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Handbook for the Participation Guidelines
How to Select, Administer and Evaluate the Use of Student Supports
This guidance was created to complement the regulations found in the Participation Guidelines for Inclusion of Alaska Students in State Assessments, December 2017. 

This handbook provides guidance and tools for school district officials, administrators, teachers and other educators responsible for making decisions about the participation of students with disabilities and English language learners in instruction and assessments. 

This document contains three main sections.

1. Five step process for the selection, administration and evaluation on the use of student supports. 
2. Guidance and clarification on Alaska’s mandated assessments.  
3. Appendices with tables, templates, and additional resources. 

This handbook includes information from the following documents:

Participation Guidelines for Inclusion of Alaska Students in State Assessments, December 2017

Accessibility Manual for the Dynamic Learning Maps Alternate Assessment, 2017-18

PEAKS District Test Coordinator Manual, 2017-18 

State of Alaska Department of Education & Early Development Special Education Handbook, January 2015
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SECTION I
The Five-Step Process for Selecting, Administering and Evaluating the Use of Student Supports
This guidance presents a five-step process for all educators to use in selecting, administering, and evaluating the effectiveness of the use of instructional and assessment accommodations.
The guidance in this handbook applies to English learners (ELs) and students with disabilities (SWDs) who participate in large-scale content assessments and the instruction they receive. This manual focuses on student supports, particularly accommodations, for assessments; although instructional accommodations are discussed, complete guidelines for using instructional accommodations are not provided. However, it is essential that all accommodations used in instruction are provided, if allowed, on assessments. Conversely, if an accommodation is to be used on an assessment it must be used regularly, and with success, in daily classroom instruction. 
The five steps in this section are:
1. Expect all students to achieve grade-level academic content standards.
2. Understand student supports for instruction and assessment.
3. Select student supports for instruction and assessment of individual students.
4. Administer student supports during instruction and assessment.
5. Evaluate and improve the use of student supports.
When addressing supports for students with disabilities and ELs, the following definitions apply:
Students with disabilities are students eligible to receive services identified through the Individuals with Disabilities Education Act (IDEA) or Section 504. Students with a transitory impairment may also be eligible to receive services or accommodations for assessment.
Section 504 is a part of the Rehabilitation Act of 1973 that prohibits discrimination based on disability. The 504 plan is a plan developed to ensure that a child who has a disability identified under the law and is attending an elementary or secondary educational institution receives accommodations that will ensure their academic success and access to the learning environment. However, these students do not require specialized instruction.
An English learner (EL) is an individual whose first language is not English or an American Indian, Alaska Native, or native resident who comes from an environment where a language other than English has had a significant impact on the individual’s level of English language proficiency [4 AAC 34.090(a)(2)]. Note: For the purposes of this guide, the term English learner (EL) refers to currently identified EL students, not former EL students.
The five-step process in this handbook is based on the work of the Council of Chief State School Officers (CCSSO) and the State Collaborative on Assessment and Student Standards Assessing Special Education Students (SCASS and ASES).
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STEP 1: Expect All Students to Achieve Grade-Level Academic Content Standards 
Academic content standards provide educational targets outlining what students are expected to learn at each grade level. Teachers ensure that students work toward grade-level content standards by using a range of instructional strategies based on the varied strengths and needs of students. 
All students can work toward grade-level academic content standards and most of these students will be able to achieve these standards when the following three conditions are met: 
· Instruction is provided by teachers who are qualified to teach in the content areas addressed by state standards and who know how to differentiate instruction for diverse learners 
· Individualized Education Programs (IEPs) for students with disabilities and education plans for students who are English language learners (ELs) are developed to ensure the provision of specialized instruction (e.g. specific reading skills, strategies for “learning how to learn”) 
· Appropriate student supports are provided to help students access grade-level content
For students with disabilities or ELs, accommodations are provided during instruction and assessments to increase accessibility to grade-level content. To accomplish this goal: 
· Every IEP, 504 and EL team member must be familiar with the Alaska English Language Arts and Math Standards adopted in 2012
