Culturally and Linguistically
Responsive Teaching and Learning

Alaska Department of Education and Early Development

Presenter’s Full Name, Title
Presenter’s Full Name, Title

Date

OOOOO

EDUCATION

& EARLY DEVELOPMENT

An Excellent Education for Every Student Every Day



Module Guide and Tips

Welcome to the Culturally and Linguistically Responsive Teaching and
Learning Module! Follow these steps to ensure a smooth and effective
learning experience:
1. Download and open the module — In case there are Wi-Fi or
connectivity issues, save an offline copy of the module and notes.
2. Download the Notes Document — This document will guide you
through activities throughout the module: Module 2 Note Catcher
3. Engage with the Activities — Whenever you see the yellow star
symbol (shown on the right) refer to your notes document to
complete the associated activity.
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https://docs.google.com/document/d/1QZ1jaUryXKMuLVPfpjMHB7M3aqB_tEGiQw2IQ73oGkM/edit?usp=drive_link

Outcomes

e Define what Culturally and Linguistically Responsive
Teaching and Learning is and understand its purpose.

® Analyze your personal journey towards culturally and
linguistically responsive teaching and learning in your
classroom.

e Reflect on the importance of culturally and linguistically
responsive teaching and learning as it relates to the AK
Social Studies Standards.

e Make connections between student discourse and
culturally and linguistically responsive teaching and
learning to ensure all students learn at high levels.
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Introduction to Module 2

Setting the Stage




Setting the Stage

Educators in Alaska should recognize, emphasize, and incorporate Alaska’s vast and

diverse culture into their everyday teaching practices.

Photo courtesy of the Anchorage Museum Photo courtesy of the Alaska State Library
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Photo by Susan Hubbard, courtesy of

Photo by Wayde Carroll, courtesy of the
Wikimedia Commons

Smithsonian Arctic Studies Center



https://learninglab.si.edu/collections/the-haida-people-and-their-culture/t4CykPd4VxitA6Fk#r/715816
https://learninglab.si.edu/collections/the-eyak-people-and-their-culture/cW122iJUKKiLR3gw#r/719243
https://learninglab.si.edu/collections/sewing-salmon/0UJHYvdVhbg7e5Ga#r/696798
https://learninglab.si.edu/collections/st-lawrence-island-yupik-language-and-culture/LB6KbMCAwd4J3EEF#r/846160

Major Shift in the AK Social Studies Standards

2. Incorporate and 3. Understand 4. Develop Civic

1. Thematic Social

CPAR

The following Studies Content Honor Alaska Social Studies Knowledge, Skills,
module is intended  EYEEAE History and Tribal [ through Inquiry and Dispositions
to aid with the Government
implementation of Students build Students engage Students engage in | Students
of the new Alaska deep social studies | with content that | productive struggle |consistently
g Social Studies content knowledge | reflects their state’s ' by investigating and | develop and
% Standards, and skills by diverse asking questions engage with civic
2 specifically Shift 2: connecting learning’ communities, grounded in social | knowledge, skills,
uqf Incorporating and thematically across | cultures, studies content and | and dispositions to
“§ Honoring Alaska disciplines. perspectives, and | skills. become active and
g History and Tribal voices across the informed citizens.
= Government. social studies
< disciplines.
=
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Recall Shift #2: Incorporating AK History and Tribal

Government

2. Incorporate and
Honor Alaska History

and Tribal
Government

Students engage with
content that reflects
their state’s diverse
communities, cultures,
perspectives, and
voices across the
social studies
disciplines.

Key Message:

Emphasizing the Alaska context ensures an excellent
education and equitable representation for every
student.

Major Shift:

From limited content on Alaska History, Tribal Government,
and Indigenous histories to intentionally recognizing and
honoring Alaska’s diverse communities, histories, and
unique systems of government throughout K-12.

7
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Alaska Standards for Culturally Responsive Schools

Alongside the revised Social Studies Standards, Alaska also has the Alaska

Standards for Culturally Responsive Schools standards which were “developed

by Alaska Native educators to provide a way for schools and communities to
examine the extent to which they are attending to the educational and cultural

well being of the students in their care.” (University of Alaska, Fairbanks).

® These standards serve as a complement to, not as a replacement for, those adopted by the

State of Alaska.
® Cultural standards are outlined for students, educators, curriculum, school, & communities.

® The cultural standards should be reviewed and adapted to fit local needs and are not intended

to be conclusive.

Y Resource: Alaska Native Knowledge Network Curriculum Resource

Y Resource: Standards, Indicators, and Evidences for Evaluating Culturally Responsive Teaching g
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http://ankn.uaf.edu/Resources/course/view.php?id=2
https://education.alaska.gov/akreads/Culture-in-the-Classroom-No-AK.pdf
https://www.uaf.edu/ankn/publications/guides/alaska-standards-for-cult/
https://www.uaf.edu/ankn/publications/guides/alaska-standards-for-cult/

Philosophy of Culturally and
Linguistically Responsive
Teaching and Learning

Part 1




5 o . c . . o o
- Z Cultural responsiveness, no matter how you are viewing it now, begins with

you and where you are in your heart and mind. Before we begin what will be,
in effect, a reflective process, | want to make sure that you recognize that you
are beginning or have been involved in an ongoing progression to better serve

all your students in a way that validates and affirms who they are culturally

e . o o n
e and linguistically.
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Pre-Work Anticipation Guide 1.1

Directions: Do you agree or disagree with the following statements?

Agree or Disagree

Statement

Culturally responsive teaching is meant to help with race relations
among educators and students.

All students can achieve highly when given the opportunity to
learn.

Racial identity and cultural identity are synonymous.

Socioeconomic status is the most critical factor in student success.

11



Definition of Culturally and Linguistically
Responsive Teaching and Learning

Culturally and Linguistically Responsive Teaching and Learning is
an approach that requires teachers to recognize the cultural and
linguistic strengths students bring to the classroom and leverages
those strengths as tools throughout the teaching and learning
process. Culturally and Linguistically Responsive Teaching and
Learning includes the following 8 competencies:

Figure 1| Eight Competencies for Culturally Responsive Teaching

® Reflect on one’s cultural lens
® Recognize and redress bias in the system A oy

responsive teaching
Collaborate <

Draw on students’ culture to shape curriculum and el

community
instruction
Bring real-world issues into the classroom it Modeltigh
Model high expectations for all students
Promote respect for student differences e
Collaborate with families and the local community _ .

(Source: New America)

Communicate in linguistically and culturally responsive ways 12

Competencies
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https://d1y8sb8igg2f8e.cloudfront.net/documents/Culturally_Responsive_Teaching_2019-03-28_130012.pdf
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History of Culturally and Linguistically
Responsive Teaching and Learning

The definition of culturally responsive teaching and learning has evolved since it was first introduced in 1994,

Description

Culturally responsive teaching “accommodates the dynamic mix of race, ethnicity, class, gender, region,
religion, and family that contributes to every students’ cultural identity”

Culturally responsive teaching “is a pedagogy that empowers students intellectually, socially, emotionally, and
politically by using cultural and historical references, to impart knowledge, skills, and to change attitudes”

Culturally responsive pedagogy is “the use of cultural knowledge, prior experiences, frames of references,
and performance styles of ethnically diverse students to make learning encounters more relevant to, and
effective for them”

In 2012, Sharroky Hollie introduced the concept of culturally and linguistically responsive teaching and
learning. Culturally and Linguistically Responsiveness is “the validation and affirmation of the home
(Indigenous) culture and home language for the purposes of building and bridging the student to success in
the culture of academia and mainstream society”

Citation

Wlodkowski and
Ginsberg (1994)

Gloria Ladson
Billings (1994)

Geneva Gay
(2000)

Sharroky Hollie
(2012)
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What is Culture?

