting 23 CCLC grantees (e.g. high school program
rural programs) or to encourage applications that will goip relevantSate initiatives
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Overall, the RFA is designed to promote the academic achievement of the students served thrg
the intentionality of the services outlined. In order to be funded, programs hayeitoarilytarget
academic improvement and be based upon a current needs assessment. Measigreas
improvement of grades or standardized test scores and improved classrooraraicagnd/or social
emotional behaviorsare typically required performance measures for funded proposals.

Although the process may be adjusted or revised for a given year as DEED determines necess
genera) the RFA review cycle proceeds in thiédwing manner to ensure the quality of funded
projects:

1 The release of the RFA is announced through several different methods (e.g. email, websitg
newspaper). Applicants typically hasi to tenweeks to submit applications. During that time
the 2T OCLC Program Manager offers technical assistance, primarily via webinar.

f 2AGK FLIINRGFE 27F 5995 Q ke PrografiMadagek @se8iel 2 hlang
review team that will ideally have strong knowledge of best practices in education and
afterschool, positive youth developmerand grant management, as wali awareness of the
unique challenges faced in rural Alaska. All reviewers must be free from conflict of interest.

1 Reviewers are gathered initially to go through the RFA and receivéngadn topics such as the
scoring rubric and eligible point values, applicants and potential conflicts of intelestitten
comments becorimg public property, and guidance aboDEEDriority points for that RFA.

1 The 23 CCLC Program Manager viesfthe applications meet the eligibility criteria expressed
the competitive RFA, such as the page limitations, deadline date for submission, and priority
points. Reviewers are given all eligible grant applications and are generallyhgosémfour
weeks to review and initially score/rank all propos&While we prefer all reviewers to review
and score all applications, if we receive an overwhelming number of applications, we will re
the process to use a twtier scoring processBrior to the dae ofthe finalreview, all reviewers
provide their initial scores on each application to the Program Manager. These scores are Ig
into a spreadsheet so that the sum totals can be viewed during the review.

1 Reviewers gather and the Program Manageritabés the conversation around each applicatio
providing an opportunity to have reviewers provide feedback for improvement or questions
regarding each sectiolThese comments may be provided to the applicants along with their
scores. Where there are sitficant scoring differences, the program manager facilitates a
conversation around the scores, and reviewers are given an opportunity to change their scg
based on the discovery of information or lack thereof. Once the scores are adjusted based (
conversation, the spreadsheet is revised for the new values, displaying the applicants base
the total number of scoring points high to low. The reviewers then look at the eligible applice
and their request for funding, deducting each fiscal requesil there are no more funds
available. Reviewers may eliminate budgetary items they feel are excessive in order to read
down to fund another applicant if desired.

1 Once theyhave made a determination, the Programaiager rechecks all point values arsets
up a meeting with theg 5 A @ A Bife@ofXaa 2Duing BiSmeeting, the Program Manager
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must explain the process used to select the grantees, show the Director the spreadsheet of
scoresandreviewany potential concerns with the selection pess. The Director looks for any
oddities in scoring or potential challenges that cannot be defended. Once it is clear there ar
y2ySs GKS NBO2YYSYRIGA2YA I NBE F2NBI NRSR |
Education for final approval of edse.

1 All applicants are notified of the funding decisions and scores are provided. Successful app
are sent a Notice of Intent to award. If applicable, the Program Manager may request a revi
budget that addresses items such as unallowablexaessive costs that may have been identif
during the review process. Within the RFAf f I LJLJX A OFyGa | NS YIRS
appeals process that is set by Alaska Administrative Code. No final awards are issued until
days have passadgithout any applicant filing an official appeal.

Through the procesdescribedabove, Alaska is able to select entities that are best able to operat
community learning centers thdttelp participating students meet the chetiging State academic
standads, as well abcal academic standards.
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H. Title V, Part B, Subpart 2: Rural andlbae@me School Program

1. Outcomes and ObjectivelESSA Section 5223(b)(Provide information on program objectives
and outcomes for activities under Title V, ParBBbpart 2, including how the SEA will use funds
help all students meet the challenging State standards.