· Every IEP, 504 and EL team member must know where to locate resources for the implementation of standards
· General education, special education and EL teachers must collaborate to design and implement instructional programs that meet the needs of students
Federal and state education statutes and regulations mandate that all ELs receive quality instruction for learning both English and grade-level academic content and participate in statewide assessments that measure students’ English language and academic progress. These include the Every Student Succeeds Act (ESSA) 2015 and the Individuals with Disabilities Education Improvement Act of 2004 (IDEA). 
[bookmark: _Toc443989636][bookmark: _Toc8914520]See Appendix C of this handbook for more information on regulations regarding the participation of ELs and students with disabilities in assessments. 
STEP 2: Understand Student Supports for Instruction and Assessment 
The Alaska Statewide Student Assessment System is built on a foundation of accessibility for all students, including students with disabilities and ELs. The validity of the assessment results depends upon all students having appropriate accessibility and/or accommodation supports.  
[bookmark: _Toc8914521]Universal design 
Universal design principles address policies and practices that are intended to improve access to learning and assessments for all students. They are important to the development and review of assessments in order to remove barriers that bar students with disabilities from demonstrating skills, abilities, and knowledge. When universal design techniques are employed, educators can gain a more accurate understanding of what students know and can do. Universal design is applied from the beginning of test development through the implementation of assessments. Universally designed general assessments may reduce the need for accommodations and alternate assessments; however, universal design cannot eliminate the need for accommodations and alternate assessments. 
As assessments become more consistently administered on computers, accommodations and universal design considerations may change. Traditionally, we have thought of universal design as coming first, and accommodations being applied during testing. With current technology, we can build some accommodations into the design of the test itself. Some of these features may be accommodations (available to students with disabilities and ELs) and others may be ‘Universal Tools’ (available to all students). Some students with disabilities and ELs will have a need for accommodations beyond those that can be built into the computer-based test engine.
[bookmark: _Toc8914522]Accommodations 
Accommodations are changes in practices and procedures that provide equitable access to grade level content during instruction and assessment. When used in assessment, accommodations do not alter the validity of the assessment, score interpretation, reliability or security of the assessment. Accommodations are intended to reduce or even eliminate the effects of a student’s disability or to reduce language barriers to access content; they do not reduce learning expectations. 
Accommodations ensure that educators, as well as students and parents, have a valid measure of what students with disabilities and EL students know and can do. Accommodations use begins in the classroom. In addition, EL students and students with disabilities with IEPs or 504 plans may be provided with assessment accommodations. Accommodations must be made available to students with disabilities on an IEP or 504 Plan, students with transitory impairments, and EL students as documented in student files.
The accommodations provided to a student should generally be the same for classroom instruction and for assessments. It is critical to note that although some accommodations may be appropriate for instructional use, they may not be appropriate for use on a standardized assessment such as the Performance Evaluation for Alaska’s Schools (PEAKS) Assessment. For example, providing spell-check for classroom assessments may be appropriate; providing spell-check on the PEAKS English language arts assessment would change what the test items are measuring and would compromise the validity of the test. 
[bookmark: _Toc8914523]Modifications
Modifications refer to practices that change, lower, or reduce learning expectations. Accommodations do not reduce learning expectations; they meet specific instruction and assessment needs of students and allow educators to know that measures of a student’s work are valid. While modifications may be appropriate for instruction, they are not recommended for any assessment. 
Educators must read the test administration manuals that define modifications for that assessment.  
Examples of modifications may include: 
· Requiring a student to learn less material (e.g., fewer objectives, shorter units or lessons, fewer pages or problems)
· Reducing assignments and assessments so a student only needs to complete the easiest problems or items
· Revising assignments or assessments to make them easier (e.g., crossing out half of the response choices on a multiple-choice test so that a student only has to pick from two options instead of four)
· Using a student support that invalidates the intended construct
· Giving a student hints or clues to correct responses on assignments and tests

	Accommodation
	Modification  (Not Allowed for Assessments)

	Text-to-speech for math or science subtest
	Text-to-speech for reading passages in English language arts test