“Culture is the arts elevated to a set of beliefs.” “Culture is to humans as water is to fish.”
— Thomas Wolfe -Wade Nobles

“Culture is a ‘learned behavior’ passed down through family, community, and heritage. Heritage

comes in two parts: complexities and intangibles.”
-Hollie, Culturally and Linguistically Responsive Teaching and Learning. Classroom Practices for Student Success (2017)

“Culture is organized within an identifiable community or group. This includes the ways that community
use language, interact with one another take turns to talk, relate to time and space, and approach learning.
-Villegas & Lucas, Educating Culturally Responsive Teachers: A Coherent Approach

(2002)

Click here to learn more about avoiding cultural appropriation.
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https://learninglab.si.edu/collections/cultural-appreciation-vs-cultural-appropriation-a-conversation-with-alaska-native-artists/Ha7AjCcnSBrgNbJt#r/1114880
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Rings of Culture

Culture is broad and complex. Since there is no
focus on race, the rings of culture is the lens
for examining diversity. The rings of culture are
a composite of who we are culturally. They
inform how we see the world, interact with
others, and move through daily life.

While race is not ignored, it is the rings of
culture that most students will recognize and
feel validated by. It is important to consider all
the rings of culture people belong to, such as
age/youth, gender, religion, class, nationality,
and sexuality.

THE CENTER FOR CULTURALLY RESPONSIVE TEACHING AND LEARNING ©2017




Examples of Elements of Culture

Religion Holidays Traditions Rituals
Language Hobbies Clothing Gender

z Sports Music/Arts Food/Drink Education

E; Beliefs Age Ethnicity/Race Style

5 Written Unwritten Membership in Customs and ways

= Information information clubs and other of Being

;f (books, sacred (sayings, jokes, groups

E texts) stories)

% Resource: You can use this Feature of a Culture worksheet in your own classroom. 16



https://drive.google.com/file/d/1R_-I9rYyv23DWfQ8u8dSFCMr_XcF12_d/view?usp=sharing

Cultural Iceberg 1.2

Read: Why Culture is like an Iceberg
Think back to the rings of culture and
elements of culture.

® Provide examples of which
elements would be above the
iceberg and which would be
below.

e Why do you think reflecting on
this is important in thinking about
your journey toward culturally and
linguistically responsive teaching
and learning?

=

Culturalfc
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http://www.youtube.com/watch?v=woP0v-2nJCU
https://accessjca.org/wp-content/uploads/2014/07/Why-is-culture-like-an-iceberg.pdf
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Your Own Culture

We need to be cognizant of our own “rings of culture” and think about why our
own cultural identity is important and how this impacts the classroom. Think

about the rings of culture and the examples of elements of culture.

1.3

e |dentify which elements you most identify with and fill
them in on the Rings (petals) of Culture Flower.

® Put the element you most identify with in the middle.

e After thinking about aspects of your own culture,
what surprised you?

e Think about the element you selected for the middle.

How does that element impact the way you approach

social studies instruction in your own classroom?

18




Culturally and Linguistically Responsive

Teaching and Learning in the Classroom 14

Think About:

® What are the four general areas of
instruction Dr. Hollie mentions?

® What is the purpose of using
culturally responsive texts? How
does this relate to implementation
of social studies standards?

® How can teachers use common
classroom engagement strategies in
a responsive way?
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http://www.youtube.com/watch?v=nXRqmL_r_OA

What is Bias?

"We’d like to believe we
Bias is a prejudice in favor of or against one thing, are open minded, fair, and

person, or group compared with another usually in a without bias, but research

: c shows otherwise. This is an
way that's considered to be unfair. Biases may be , ,
important, even if

held by an individual, group, or institution and can uncomfortable, realization

have negative or positive consequences. There are for most of us.”

MAHZARIN BANAIJI

Author, Blind Spots:
Hidden Biases of Good
People

two types of biases:

® Conscious bias (also known as explicit bias)

® Unconscious bias (also known as implicit bias)
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Unconscious Bias

“Once lodged in our minds, hidden biases can influence our behavior toward members of
particular social groups, but we remain oblivious to their influence. Most people find it hard
to believe that their behavior can be guided by mental content of which they are

unaware.”
MAHZARIN BANAIJI

Author, Blind Spots: Hidden Biases of Good People
Unconscious biases, unlike conscious biases, are the views and opinions that we
are unaware of; they are automatically activated and frequently operate outside
conscious awareness and affect our everyday behavior and decision making. Our
unconscious biases are influenced by our background, culture, context and
personal experiences (Equality and Human Rights Commission, 2018).
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Biases Affect Everyone 15

Think About:

e \What does the video say is a
“result of an unjust system”?

® Everyone has biases- both
unconscious and conscious.
How will you work to
overcome your own biases?

e How does this video help

INDIGENOUS you understgnd how to
RESILIENCE overcome biases?
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http://www.youtube.com/watch?v=lDU4PkSqWsQ

Implicit Association Test 1.6

e [n 2011, an instrument (Implicit

Association Test) to assess unconscious The Biack - Whie Race Atiituda Test
bias was developed and has been iy m

rigorously tested. o

e The IAT measures the strength of I
associations between concepts (e.g., \ml
Black people, LGBTQ people).

e The IAT has been used to explore the

impact of unconscious bias on behavior.
e \Watch the video BEFORE taking the test.
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https://implicit.harvard.edu/implicit/iatdetails.html
https://implicit.harvard.edu/implicit/iatdetails.html
http://www.youtube.com/watch?v=hr9xAcWv790

Apply and Reflect e

Step 1: Reflect on a specific instance where you noticed your implicit biases
influencing your teaching decisions or interactions with students.

e How did you address or plan to address this bias, and what strategies could you
implement to promote greater awareness and inclusivity in your classroom?

Step 2: Take an Implicit Association Test (IAT) here: Take a Test

e How did your results from the IAT align with your prior beliefs about your own biases, and
how might these findings impact your teaching practices?

e How might your biases influence your interactions with students, particularly in terms of
classroom dynamics and student engagement?

e How might these unconscious preferences impact your selection of curricular materials and
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teaching strategies?
24



https://implicit.harvard.edu/implicit/takeatest.html
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Section 1 Reflection e

Directions: Go back to the anticipation guide you completed at the
beginning of this section. Did any of your original answers change?

Agree or Disagree

Statement

Culturally responsive teaching is meant to help with race relations
among educators and students.

All students can achieve highly when given the opportunity to
learn.

Racial identity and cultural identity are synonymous.

Socioeconomic status is the most critical factor in student success.

25
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Check for Understanding

1. Culture is defined as “deep patterns of values, beliefs,
practices and traditions that have been compiled and
normalized over a period of time, setting the standard for
what is normal and expected.”

2. Culturally and Linguistically Responsive Teaching and
Learning is defined as “an approach that requires teachers
to recognize the cultural and linguistic strengths students
bring to the classroom and leverages those strengths as
tools throughout the teaching and learning process.”