Alaska is not applying to receive and adminiferal and Lowncome School PrograrRI(1$funds to
eligibledistricts, and thereforewill not st Sate-level program objectives and outcomes for RLIS
funded activities. Instead, as provided in ESSA section 5221, (a)(3)(A) and (C), Alaska will alloy
to distribute theset dzy Ra RA NB O f adistiic® begifiningiif) théR1¥-18%¢hd| Fekrd
This will enable each eligibdstrictthe opportunity to set relevant and individual distrispecific
objectives and outcomes when describing how the RLIS funds will help their students meet the
challenging State standard3EEDelievesthiswill also help districts to better use this small amour,
of funding by making it easier to blend and coordinate it with other dissjcific funding and
initiatives.

CKSNBE IINB aSOSNIf FFEOGO2NA (KF (G adzLdistasli G KA

1 Due to changes brought about by ESSA, approximately 25 of 54 Alaska districts will hav
option and necessity tohoosebetween receiving the US EdministeredSmall, Rural Schog
Achievement §RSygrant or the RLIS grant. Because of lility for RLIS beindependent
upon whether aistrict applied to US ED for SRSA funding, it seems more logiédhfka
districts to simply apply to US ED for RLIS funds, too, instead of to DEED.

1 Under ESSAEEDnticipates the maximum amount of RLiGnding reserved for Alaska
would be $300,000 total. If these funds were distributed to eligible districts based on stu
population, half the districts would receive awards of less tha@@®b per year, with some
awards being less than ®ID0. At thigime, DEED does not have the staffing capacity to
provide technical assistance on implementing RLIS activities and to report to US ED on
whether a subgrantee receiving $000 has me&ate-determined program objectives and
outcomes.

1 Inatypical yeaDEEDtrivesto approve district ESEA funding in June and July. However
ED has indicateid will not be able to inform us which districts are eligible to apply for RLI
funds prior to late July. How much RLIS funding Alaska is eligible for may be mioateul
even later in the summer, and the actual award to DEED is not s&teauhappen until
SeptemberThis places the RLIS applicationa different timeline tharour other DEED
district application processes and thus reduces potential efficiency.

2. Technical Assistancg=SEA section 5223(b)(®escribe how the SEA will provide technical
assistance to eligible LEAs to help such agencies implement the activities described in ESEA
5222.

Alaska is not applying to receive and administer Rid&sfto eligibledistrictsand instead will allow
US ED to distributthe ¥ dzyy Ra RA NB O f &distiic® begifiningiif théD1¥-18%¢hdol A G
year.DEED will providmformation to Alaska district® helpthem understand their eligibility
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|. Edu@tion for Homeless Children and Youth program, McKinney

Vento Homeless Assistance Act, Title VII, Subtitle B

1. Student Identification(722(g)(1)(B) of the McKinn&fento Act) Describe the procedures the SE

will use to identify homeless children and youththe State and to assess their needs.
DEED will provide technical assistance and guidance to districts and schools on the identificatiq
homeless students.

Identification
In Alaska, the identification of homeless children and youth is the respatysdiithe district. A
district-appointed Homeless Liaison, who will serve as the key contact for the school district will
responsible for:

1 Identification of homeless children and youth

o Providing the definition of homelessness to all school employees
o Implementing the appropriate processes and procedures for keeping track of ang
reporting information regarding homeless students in the district to district and
school staff.