	Clarification of test directions
	Clarification of test items



Providing modifications to students during classroom instruction and classroom assessments may have the unintended consequence of reducing their opportunities to learn critical content. Providing a student with a modification during a standardized assessment will invalidate that assessment. When a test is invalidated, the student does not receive a score, which may have consequences for school or district accountability measures. 
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Determining if an Student Support is a Modification or Accommodation
The IEP, 504, or EL team must determine if a student support is an appropriate accommodation for standardized assessments or if it is a non-allowed modification. 
The following steps will assist teams in making this determination. 
1. Is the support listed the Participation Guidelines tables of allowed accommodations or in the table of annotated accommodations (appendix A)?
 If it is not in either table, the IEP team or 504 team addresses following questions. 
Threshold questions:

2. Would the support help the student demonstrate proficiency by reducing the effect of the disability on the student’s performance?
3. Would the student use the support in the classroom, including during regular classroom assessments?
If the answer to either 2 or 3 is no, then the support is probably not a reasonable or appropriate accommodation for the assessment. 
If the answer to both is yes, then the next step is to determine whether the support is an accommodation or a modification by answering following questions:
4. Does the support impede the measuring of the skill that is being tested? This question is often difficult to answer, and the following questions might help:
a. Would the support give the student an unfair advantage over a student who has the same proficiency level, but who is not eligible to use the support?
b. Does any research support the conclusion that this support does not alter the ability of the test to measure the student’s skill level? 

5. Would use of the support cause a breach of test security? 
Before rejecting a student support for security reasons, an IEP or 504 team member or other school or district official should consult with the department. In special cases, security can be bolstered to accommodate special needs.

6. Would use of the support make it impossible to score the test? 
Before rejecting a support because it changes or alters the test answer sheet, an IEP or 504 team member or other school or district official should consult with the department. 
If the answer to questions 4, 5, or 6 is yes, then the support is a modification, and is not allowed on assessments. 
If the answers to questions 4, 5, or 6 are no, then the student support is an allowable accommodation, and it may be used on assessments. This is particularly true if research supports the use of the accommodation.
Districts, schools, and IEP, 504, and EL teams may consult with the Alaska Department of Education and Early Development (DEED) at any time when considering new adaptations, particularly when the support is requested by a parent. In general, most IEP or 504 teams will be able to resolve issues regarding the proper use of uncommon student supports. Sometimes, however, a district might determine that the support is a modification while the parent thinks it is an accommodation. If that happens, the parent may request that the district consult with DEED before reaching its decision. DEED will issue a non-binding advisory opinion on whether the requested change is an accommodation or a modification.
If a parent requests a student support that is declined by the IEP or 504 team, the district should advise the parent of parental appeal/due process rights, including the right to administrative complaint or mediation. If possible, the district should provide notice to the parent in a timely manner, enabling the parent to appeal the decision before the test.
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STEP 3: Select and Document Accommodations for Instruction and Assessment
Effective decision-making about the provision of appropriate accommodations begins with making good instructional decisions. In turn, making appropriate instructional decisions is facilitated by gathering and reviewing good information about the student’s disability, English language proficiency and/or present level of academic achievement and functional performance in relation to local and state academic standards. To ensure students with disabilities and ELs are engaged in standards-based instruction and assessments, every IEP or EL team member must be knowledgeable about the state and district academic content standards and assessments.
The EL or IEP team should choose accommodations based on an individual student’s needs and considering his or her instructional goals and objectives. See Appendix A for the Table of Annotated Accommodations. 
Not all instructional accommodations are appropriate for assessments; some may be un-allowed on standardized assessments. For example, the use of a calculator as an instructional tool may be an appropriate as an accommodation for some students. However, this is not allowed for use on all portions of the PEAKS math assessment. It is important to plan time for students to practice other, allowed, accommodations prior to the assessment. Research shows that an unfamiliar test accommodation given to a student with a disability may negatively impact performance. Accordingly, an IEP or 504 team should be cautious about adding an accommodation shortly before an assessment. In general, a good practice is to make sure an accommodation has been used in the student’s regular or special education classes for instruction and classroom assessments for at least three months or 90 days before testing. This will ensure that the student has experience with the accommodation and that the accommodation is appropriate for the student. 
Students should use an accommodation regularly and with success prior to using it on an assessment. When a student is taking assessments in a technology-based setting, be sure that the student knows how to use the accommodation when it is provided as part of the test engine.
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Student characteristics 
Selecting accommodations for instruction and assessment is the role of a student’s IEP or 504 Plan team. Accommodations should be chosen based on the individual student’s characteristics and the student’s need for the accommodation. After considering the student’s individual characteristics, the IEP or 504 Plan team should identify inclusion needs that require accommodations. When these accommodations are used according to plan, the student should be able to validly demonstrate what he or she knows and can do in instructional settings and on assessments.
Questions an IEP or 504 Plan team can ask to help identify inclusion needs and match accommodations to those needs: 
· What are the student’s learning strengths and areas of further improvement?
· How do the student’s learning needs affect the achievement of grade-level content standards?
· What specialized instruction (e.g., learning strategies, organizational skills, reading skills) does the student need to achieve grade-level content standards?
· What accommodations will increase the student’s access to instruction and assessment by addressing the student’s learning needs and reducing the effect of the student’s disability?
· What accommodations does the student regularly use during instruction and assessments?
· What were the results of assignments and assessments when accommodations were used and not used?
· What is the student’s perception of how well an accommodation worked?
· Are there effective combinations of accommodations?
· What difficulties did the student experience when using accommodations?
· What are the perceptions of parents, teachers, and specialists about how the accommodation worked?
· Should the student continue to use an accommodation, are changes needed, or should the use of the accommodation be discontinued? 