3. Implicit biases are the negative associations that people
knowingly hold.

%

&

&

True
False

True
False

True
False

1.8

26



Changes in Classroom Practice

Part 2
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Guiding Principles

2.1

The Alaska Social Studies Standards Guiding Principles were developed prior to
the social studies standards being revised and provide a framework by which the
standards should be revised. Content guiding principles focus on what students
should be able to know and do as a result of studying a specific content area, while
structure guiding principles focus on how the standards should be set up (e.g.,
learning progressions, grade bands).

Examine the content guiding principles on the next slide and think about:

e What is the connection between the guiding principles and culturally and
linguistically responsive teaching and learning?

e How do the guiding principles connect to what you learned by listening to “the
danger of a single story?”

e Examine your grade level/course standards. Choose 1-2 guiding principles that

resonate with you. How are these guiding principles reflected in the standards?
28



Social Studies Standards Content Guiding Principles

e Standards should advocate cultural awareness and incorporate diverse cultures, multiple
perspectives and voices that include Indigenous ways of knowing and local Indigenous
cultures.

e Alaska Native culture, history, perspectives, values, and practices should be thoughtfully
incorporated throughout the social studies standards and contextualized within a
contemporary global indigeneity framework.

e Standards should be grounded in inquiry-based learning opportunities that incorporate
various experiential real-word contexts for students (home, classroom, school,
community) and utilize Indigenous ways of learning.

e Content standards should employ historical and critical thinking skills, such as knowledge,
contextualization, perspective, chronological thinking, synthesis, analysis, research and
interpretation, to develop student agency in learning.

e Standards should provide opportunities for cross-curricular connections, such as the
relationships among science, technology and society in global and historical contexts, that
allow students to explore the development of diverse knowledge.
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Social Studies Standards Content Guiding Principles
Continued

e Standards should provide students with place-based content, including themes related to
geographic location, human engagements with and impacts on the environment, and a nexus
of perspectives within a location and historic and contemporary movement.

e Civics content should incorporate different systems of government (local, state, federal,
sovereign tribal) and an analysis of politics and procedures in order for students to become
meaningfully engaged citizens in a representative democracy.

e Standards should include an economic strand that presents diverse economic systems,
including state, federal, sovereign tribal, and unique economies in Alaska, and analyzes the
ecological impact of these systems.

® Economic standards should include opportunities to build on students’ personal financial
literacy and provide them skills and knowledge necessary to make informed decisions
relevant to their lives, communities, and economic systems.




Validate-Affirm Build-Bridge 2.2

Think About:

e VABBIing is an asset based approach to
Culturally and Linguistically Responsive
Teaching and Learning. How can you
build on the assets your students bring
to the classroom?

e What are some misconceptions about
the students you work with?

® How can you use VABBing to implement
Culturally and Linguistically Responsive
Teaching and Learning in your
classroom?
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http://www.youtube.com/watch?v=dpAIO58HU_A

Validate, Affirm, Build, Bridge (VABB)

Validate The intentional and purposeful legitimization of the home culture and language
of the student.

Affirm The intentional and purposeful effort to reverse the negative stereotypes,
images, and representations of marginalized cultures and languages promoted
by corporate mainstream media.

Create the connections between the home culture/language and the school
culture/language through instruction for success in school and the broader

social context.

Create opportunities for situational appropriateness that provides the academic
and social skills that students will need to have success beyond school culture.
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VABB in Action

Aeq A4aA3 1uspnis AJSA3 Joj uoizedNpP3 JUD||9IXT UY

33


http://www.youtube.com/watch?v=T4k3X6dphnw
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Practice: Languages in Alaska 2.3

Think About:

e How would sharing a video
such as this one contribute to
VABB?

e How can sharing about
diverse cultures in the
classroom make students feel
seen and appreciated?

34


http://www.youtube.com/watch?v=Xn7mkEsxybw

VABB Community Building Strategies i

Now, more than ever, we need to find ways to build community in our classrooms.
Every student needs to feel a sense of belonging, that they are connected,
accepted, and are a part of a loving and engaging classroom community.

Directions: Examine this list of community builders. Think about a lesson you
currently teach. How could you incorporate some of these strategies?
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https://docs.google.com/document/d/1lxYPxVpuH4QYiMt179cYZqyxHD0iCXueofGQspdvYD0/edit
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Culturally and Linguistically Responsive
Teaching and Learning + Social Studies 2:3

In the last section, you learned a lot about
culturally and linguistically responsive teaching
and learning. Now, we want you to put on your
social studies teacher hat and think about the
implications of Culturally and Linguistically
Responsive Teaching and Learning in social
studies.

Read the article Culturally Responsive Instruction

in Social Studies from InquirED. Pay close
attention to the connections they make between
Culturally and Linguistically Responsive Teaching

and Learning and social studies.

Think About:
e \What are your biggest takeaways about the

unique opportunity in social studies to use
Culturally and Linguistically Responsive
Teaching and Learning ?

How did this article build your understanding
of the definition and what Culturally and
Linguistically Responsive Teaching and
Learning might look like in social studies?
Based on this article, how should social studies
instruction look different if you are using
Culturally and Linguistically Responsive

Teaching and Learning practices? 36


https://www.inquired.org/post/culturally-responsive-teaching-in-social-studies?utm_campaign=Future%20of%20Social%20Studies&utm_medium=email&_hsenc=p2ANqtz-_QEFakXarVei8My1DgrjXRvrZxHV6_umHDgyPBU8OOZZu5hO3jCpFQLs3yTPAbL47ueyJDUirYvJxOx-mJAjoPshdl4YVR0YpJ97dxVyERkABPRds&_hsmi=180383079&utm_content=180383079&utm_source=hs_email&hsCtaTracking=a603483b-c210-41aa-967a-0b6288834474%7C6d17a8e4-582b-4a02-a2b9-a597f59287f6
https://www.inquired.org/post/culturally-responsive-teaching-in-social-studies?utm_campaign=Future%20of%20Social%20Studies&utm_medium=email&_hsenc=p2ANqtz-_QEFakXarVei8My1DgrjXRvrZxHV6_umHDgyPBU8OOZZu5hO3jCpFQLs3yTPAbL47ueyJDUirYvJxOx-mJAjoPshdl4YVR0YpJ97dxVyERkABPRds&_hsmi=180383079&utm_content=180383079&utm_source=hs_email&hsCtaTracking=a603483b-c210-41aa-967a-0b6288834474%7C6d17a8e4-582b-4a02-a2b9-a597f59287f6

>
©
(a)
>
—_
(]
>
Ll
4+
c
(V]
©
>
+—
(%}
>
—
(]
>
(VE]
—
]
(Pt
C
(]
)
©
O
=]
o
Ll
4+
c
K]
o
Q
x
(VN
c
<

Social Studies Standards and Culturally and

Linguistically Responsive Teaching and Learning

2.6

Examine your grade level/course social studies standards. As you look at them, think
about the timeline of inequality you just examined and the competencies mentioned
in the definition of Culturally and Linguistically Responsive Teaching and Learning.

Directions: Choose three competencies and examine your standards through the

lens of those competencies.

1.