1 Ensuring that the homeless student is able to enroll immediately and participiiyerfu
school.
Informing parents and guardians of the rights of the student.
Ensuring the public posting of educational rights throughout the school district and
community.
The liaison is responsible for trainiatj school and district personnel on how itbentify homeless
students using McKinneyento Eligibility Guidelines and ensuring that they have adequate
transportation to attend the school of origin and that all barriers to registration are elimin&@#ukr
duties of the liaisorinclude:

! Determini@d GKS aAddz GAzy 2F GKS FlLYAfteé | yR

1 Using the definition of homelessness in the McKineynto Actto determine what services

the student is eligible for.
I Gathering additionahformationabout the student fom other agencies tassistwith the
identificationof homeless studentandthe determination ofservices to provide

1
1

Needs Assessment

The primary responsibility for assessing the needs of homeless students and youth lies with the
districtand school. ™ RAAGNA OGQa ySSRa | aasSaavySyid (22
organize the services that the students will receive.

2. Dispute Resolutior(722(g)(1)(C) of the McKinn&ento Act) Describeprocedures for the prompt

resolution of disputes rgarding the educational placement of homeless children and youth.
DEED has established a dispute resolution procedure process outliregllation The regulation
requires the individual to first file a complaint with the district. If the complainbisrasolved by the
district, the individual may file a complaint with DEED according to the procedures outlined in th
regulation.
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3. Support for School Personnér22(g)(1)(D) of the McKinn&sento Act) Describe programs for
school personngincluding he LEA liaisons for homeless children and youth, principals and ¢
school leaders, attendance officers, teachers, enrollment personnel, and specialized instrug
support personnel) to heighten the awareness of such school personnel of the speeilic of
homeless children and youth, including runaway and homeless children and youth.

DEED will provide ongoing technical assistance and guidance as needed to all school personng
requirements of the McKinneyento Homeless Education Progranstbiit Homeless Liaisons will b
provided with training guidelines and training updates as they become available. Training
opportunities include facéo-face training at the Annual Technical Assistance Workshop (Federa|
Programs), weekly newsletter updatagpdated information as it becomes available via email, ang
webinars.

DEED will also conduct monitoring visits to all districts during scheduled ESEA monitoring visitg
During these visitf)EEDprogram managers will provide individualized technicalsaasce to
Homelesdiaisons to ensure all processes and procedures meet the requirements outlined in thg
McKinneyVento Education Act.

Additional support includes:
1 Weekly newsletter
T Webinar trainings
1 Resources for district homeless training sessions

4. Acess to Servicefr22(g)(1)(F) of the McKinn&fento Act) Describe procedures that ensure
that:

i. Homeless children have access to public preschool programs, administered by the $
LEA, as provided to other children in the State;

i. Homeless youth and youseparated from public schools are identified and accorded
equal access to appropriate secondary education and support services, including by
identifying and removing barriers that prevent youth described in this clause from
receiving appropriate credit fdull or partial coursework satisfactorily completed while
attending a prior school, in accordance with State, local, and school policies; and

iii. Homeless children and youth who meet the relevant eligibility criteria do not face ba
to accessing academand extracurricular activities, including magnet school, summel
school, career and technical education, advanced placement, online learning, and c
school programs, if such programs are available at the State and local levels.

DEED ensures prdsmwl-aged children experiencing homelessness have the same access to ear
childhood and preschool programs as all other students. Solutions to the barriers described bel
apply to early childhood and preschool students to ensure they are able to attfiis
immediately.

Information gathered from a Student Residency Questionnaire will help district liaisons connect
homeless, unaccompanied youth with service providers who will advocate on behalf of the chilg
and youth to ensure they have the opporttynto return to school and participate in these program
The State homeless coordinator works with district liaisons and school counselors at the secon
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level to make sure homeless youth are receiving appropriate credit for full or partial coursgwork|
accordance witt8ate, local and school policies.

Every effort will be made by the districts and schools to remove barriers to homeless children a
youth participating in all academic and extracurricular activities. DEED will work with state athle
associations to ensure access and opportunity is available for all students.