Of the accommodations that match the student’s needs, consider:
· The student’s willingness to learn to use the accommodation
· Opportunities to learn how to use the accommodation in classroom settings
· Conditions for use on state assessments
Individual test characteristics
After considering student characteristics, it is important to look at the task students are being asked to do on the various state and district assessments. Questions to guide accommodations selection include: 
· What are the characteristics of the test my student needs to take? 
· Are the test tasks similar to classroom assessment tasks or does the student have the opportunity to practice similar tasks prior to testing?
· Does the student use an accommodation for a classroom task that is allowed for similar tasks on the state or district tests?
· Are there other barriers that could be removed by using an accommodation that is not already offered or used by the student?
IEP team considerations for accommodations for students with disabilities
To ensure that students with disabilities are engaged in standards-based instruction, every IEP team member needs to be familiar with state policies. The team should consider:
· Student characteristics and needs
· Instructional tasks expected of students to demonstrate proficiency in grade-level content in state standards
· Consistency between accommodations documented in the standards-based IEP that is used for classroom instruction and those used on assessments
Team members should ask, “Does the student really need the accommodation?” A student may not be receiving an accommodation he or she really needs or may be receiving too many. Research indicates that more is not necessarily better, and that providing students with accommodations that are not truly needed may have a negative impact on performance. The better approach is to focus on a student’s identified needs within the general education curriculum.
EL team considerations for instructional accommodations 
It is recommended that schools develop a plan for each EL student to facilitate access to grade-level instruction using a team approach. School staff should make every effort to involve parents and the student (when appropriate) in the development and review of the plan. Here are some considerations when developing a plan:
· Student demographic information
· EL student identification
· Student level of academic achievement on summative and formative assessments
· Student instructional program
· Teacher Observation Checklist 
EL and IEP team considerations for instructional accommodations for ELs with disabilities
To ensure that ELs with disabilities are engaged in standards-based instruction, the EL/IEP or EL/504 Plan Team members should consider the intensity of language- and disability-related needs of each student (Figure 1). Accommodation decisions should be individualized based on the particular language- and disability-related challenges faced by ELs with disabilities. Students with high English language needs and low disability-related needs will require more language-based accommodations while their counterparts with high disability-related needs and low English language needs will require more accommodations that remove disability-related barriers. At the same time, students with high English language needs and high disability-related needs will benefit from more intensive language- and disability-related accommodations while students with low English language needs and low disability-related needs will require fewer accommodations that alleviate linguistic and disability-related instructional challenges.