O NO LA WN

Reflect on one’s cultural lens

Recognize and redress bias in the system

Draw on students’ culture to shape curriculum and instruction

Bring real-world issues into the classroom

Model high expectations for all students

Promote respect for student differences

Collaborate with families and the local community

Communicate in linguistically and culturally responsive ways 27
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Social Studies Standards and Culturally and

) ° ) [ °® °® 2.6
Linguistically Responsive Teaching and Learning
What does this Why does this In what ways can you
competency meanin competency matter in improve the
Competency relation to your grade ensuring all your students implementation of this
(select 3 out of & to level/course standards? receive high quality, competency in your own

focus on for this

activity) responsive instruction? classroom?

38
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Culturally and Linguistically Responsive Teaching and

Learning and Inquiry

Culturally and Linguistically Responsive Teaching and
Learning is not a specific curriculum. It is about using the
strengths students come to the classroom with in order
to best situate high levels of student learning. Curriculum
materials can support culturally and linguistically
responsive instruction.

Social studies is uniquely situated to move towards a
culturally and linguistically responsive classroom.

e For example, the emphasis on inquiry in the new
Alaska Social Studies Standards centers student
guestioning, investigation of complex topics, and
informed action around issues students care about.

Inquiry Anchor Standards

Anchor Standard 1
Develop Questions
and Plan Inquiries

e SS.K-2.1.1 Construct a variety of questions about social studies topics

with guidance from adults and/or peers.

e SS.K-2.1.2 Construct supporting questions to help answer compelling

questions with guidance from adults and/or peers.

Anchor Standard 2
Evaluate Sources and
Evidence

Anchor Standard 3
Develop Claims

Anchor Standard 4
Communicate and
Critique Conclusions

e SS.K-2.2.1 Interact with a variety of primary and secondary sources.

e SS.K-2.2.2 Gather facts from teacher-curated sources to answer

questions.

e SS.K-2.2.3 Determine whether a source is primarily fact or opinion.

e SS.K-2.3.1 With support, identify sources that address a specific topic.
e SS.K-2.3.2 With support, classify statements as facts or opinions.
e SS.K-2.3.3 With support, identify sources that can be used to support

specific opinions.

SS.K-2.4.1 Respectfully ask and answer questions.

e SS.K-2.4.2 Differentiate their own opinion from others.

e SS.K-2.4.3 Ask clarifying questions to better understand others’

opinions and perspectives.

SS.K-2.4.4 Present explanations using a vaL’iety of print, oral, and digital
technologies.

Anchor Standard 5
Informed Civic
Discourse and
Engagement

SS.K-2.5.1 Identify problems or issues, as well as possible solutions, in
classrooms, schools, and/or communities.

SS.K-2.5.2 Participate in deliberative and democratic procedures for
classroom problem-solving.

SS.K-2.5.3 Explain ways to individually or collaboratively address local or
regional problems or issues.

39
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Culturally and Linguistically Responsive

Teaching and Learning and Inquiry Activity

Examine one of the following inquiries from various
other states. Choose one based on the grade level you
teach.

Think About:

e How do the inquiries incorporate multiple
perspectives, especially those of counter
narratives?

e Knowing the students you have now, where do you
see opportunities you could incorporate VABBing?

e What might be missing to ensure the inquiry is
supportive of culturally and linguistically
responsive instruction?

2.7

What do the things | wear

say about me? (K-2)

How did the Cherokee resist

removal? (3-5)

How did social class impact

the American Revolution?
(6-8)

Who is responsible to the
land? (9-12)
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https://drive.google.com/file/d/1KLA6ZeUHomXIRxZWdH7uKjf7hbiD_pU6/view?usp=sharing
https://drive.google.com/file/d/1KLA6ZeUHomXIRxZWdH7uKjf7hbiD_pU6/view?usp=sharing
https://drive.google.com/file/d/1qwxD3nRr2d4_fG3YNMXUbAKATdhVe4WT/view?usp=sharing
https://drive.google.com/file/d/1qwxD3nRr2d4_fG3YNMXUbAKATdhVe4WT/view?usp=sharing
https://drive.google.com/file/d/1asgfzeDBG5Ex5rr41OIciefTIUUlJ40f/view?usp=sharing
https://drive.google.com/file/d/1asgfzeDBG5Ex5rr41OIciefTIUUlJ40f/view?usp=sharing
https://drive.google.com/file/d/1wfEQID1dKdLk0BHgZam3Sa61n6_gnxiM/view?usp=sharing
https://drive.google.com/file/d/1wfEQID1dKdLk0BHgZam3Sa61n6_gnxiM/view?usp=sharing

Section 2 Check for Understanding >3

1.  Which of the following is NOT an element of VABBing?
o Validate
o  Affirm
o Belonging
o  Bridge
2.  Which of the following is NOT a true statement?
o  Social studies is uniquely situated to help move a classroom towards being more culturally and
linguistically responsive.
o  Culturally Responsive Education is a curriculum useful only in diverse classrooms.
o  VABBing can be applied both in in-person classroom settings and in virtual classroom settings.
o  All of the above statements are true.
3.  Which of the following is true about Culturally and Linguistically Responsive Teaching and Learning?
o Itis a specific curriculum that is used alone in the classroom

o Itis about leveraging the strengths students come into the classroom with and valuing those strengths
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o Itis best situated for culturally and linguistically diverse student and classes 41
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Implementing with Students

Part 3




‘ :

“Every student should have access to grade-appropriate assignments, strong
instruction, deep engagement, and teachers with high expectations, every
day, in every class—regardless of their race, ethnicity or any other part of

their identity.”

(TNTP, 2018, pg.56) E—

——



https://tntp.org/wp-content/uploads/2023/02/TNTP_The-Opportunity-Myth_Web.pdf

Culturally Responsive Texts

Literature transforms human experience and
reflects it back to us. In that reflection, we can
see our own lives and experiences as part of the
larger human experience. Reading, then,
becomes a means of self-affirmation, and readers
often seek themselves in books.

Students need to have their cultural identity
affirmed and validated. Students need to have
their identity continuously reflected in what they
read and see. They also need windows into the
identities of others.
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http://www.youtube.com/watch?v=_AAu58SNSyc
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Diversity in Children’s Books

onnnevsaons 2018 g

Percentage of books depicting characters from diverse backgrounds
based on the 2018 publishing statistics compiled by the
Cooperative Children's Book Center, School of Education,
University of Wisconsin-Madison:
cche.education.wisc.edu/books/pcstats.asp

°/o ' gy -5 - ~10% “27% Py ;

American Latinx Asian Pacific African/ Animals/Other White
Indians/ Islander/Asian African
First Nations Pacific American American i - o
lHustration by David Huyck, in consultation with Sarch Park Dohien ;CC-JIJ'J;Z "L“C'.'L‘ ved t-.|
Released under a Creotive Commans BY-SA license: https:/ /ecreativecommons.arg /licenses /by-2o/4.0 Debbie Reese, Ebony Ellzabeth Thomas, ond Madeline Tyner. Many thanks

Article: These Alaska moms
couldn’t find a Yup'ik
children’s book. So they
made one themselves : NPR

COLOR\NG‘BO//OK

i o)