5. Strategies to Address Other Problen(g22(g)(1)H) of the McKinn&fento Act) Provide
strategies to address other problems with respect to the education of homeless children anc
youth, including problems resulting from enrollment delays that are caused by:

i.  Requirements of immunization and other required health records;
ii. Residency requirements;
iii. Lack of birth certificates, school records, or other documents;
iv.  Guardianship issues; or
v. Uniform or dress code requirements
Processes and procedures in Alaska allow any homeless student or youth to enroll immediately
Verification of these policies will occur during scheduled ESEA monitoring visits.

Immunization and other required health rexls:

Homeless students may provisionally enroll in a public school for a period of up to 30 days whil
of immunization records are obtained. Upon enrollment, the Homeless Liaison is contacted to h
facilitate obtaining immunization records or immigations for the students as necessary. Aheska
Division of Public Health works with the district to ensure the proper services are provided so th
student can attend school immediately.

Residencyequirements:

The district will have a Student Residy Questionnaire (nighttime living status of every student).
This form will ask questions about the family, where the family is stagimdsiblings. The district
liaison can coordinate with various agencies and service providers who work with honaidss y

Lack of birth certificates, school records, or other documents:
DEED verifies that district policies provide for titime waivers for producing medical, schoard
other records so that homeless students can immediately be enrolled in school.

Guadianship issues:

DEED verifies that districts have developed a caregiver form establishing responsibilities of car
that requests their contact information replace traditional proof of guardianship. This form shoul
create further barriers or day school enrollment.

Uniform or dress code requirements:
DEED verifies that district policies provide waivers for uniform fees so that homeless students n
fully participate in all aspects of school immediately.
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6. Policies to Remove Barrie322@)(1)(l) of McKinneyento ActDemonstrate that the SEA and
LEAs in the State have developed, and shall review and revise, policies to remove barriers
identification of homeless children and youth in schools in the State, including barriers to
enrallment and retention due to outstanding fees or fines, or absences.

DEED verifies that district liaisons and district policies and practices do not act as barriers to en

homeless students, including public notices of rights, enrollment assistaagesrs for producing

medical records, school recoras other potential obstacles to enroliment.

7. Assistance for Counselo(322(g)(2)(K))A description of how youths described in section 725
will receive assistance from counselors to advise sudlhgo and prepare and improve the
readiness of such youths for college.

A multiprogram approach is used to support counselors asgifbmeless students.

1 599504 {OK22f ISIfG4K YR {IF¥FSdi& ¢SIY LN
support on:
o Traumainformed schools
0 Suicide prevention
o Partnerships with State agencies that provide health and safety related services
1 The Federal Programs team provides support and guidance about funding available thrg
Title FA to support homeless students.

To sipport homeless students and youth prepare for college and career readiness, DEED will p
support and resources to counselors to assist these students, as well as provide information re
resources for:

Credit Recovery

Tutoring

ACT/SATee assitance

FAFSA application assistance for special circumstances

Alaska Performance Scholarship requirements

=A =4 —a 8 9
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Appendix A: Measures of interim progress

Instructions: Each SEA must include the measurements of interim progress toward meetingtdgreniong
goals for academic achievement, graduatiates, and English language proficiency, set forth in the

Stateds response to Title I, Part A question 4.ii
students, including those listed in response to question 4.i.a. of this document. For acadeevement
and graduation rates, the Stateds measurements of

improvement necessary on such measures to make significant progress in closing statewide proficiency
and graduation rate gaps.
A. Academic Achievenra