=)


https://www.npr.org/2024/09/04/nx-s1-5090805/yupik-mom-in-alaska-creates-her-own-books-to-teach-her-kids-the-yupik-language?utm_campaign=news&utm_term=9696414&utm_id=41197806&utm_content=20240908&utm_att1=&orgid=&utm_medium=email&utm_source=npr_newsletter
https://www.npr.org/2024/09/04/nx-s1-5090805/yupik-mom-in-alaska-creates-her-own-books-to-teach-her-kids-the-yupik-language?utm_campaign=news&utm_term=9696414&utm_id=41197806&utm_content=20240908&utm_att1=&orgid=&utm_medium=email&utm_source=npr_newsletter
https://www.npr.org/2024/09/04/nx-s1-5090805/yupik-mom-in-alaska-creates-her-own-books-to-teach-her-kids-the-yupik-language?utm_campaign=news&utm_term=9696414&utm_id=41197806&utm_content=20240908&utm_att1=&orgid=&utm_medium=email&utm_source=npr_newsletter
https://www.npr.org/2024/09/04/nx-s1-5090805/yupik-mom-in-alaska-creates-her-own-books-to-teach-her-kids-the-yupik-language?utm_campaign=news&utm_term=9696414&utm_id=41197806&utm_content=20240908&utm_att1=&orgid=&utm_medium=email&utm_source=npr_newsletter
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Evaluating Texts

Culturally Authentic (CA)

Culturally Generic Text (CG)

Culturally Neutral Text (CN)

These texts illuminate the
experiences of a particular
cultural group, linked to the rings
of culture: ethnicity, gender,
class, age, religion, nationality,
ability, LGBTQ identity. The
language, relationships,
interactions, behaviors, events,
setting, illustrations (if applicable)
depict culture below the surface
on the “iceberg of culture.”
Cultural dynamics are
represented authentically and
relatable in various ways to the
targeted audience.

These texts feature characters of various
racial identities and/or cultural groups, but
contain few or superficial details
(sometimes generalizations/stereotypes)
to define them culturally. Although diverse
cultural groups appear to be present, they
are silent in terms of an authentic voice
and experience. They tend to be more
“tokenistic” in representation or
“multicultural” in intentionality. When it
applies to culture, the focus is mainly on
superficial elements and weak connections
to the rings of culture. Oftentimes, the
contents of these texts reinforces
mainstream values/themes without any
validation and affirmation.

These texts feature
characters of a particular
racial group, but there is
almost nothing offered
culturally and when
attempted, it is done so in
generalizations and
stereotypes. Culturally, these
texts are bland and typically
any racial group can be
substituted in and nothing
would change with the
content.

46




Assessing Literature for Cultural and
Linguistic Responsiveness 3.1

It is important to evaluate all materials you are using to ensure they are appropriate and

responsive to all your students.

Think about a piece of literature or text you already use in your classroom. This may be a
textbook, primary source documents, etc. Select one text and use the Responsive Dots:
Assessing Literature for Cultural and Linguistic Responsiveness (on the next slide) to

examine the text.
After you examine the piece of text, think about:

e How culturally responsive was the text? What did you think about this rating?
e Although you only evaluated one text, how did this help you think about the kinds of

texts you use with students?
e Why is it so important to use culturally responsive texts with students? 47
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Responsive Dots: Assessing Literature for Cultural and Linguistic Responsiveness™

Directions: Use the chart below to help determine the cultural authenticity of texts you are considering for use in instruction. Fill in the dot next to each question to which
you answer yes. The more dots filled in, the more responsive your text.

Title
Author
Question Yes Marks the Notes
Dot!
e Does the text support the literacy skills and assessment for content that you are
teaching/introducing/reinforcing? 0
e Does the text present persons, animals, subjects, or issues in the context of race and diversity? o
e s the content, subject, or point of the text relevant to the experiences, interests, and knowledge
- of the target audience (your students)? 0
©
?> e Is the text explicitly linked to any of the Rings of Culture? 0o
(0]
>
'J'.,; e Does the text recognize and/or display superficial cultural behaviors with purpose (see the
< Iceberg Concept of Culture)? 0
>
2 e Is the text from an author, publisher, or source that has proven, reliable, and accurate cultural
§ knowledge? Has the book received awards indicating cultural relevance/validation? 0
w
S e Does the text recognize or display shallow and/or deep cultural behaviors with purpose (see the
S Iceberg Concept of Culture)? 0
§ e [s the context (setting, situation, and/or environment) authentically culturally based? 0
©
Ll
E e Is home language authentically represented in the text? 0
°
=2 e Does the text validate and affirm cultural and linguistic behaviors explicitly? 0
c
<

How culturally responsive is the text? (Circle/Highlight One) *AdO::]ZdeerZ':;:"%‘f'g;as”syr:gg ﬁ:‘:&:izzafiyr gisdpe‘;’:s;i I::;’hing 48

7-10 dots = Culturally Authentic 4-6 dots = Culturally Generic 1-3 dots = Culturally Neutral (Sharroky Hollie, 2018)
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Additional Resources: Diversity in Literature

Assessing whole curriculum

Assessing a selection of books

We Need Diverse Books

Lee and Low Books

Diverse Book Finder

Disability in KidLit
The Brown Bookshelf
Diversity in YA

Latinx in Kid Lit

Book Dragon

Teacher Created Materials

Alaska Native Language Arts K-3 Reading

Spanish Playground

American Indians in Children’s Literature
Multicultural Children’s Book Day
Kid World Citizen

Social Justice Books

Hijabi Librarians

Vamos a Leer
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https://steinhardt.nyu.edu/metrocenter/ejroc
https://www.leeandlow.com/educators/grade-level-resources/classroom-library-questionnaire
https://diversebooks.org/
https://www.leeandlow.com/
https://diversebookfinder.org/
https://disabilityinkidlit.wordpress.com/book-list/
https://thebrownbookshelf.com/
https://diversityinya.tumblr.com/
https://latinosinkidlit.com/
https://smithsonianapa.org/bookdragon/
https://www.teachercreatedmaterials.com/administrators/p/culturally-authentic-and-responsive-texts-grade-5-kit/100749/
https://education.alaska.gov/Media/Default/akreads/ANLARS%20%20Final.pdf
https://www.spanishplayground.net/
https://americanindiansinchildrensliterature.blogspot.com/
https://multiculturalchildrensbookday.com/
https://kidworldcitizen.org/
https://socialjusticebooks.org/
https://hijabilibrarians.com/
https://teachinglatinamericathroughliterature.wordpress.com/

Student Discourse and Civics

When students are allowed to speak and to write their truth, they
begin the process of introspection, inquiry, and critical thinking.

—Jyothi Bathina, PhD | ,

An Excellent Education for Every Student Every Day


https://literatevoices.org/
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Importance of Incorporating Civics into the
Classroom

Civics education equips students with the tools necessary for meaningful participation in
society, fostering a culture of engaged and informed citizens.

. Productive Student Taking Informed Action
Understanding Civics DR
. _ , “Students take Informed Action when
Civics ed.ucatlon provides Teaching respectful they use the key findings from a sustained
foundational knowledge communication, promoting investigation of content to design and
of governmentf , - active listening, and ==»  implement an action that impacts the
demo.cr-a.cy./, and civic encouraging diverse world in a meaningful way” (InquirED). It
respon5|b|I|t|es..Stu<?Ients viewpoints helps students includes making decisions or participating
learn concepts like ”Shts' navigate disagreements in activities (such as voting, advocacy, and
laws, and community constructively and build their community service) based on evidence,
iz critical thinking skills, essential reasoning, and understanding of civic

for civic participation. responsibilities.


https://www.inquired.org/post/what-is-informed-action

What Kind of Citizen?