Goal of Reduce by 1/2 percentage not proficient or above by 2027; equa

Long
Term
estimated Measures of Interim Progress Goal
baseline*| Year 1l |Year 2 Year 3| Year 4| Year 5| Year 6| Year 7| Year 8| Year 9| Year 10
annual
2016- 2017- |2018-| 2019-| 2020-| 2021-| 2022- | 2023-| 2024- | 2025-| 2026- |increment
ELA 2017 2018 [ 2019 | 2020 | 2021 | 2022 | 2023 | 2024 | 2025 | 2026 | 2027 | needed
All students 34.8 38.1 413 | 446 | 478 | 511 544 | 576 | 609 | 641 | 674 3.3
SWDs 7.9 12.5 171 | 217 | 263 | 30.9 355 | 401 | 447 | 493 54.0 4.6
ELs 4.4 9.2 14.0 | 187 235 28.3 33.1 379 | 426 | 474 52.2 4.8
Ec Disadvantaged 20.3 24.3 283 | 323 | 36.2 | 402 442 | 482 | 522 | 56.2 | 60.2 4.0
AK Native/Al 13.6 17.9 222 | 266 | 309 | 352 395 | 438 | 482 | 525 56.8 4.3
Caucasian 47.5 50.1 528 | 554 | 58.0 | 60.6 633 | 659 | 685 | 711 73.8 2.6
Asian/Pac Is 27.7 31.3 349 | 385 | 422 | 458 494 | 530 | 56.6 | 60.2 | 639 3.6
African Am 23.6 27.4 31.2 | 351 | 389 | 427 465 | 50.3 | 542 | 58.0 61.8 3.8
Hispanic 315 34.9 384 | 418 | 452 | 486 521 | 555 | 589 | 623 | 658 3.4
Two/More Races 37.0 40.2 433 | 465 | 496 | 52.8 559 | 59.1 | 622 | 65.4 68.5 3.2
*modeled on 2015 data, will be updated with 2017 assessment data
Goal of Reduce by 1/2 percentage not proficient or above by 2027; equa
Long
Term
estimated Measures of Interim Progress Goal
baseline*| Year 1l |Year 2 Year 3| Year 4| Year 5| Year 6| Year 7| Year 8| Year 9| Year 10
annual
2016- 2017- |2018-| 2019-| 2020-| 2021-| 2022- | 2023-| 2024- | 2025-| 2026- |increment
Math 2017 2018 | 2019 | 2020 | 2021 | 2022 | 2023 | 2024 | 2025 | 2026 | 2027 | needed
All students 31.2 34.6 381 | 415 | 450 | 484 518 | 553 | 58.7 | 622 | 656 3.4
SWDs 7.9 12.5 171 | 217 | 263 | 30.9 355 | 401 | 447 | 493 54.0 4.6
ELs 7.9 12.5 171 | 217 | 263 | 30.9 355 | 401 | 447 | 493 54.0 4.6
Ec Disadvantaged 18.8 229 | 269 | 310 [ 350 | 391 | 432 | 472 | 513 | 553 | 594 4.1
AK Native/Al 13.9 18.2 225 | 268 | 311 | 354 39.7 | 440 | 483 | 526 | 57.0 4.3
Caucasian 41 44.0 469 | 49.9 | 528 | 558 58.7 | 61.7 | 646 | 676 | 705 3.0
Asian/Pac Is 30.1 33.6 371 | 406 | 441 | 476 511 | 546 | 58.1 | 61.6 65.1 35
African Am 19.6 23.6 276 | 317 | 357 | 397 437 | 477 | 51.8 | 55.8 | 598 4.0
Hispanic 25.9 29.6 333 | 370 | 407 | 444 481 | 51.8 | 555 | 59.2 | 63.0 3.7
Two/More Races 33.2 36.5 39.9 | 432 | 46.6 | 499 532 | 56.6 | 59.9 | 63.3 66.6 3.3
*modeled on 2015 data, will be updated with 2017 assessment data
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Appendix A: Measures of interim progress