In Joe Kahne and Joe Westheimer’s research article, What Kind of Citizen? they discussed the three
descriptions of the “good citizen” — personally responsible, participatory, and justice-oriented citizens —
and what these might look like for students to foster authentic civic action.

Many schools foster the Other schools go a step further and | Justice-oriented citizenship is rare, but
personally responsible foster participatory citizenship. powerful.
> citizen through Character e Students have opportunities to ® As part of civic inquiry around
> Counts and community be active members of civil essential questions in the classroom,
% service initiatives. society through clubs or class students critically analyze problems
% e Students are given efforts and engage with their to identify “root causes,” as well as
2 opportunities to be school and local communities by seek out and address areas of
fjj personally responsible as organizing collective efforts. injustice to effect systemic change.
‘g an individual by ® These are the students whorun | e Inthe midst of a food drive, students
'*§ recycling, donating items the blood drive, receive and take a step back and ask, “Why are
2 to the school food drive, deliver items from the holiday people hungry in our community?
% or donating blood to food drive, and collect and sort What civic action can we take to
ué’ name a few examples. the recycling from classrooms. address the root causes of hunger?”
<
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https://static1.squarespace.com/static/5e20c70a7802d9509b9aeff2/t/5f124d33d8712039f0fcb0ee/1595034934023/what_kind_of_citizen.pdf
https://charactercounts.org/
https://charactercounts.org/
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Activity: What Kind of Citizen?

Using the paradigm outlined in What

3.2

Kind of Citizen? by Joe Kahne and Joel
Westheimer, look at the three
descriptions of “good citizen” and
what this might look like for your
students.

Think About:

e \What are the implications of this
work for Culturally and
Linguistically Responsive Teaching
and Learning and social studies?

e \What is the connection between
the Lens of Multicultural
Education work and this?

Type of Personally Participatory Justice-Oriented
Citizen Responsible
Description | ¢ Character e An active e Critically analyzes
Counts member of problems to seek out
e Be responsible groups within “root causes”
for your actions civil society Seeks out and
(work hard, pay e Organizes addresses areas of
taxes) efforts injustice
e Volunteers e Knows how Knows how to affect
local systemic change.
government
agencies work
Example e Donate to the e Organize and Use inquiry to take
Actions holiday food manage the informed action of
drive holiday food the root causes of
e Give to the blood drive and food hunger or local
drive drive blood shortages to

promote sustainable
change.
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https://static1.squarespace.com/static/5e20c70a7802d9509b9aeff2/t/5f124d33d8712039f0fcb0ee/1595034934023/what_kind_of_citizen.pdf
https://static1.squarespace.com/static/5e20c70a7802d9509b9aeff2/t/5f124d33d8712039f0fcb0ee/1595034934023/what_kind_of_citizen.pdf
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Student Discourse

One of the six proven practices of civic education is: Incorporate discussion of
current local, national, and international issues and events in the classroom,

particularly those that young people view as important to their lives. Student
discourse around issues that matter to students, and our larger democracy, is

critical. Read page 10-11 of Six Proven Practices for Effective Civic Learning to

learn more about this particular practice and why it matters.

S S

Often discussions in a classroom look like this:

54


https://www.ecs.org/wp-content/uploads/Six-proven-practices-update_r2.pdf

Student Discourse 33

But it should look more like this:
Examine the Talk Activities Flowchart.* This

flowchart can help you think about different talk
S activities to try out for different pedagogical
S goals. The dark purple bubbles are clickable and
A/i@ S will take you to protocols for trying out each of
f N\M S these strategies.
g

S

Think About:
e How are these two approaches different?

e What is the teaching doing differently in

each approach?

e What are the students doing differently in

*Note: This is a tool for science, but is very applicable to each approach?
social studies and the kinds of activities you can do to
promote student discourse. 55
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https://stemteachingtools.org/sp/talk-flowchart
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Student Discourse Activity 1 o

Read: How can | foster curiosity and learning in my classroom? Through talk!

Note: Although this is a science example, this information is very applicable to social studies.

Think About:

e How often do students in your class or school get to talk deeply through their ideas?

® Are students truly listening to and responding to each other in conversation? Or are they
simply trying to guess the right answer?

e Think about your students from culturally and linguistically diverse backgrounds. How are
you using VABBing techniques to engage them in discourse? (Remember the iceberg of
culture and deep patterns of culture and language that play roles in joining into classroom
discussion for students.)
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https://stemteachingtools.org/brief/35

Socratic Seminars 3.5

Socratic Seminars are one structured way to set up discussions in a social studies
classroom. Read background about how Socratic Seminars work here.

Think About:

e How does the teacher set up the
Socratic Seminar so it has the greatest
likelihood of going well?

e How does Socratic Seminar support
what we know about the science of
learning?

e Why is scaffolding so important when
introducing a discussion strategy?

e Where did you see examples of
VABBing in the video?
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http://www.youtube.com/watch?v=e3IBLKYaK1E
https://www.nwabr.org/sites/default/files/SocSem.pdf

Student Voice

Youth voice has two dimensions. Building in purposeful opportunities for student discourse is
just one way to build in student voice and agency.

The second dimension
includes a social action

One dimension recognizes that

culturally and linguistically diverse
students have stories to tell, that

component — one that
their stories are important, and
that by telling their stories they

enrich the narrative about what it

recognizes that youth can
provide a unique insight into

the issues facing culturally
means to be a culturally and and linguistically diverse
linguistically diverse student in the students and their

United States today.

communities.
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Student Voice and Agency

gconf.invvm of Voice |
Bc_., Bar?_ara Bray @bbrayl7 .

Kathleen McClaskej @khmmc

LEADERSHIP

% \I ‘
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A f“‘Vsy Ev ? mg*rneg snip |- identifies chinas
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EXPRESSION | -tukes surveys | 17" 2579 22501, and
i ) - articulates assignment
-m i action steps to
-offers opinions bac meet learning
answers questions goals
~ res PLP ne
-Creates and wo on \_cﬂx
Lumr Pnf'le(l.?) PLP wi
n how they learn teacher

Leoxr®®"’

Adapf!d from @ Student CentrHub

@s:lvia duckworth

For culturally and linguistically

diverse students, agency can

include:

® participating in collection
development, policy, and
programming decisions

e influencing class topics,
activities, and final products

® sharing their ideas about
problems that exist in their
schools, libraries, and
communities and offering
potential solutions

e collaborating with other youth,
adults, and elders to engage in

taking action
59
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Student Discourse Lesson Plan Activity 36

Choose one of the following lesson plans. As you look over the lesson plans annotate
where you see examples of opportunities for student discourse and then note any
missed opportunities for student discourse. If there are missed opportunities for

student discourse, think about which strategies you would use.

® Lesson Plan- Everyone’s a Helper, K-5

® Lesson Plan- Teaching ‘The New Jim Crow’ 6-12
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https://www.learningforjustice.org/classroom-resources/lessons/everyones-a-helper
https://www.learningforjustice.org/classroom-resources/lessons/talking-about-race-and-racism
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What the Research Says

Studies have found that youth improved academically when teachers constructed their
classrooms in ways that valued youth voices.

Increasing student voices in schools helps to re engage alienated youth, provide them with a
strong sense of their abilities, and build their awareness that they can make change.

® Agency can act as a source of social capital for culturally and linguistically diverse students,
leading to further educational, employment, and enrichment opportunities.
® Increasing student voice improves students’ understanding of how they learn.

Youth voice initiatives helps youth learn academic language, build leadership skills, gain
confidence, and develop a sense of social responsibility

e Students report valuing their schools and their education more when their teachers heard
their voices and honored them.

e The development of youth voice instills in culturally and linguistically diverse students the
belief that they can transform themselves and institutions.

® Agency can act as a source of social capital for culturally and linguistically diverse students,
leading to further educational, employment, and enrichment opportunities.

(Mitra, 2004;
Oldfather, 1995;
Rudduck & Flutter,
2000)

(Oldfather, 1995)

(Johnston & Nicholls,
1995; Mitra, 2004).

(Morrell, 2004, 2006)

(Mitra, 2004)
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Student Voice and Agency: Example 1

Source: Smithsonian Arctic Studies Center in
Alaska

In August of 2015, the Anchorage Museum and
Smithsonian Arctic Studies Center hosted a
program to provide Anchorage-area teenagers
with an opportunity for creative, athletic
expression through skateboarding. Led by New
York-based activist Jim Murphy (Lenni Lenape),
students received a skateboard kit and designed
decks inspired by Alaska Native objects from the
Smithsonian collections in the Living Our Cultures
exhibition and from the Anchorage Museum
collections. They also learned how to assemble
the kit parts and joined in a public skate jam with
their new skateboard.
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https://learninglab.si.edu/org/sasc-ak
https://learninglab.si.edu/org/sasc-ak
http://www.youtube.com/watch?v=PfoaS7qqlmo

Student Voice and Agency: Example 2

As an 11-year old, Marley Dias was frustrated
at the lack of books that showed characters
like her. She decided to start a campaign that
collected books with black girls as the main
characters. Not only has she collected over
9,000 books which she has donated to
communities, but she has also developed the
1000 Black Girl Books Resource Guide to help
youth, educators, and librarians find those
books. She toured the country talking to
educators, legislators, and others about how
to increase the pipeline of diverse books.
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http://www.youtube.com/watch?v=utTSMzfDZcA
https://grassrootscommunityfoundation.org/1000-black-girl-books-resource-guide/
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Section 3 Check for Understanding 27

1. What is the definition of a justice-oriented citizen?
o  An active member of groups within civil society.
o Someone who is responsible and actively volunteers in their community.
o  Someone who critically analyzes problems in society to seek out “root causes.”
2. Sharroky Hollie defines culturally responsive texts as culturally authentic. Which of the following
is NOT true about culturally authentic texts?
o  They are linked to the rings of culture.
o They depict culture below the surface of the “iceberg of culture.”
o Any racial group can be substituted in and nothing would change with the content.
3. There’s a lot of research about the power of student voice and agency. Which of the following is
NOT true about student voice and agency?
o  Youth improved academically when teachers constructed their classrooms in ways that

valued youth voices.
o Students reported valuing their schools less when teachers listened to and honored their

voices.
o  Youth voice initiatives help youth learn academic language, build leadership skills, gain

confidence and develop a sense of social responsibility. s
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Optional: Every Kid Needs a Champion

‘o&oo/o7:35 O B O

4

A
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Culturally and Linguistically Responsive
Teaching and Learning Pillars

Examine the statements under each pathway. Check which statements you now
feel more prepared for AFTER viewing this module.

Change Your Perspective
Recognize your self-identity
Know your biases
Get inspired by multicultural education, critical pedagogy, and action research
Rethink the role and design of schools

Understand the role of surface, shallow, and deep culture.

4.1
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4.1

Three Pathways

Examine the statements under each pathway. Check which statements you feel
more prepared for AFTER viewing this module.

Transform Leadership and Teaching Practices
Know and seek strong collaboration with your students’ families and communities.
Affirm cultural and linguistic diversity in ALL content areas
Help students relate academic learning to their home culture
Master skills for teaching culturally diverse students

Influence and help other colleagues to practice Cultural and Linguistic Responsiveness
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Questions for Reflection 42

Where am | in my journey to cultural and linguistic responsiveness?
What are the inequities (disproportionality) in my school, my classroom?
Up to this point, | have defined cultural responsiveness as...?

What might get in the way of me using VABB with a

B w e

student/family/colleague?

5. What are my top five biases, ignorances, prejudices, and
misunderstandings?

6. How culturally connected am | to the cultures of students?
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Additional Resources-General

Culturally and Linguistically

Responsive Guidance Handbook

Indigenous Education Curriculum

Review

Digital History- Voices

Learning for Justice

Anti-Defamation League

Facing History and Ourselves

Multicultural Pavilion

Teaching for Change

Densho

Zinn Education Project
Talking About Race
Untold

EduDream

Culturally Responsive Education:

Evidence to Influence Practice
What Does it Mean to Affirm Diversity
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https://webnew.ped.state.nm.us/wp-content/uploads/2020/06/CLR-Guidance-Handbook-2020-FINAL.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2020/06/CLR-Guidance-Handbook-2020-FINAL.pdf
https://docs.google.com/document/d/1Gm1vvtJpySq9WeI5vPUJyCjO7KXVzHiz/edit#heading=h.gjdgxs
https://docs.google.com/document/d/1Gm1vvtJpySq9WeI5vPUJyCjO7KXVzHiz/edit#heading=h.gjdgxs
http://www.digitalhistory.uh.edu/voices/voices.cfm
https://www.learningforjustice.org/
https://www.adl.org/
http://www.facinghistory.org
http://www.edchange.org/multicultural/
https://www.teachingforchange.org/
https://densho.org/
https://www.zinnedproject.org/
https://nmaahc.si.edu/learn/talking-about-race
https://untoldhistory.org/
https://www.edudream.org/
https://digitalpromise.org/2022/02/07/culturally-responsive-education-evidence-to-influence-practice/
https://digitalpromise.org/2022/02/07/culturally-responsive-education-evidence-to-influence-practice/
https://docs.google.com/document/d/1L3g6Hye0utDn1oSFuiYzAocqvgpNOwpC-sp02to3BO0/edit?usp=sharing

Additional Resources-Videos

® Interview with Dr. Hollie Sharroky

® Interview with James A. Banks- Founder of Multicultural Education

e Why Culturally and Linguistically Responsive Teaching and Learning Matters in Social

Studies

Additional Resources-Student Books

e https://www.responsivereads.com

https://socialjusticebooks.org/

o
e https://wtpsite.com/
e https://diversebookfinder.org/
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https://www.youtube.com/watch?v=b4aYUGv84Rg&t=119s
https://vimeo.com/32916535
https://youtu.be/95v2hplVX54?si=aMId9QOVfAoVk6g6
https://youtu.be/95v2hplVX54?si=aMId9QOVfAoVk6g6
https://www.responsivereads.com/responsive-nonfiction-1
https://socialjusticebooks.org/
https://wtpsite.com/
https://diversebookfinder.org/

Additional Resources-Teacher Books

® A New Canon: Designing Culturally Sustaining Humanities Curriculum by Evan C. Gutierrez

e Cultivating Genius: An Equity Framework for Culturally and Historically Responsive Literacy by
Gholdy Muhammad

e Courageous Conversations About Race by Glenn E. Singleton

e Culturally Responsive Teaching and the Brain by Zaretta Hammond

® Culturally Sustaining Pedagogies edited by Django Paris and H. Samy Alim

e Culturally Proficient Leadership by Delores B. Lindsey, Randall B. Lindsey, Eloise K. Terrell , Dr.