B. Graduation Rates

4-Year Adjust Cohort Graduation Rate Goal of 90% by 2026-2027

Long Ternf
estimated Measures of Interim Progress Goal
baseline*| Year 1| Year 2| Year 3| Year 4| Year 5| Year 6| Year 7| Year 8| Year 9| Year 10
annual
2016- | 2017-| 2018-| 2019- | 2020-| 2021- | 2022- | 2023-| 2024- | 2025-| 2026- |increment
2017 2018 | 2019 | 2020 | 2021 | 2022 | 2023 | 2024 | 2025 | 2026 | 2027 needed
All students 76.1 775 | 789 | 803 | 81.7 | 83.1 | 84.4 | 858 | 87.2 | 88.6 90.0 14
SWDs 53.9 575 | 611 | 64.7 | 683 | 720 | 756 | 79.2 | 828 | 86.4 90.0 3.6
ElLLs 54.7 58.2 | 618 | 653 | 688 | 724 | 759 | 79.4 | 829 | 86.5 90.0 3.5
Ec Dis 68.4 706 | 727 | 749 | 770 | 79.2 | 814 | 83.5| 857 | 87.8 90.0 2.2
AK Nat/Al 64.1 66.7 69.3 71.9 74.5 77.1 79.6 822 | 848 | 87.4 90.0 2.6
Caucasian 80.8 817 | 826 | 836 | 845 | 854 | 86.3 | 87.2 | 88.2 | 89.1 90.0 0.9
Asian/PI 81.3 822 | 83.0 | 839 | 848 | 857 | 865 | 87.4 | 88.3 | 89.1 90.0 0.9
Af Am 74.4 760 | 775 | 79.1 | 80.6 | 82.2 | 83.8 | 85.3 | 86.9 | 884 90.0 1.6
Hispanic 76.0 774 | 788 | 80.2 | 816 | 830 | 84.4 | 85.8 | 87.2 | 88.6 90.0 1.4
Two/More 75.4 769 | 783 | 798 | 812 | 827 | 84.2 | 85.6 | 87.1 | 885 90.0 15
*estimate based on 2015-2016 data, will be updated to reflect new baseline with 2016-2017 data
5-Year Adjust Cohort Graduation Rate Goal of 93% by 2026-2027
Long
Term
estimated Measures of Interim Progress Goal
baseline*| Year 1| Year 2| Year 3| Year 4| Year 5| Year 6| Year 7| Year 8| Year 9| Year 10
annual
2016- | 2017-| 2018-| 2019- | 2020-| 2021- | 2022- | 2023- [ 2024- [ 2025-| 2026- |increment
2017 2018 | 2019 | 2020 | 2021 | 2022 | 2023 | 2024 | 2025 | 2026 | 2027 needed
All students 80.8 820 | 832 | 845 | 857 | 86.9 | 88.1 | 89.3 | 90.6 | 91.8 93.0 1.2
SWDs 65.8 685 | 713 | 740 | 76.7 | 794 | 821 | 84.8 | 87.6 | 90.3 93.0 2.7
ELs 64.6 675 | 703 | 73.1 | 76,0 | 788 | 81.6 | 84.5 | 87.3 | 90.2 93.0 2.8
Ec Dis 75.3 771 | 789 | 80.6 | 824 | 84.2 | 859 | 87.7 | 89.5 | 91.2 93.0 1.8
AK Nat/Al 70.9 731 | 753 | 775 | 798 | 820 | 84.2 | 86.4 | 88.6 | 90.8 93.0 2.2
Caucasian 83.9 848 | 857 | 86.6 | 875 | 885 | 89.4 | 90.3 | 91.2 | 92.1 93.0 0.9
Asian/PI 87.7 88.2 | 88.7 | 89.3 | 89.8 | 903 | 909 | 914 | 919 | 925 93.0 0.5
Af Am 75.9 776 | 793 | 81.0 | 82.7 | 845 | 86.2 | 879 | 89.6 | 91.3 93.0 1.7
Hispanic 78.1 796 | 811 | 826 | 841 | 856 | 87.0 | 885 | 90.0 | 915 93.0 15
Two/More 82.1 83.2 | 843 | 854 | 865 | 87.6 | 88.6 | 89.7 | 90.8 | 91.9 93.0 1.1
*estimate based on 2015-2016 data, will be updated to reflect new baseline with 2016-2017 data
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Appendix A: Measures of interim progress

C. Progress in Achieving English Language Proficiency
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