Raymond D. Terrell

e Culturally and Linguistically Responsive Teaching and Learning — Classroom Practices for
Student Success, Grades K-12 by Sharroky Hollie

e Beyond Heroes and Holidays: A Practical Guide to K 12 Anti-Racist, Multicultural Education
and Staff Development by Enid Lee (Author and Editor)

e Other People's Children: Cultural Conflict in the Classroom by Lisa Delpit

e We Can't Teach what We Don't Know: White Teachers, Multiracial Schools by Gary R. Howard
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https://www.amazon.com/New-Canon-Culturally-Sustaining-Humanities/dp/1682536017/ref=sr_1_1?crid=344ZWT2B6DSHS&keywords=evan+gutierrez&qid=1636377958&qsid=130-1563595-1010723&sprefix=evan+gut%2Caps%2C250&sr=8-1&sres=1682536017%2C154674620X%2CB00PY4NRI4%2C1978824742%2CB01C7XWWJY%2CB007BPDIDS%2C1570751013%2CB01C7YWBDA%2CB09F8HH865%2C1570754969%2C1977400795%2CB00PY4NQBC%2CB07TVKYTFP%2CB01FKSTLYM%2C1617751871%2CB07DFQ1VKJ
https://www.amazon.com/Cultivating-Genius-Culturally-Historically-Responsive/dp/1338594893/ref=sr_1_2?crid=243RUHORT5ZKL&dchild=1&keywords=cultivating+genius&qid=1602768531&sprefix=cultivating+%2Caps%2C187&sr=8-2
https://www.amazon.com/Courageous-Conversations-About-Race-Achieving/dp/1483383741/ref=dp_ob_image_bk
https://www.amazon.com/Culturally-Responsive-Teaching-Brain-Linguistically/dp/1483308014
https://www.amazon.com/Culturally-Sustaining-Pedagogies-Teaching-Learning/dp/0807758337
https://www.amazon.com/Culturally-Proficient-Leadership-Personal-Journey/dp/1506385273
https://www.amazon.com/Culturally-Linguistically-Responsive-Teaching-Learning/dp/1425817319/ref=sr_1_1_sspa?dchild=1&keywords=Culturally+and+Linguistically+Responsive+Teaching+and+Learning&qid=1602770260&sr=8-1-spons&psc=1&spLa=ZW5jcnlwdGVkUXVhbGlmaWVyPUEyNEFXQlFLVUYwS05IJmVuY3J5cHRlZElkPUEwNzAwNDY3MUxPUURFNFhDWERYSyZlbmNyeXB0ZWRBZElkPUExMDIxMTA2Mkg3SEFQNENXR1dGWSZ3aWRnZXROYW1lPXNwX2F0ZiZhY3Rpb249Y2xpY2tSZWRpcmVjdCZkb05vdExvZ0NsaWNrPXRydWU=
https://www.amazon.com/Culturally-Linguistically-Responsive-Teaching-Learning/dp/1425817319/ref=sr_1_1_sspa?dchild=1&keywords=Culturally+and+Linguistically+Responsive+Teaching+and+Learning&qid=1602770260&sr=8-1-spons&psc=1&spLa=ZW5jcnlwdGVkUXVhbGlmaWVyPUEyNEFXQlFLVUYwS05IJmVuY3J5cHRlZElkPUEwNzAwNDY3MUxPUURFNFhDWERYSyZlbmNyeXB0ZWRBZElkPUExMDIxMTA2Mkg3SEFQNENXR1dGWSZ3aWRnZXROYW1lPXNwX2F0ZiZhY3Rpb249Y2xpY2tSZWRpcmVjdCZkb05vdExvZ0NsaWNrPXRydWU=
https://www.amazon.com/Beyond-Heroes-Holidays-Multicultural-Development/dp/1878554174#customerReviews
https://www.amazon.com/Beyond-Heroes-Holidays-Multicultural-Development/dp/1878554174#customerReviews
https://www.amazon.com/Other-Peoples-Children-Cultural-Classroom/dp/1595580743/ref=sr_1_1?hvadid=77653060386381&hvbmt=be&hvdev=c&hvqmt=e&keywords=other+people%27s+children+cultural+conflict+in+the+classroom&qid=1644598772&sr=8-1
https://www.amazon.com/Cant-Teach-What-Dont-Know/dp/0807757314/ref=sr_1_1?crid=1VMWC64VIQAHA&keywords=We+Can%27t+Teach+what+We+Don%27t+Know%3A+White+Teachers%2C+Multiracial+Schools&qid=1644598793&sprefix=we+can%27t+teach+what+we+don%27t+know+white+teachers%2C+multiracial+schools%2Caps%2C82&sr=8-1

Contact Information

Presenter’s Full Name, Title
fname.lname@alaska.gov
(907) 465-XXXX

nt Every Day

Presenter’s Full Name, Title
fname.lname@alaska.gov
(907) 465-XXXX
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Answers: Check for Understanding

1.

Culture is defined as “deep patterns of values, beliefs,
practices and traditions that have been compiled and
normalized over a period of time, setting the standard for
what is normal and expected.”

Culturally and Linguistically Responsive Teaching and
Learning is defined as “an approach that requires teachers
to recognize the cultural and linguistic strengths students
bring to the classroom and leverages those strengths as
tools throughout the teaching and learning process.”

Implicit biases are the negative associations that people
knowingly hold.

%

&

28

True
False

True
False

True
False

1.8
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Section 2 Answer Key

1.  Which of the following is NOT an element of VABBing?
o Validate
o  Affirm
o Belonging

2.8

o  Bridge
2.  Which of the following is NOT a true statement?
o  Social studies is uniquely situated to help move a classroom towards being more culturally and
linguistically responsive.
o  Culturally Responsive Education is a curriculum useful only in diverse classrooms.
o  VABBing can be applied both in in-person classroom settings and in virtual classroom settings.
o  All of the above statements are true.
3.  Which of the following is true about Culturally and Linguistically Responsive Teaching and Learning?
o ltis a specific curriculum that is used alone in the classroom
It is about leveraging the strengths students come into the classroom with and valuing those strengths
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O
o Itis best situated for culturally and linguistically diverse student and classes 26
o All of the above.
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Section 3 Answer Key .

1. What is the definition of a justice-oriented citizen?
o  An active member of groups within civil society.
o Someone who is responsible and actively volunteers in their community.
o  Someone who critically analyzes problems in society to seek out “root causes.”
2. Sharroky Hollie defines culturally responsive texts as culturally authentic. Which of the following
is NOT true about culturally authentic texts?
o  They are linked to the rings of culture.
o They depict culture below the surface of the “iceberg of culture.”
o Any racial group can be substituted in and nothing would change with the content.
3. There’s a lot of research about the power of student voice and agency Which of the following is
NOT true about student voice and agency?
o  Youth improved academically when teachers constructed their classrooms in ways that

valued youth voices.
o  Students reported valuing their schools less when teachers listened to and honored their

voices.
o  Youth voice initiatives help youth learn academic language, build leadership skills, gain

confidence and develop a sense of social responsibility. .