Figure 1. English language-and disability-related needs affecting accommodation decisions
[image: ]
This approach of accounting for varying English language- and disability-related needs for ELs with disabilities was developed to reinforce the idea that students in each of the four sections will require different instructional support. Moreover, variability within each section should be taken into account, and students’ individualized needs should be addressed on an individual basis. This approach also aims to reiterate that educators should fully account for the complexity of both language and disability implications during the instruction and assessment of ELs with disabilities.
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Documenting accommodations on IEPs for students with disabilities
Determining appropriate accommodations is part of the IEP process. The student’s Present Levels of Academic Achievement and Functional Performance (PLAAFP) is a federal requirement under which IEP team members must state “how the child’s disability affects the child’s involvement and progress in the general education curriculum—the same curriculum as non-disabled children” [Sec. 614 (d) (1) (A) (i) (I)]. This document is helpful in determining appropriate accommodations.
Depending on the design and overall format of a typical IEP, there are potentially three areas in which accommodations can be addressed:
1. “Consideration of Special Factors” [Sec. 614 (d) (3) (B)]. This is where communication and assistive technology supports are considered.
2. “Supplementary Aids and Services” [Sec. 602 (33) and Sec. 614 (d) (1) (A) (i)]. This area of the IEP includes “aids, services, and other supports that are provided in regular education classes or other education-related settings to enable children with disabilities to be educated with nondisabled children to the maximum extent appropriate.”
3. “Participation in Assessments” [Sec. 612 (a) (16)]. This section of the IEP documents accommodations needed to facilitate the participation of students with disabilities in general state- and districtwide assessments.
Documenting accommodations on a student’s 504 Plan
Section 504 of the Rehabilitation Act of 1973 requires public schools to provide accommodations to students with disabilities even if they do not qualify for special education services under IDEA. The definition of a disability under Section 504 is much broader than the definition under IDEA. All IDEA students are also covered by Section 504, but not all Section 504 students are eligible for services under IDEA. Section 504 states:
No otherwise qualified individual with a disability in the United States shall, solely by reason of her or his disability, be excluded from participation in, be denied the benefits of, or be subjected to discrimination under any program or activity receiving Federal financial assistance. [29 U.S.C. Sec. 794]
Examples of students who may receive assessment accommodations based on their 504 accommodations plan include students with the following conditions:
· Allergies or asthma
· Attention difficulties
· Communicable diseases (e.g., hepatitis)
· Drug or alcohol addictions (as long as the student is not currently using illegal drugs)
· Environmental illnesses
· Temporary disabilities from accidents which may require short-term hospitalization or homebound recovery
Documentation of accommodations should be recorded in the “Section 504 Accommodation Plan Development” part of the 504 Plan.
Documenting accommodations on a student’s EL plan 
The EL team must document all instructional and assessment accommodations the student is to receive on the student’s EL file or plan. It is recommended that accommodations be transferred to an individual and/or group tracking form, such as the EL Tool 2 found in Appendix B of this handbook. Refer to the ELL Accommodations for Content Assessments for details on accommodations for ELs.
Involving students in selecting, using, and evaluating accommodations
It is critical for students with disabilities to understand their disabilities and learn self-advocacy strategies for success in school and throughout life. Speaking out about preferences, particularly in the presence of authority figures, may be a new role for students, one for which they need guidance and feedback. Teachers and other IEP team members can play a key role in working with students to advocate for themselves in the context of selecting, using, and evaluating accommodations.
The more that students are involved in the selection process, the more likely the accommodations will be used, especially as students reach adolescence and the desire for independence increases. Students need opportunities to learn which accommodations are most helpful for them, and how to make certain those accommodations are provided in all of their classes and wherever they need them outside of school.
IEP teams must also consider long-term student goals. For example, as students with disabilities begin to make postsecondary choices, these may factor into the nature of accommodation choices and availabilities open to them. The IEP team may want to discuss whether or how this affects decisions about accommodations for assessments.

[bookmark: _Toc443989638][bookmark: _Toc8914528]STEP 4: Administer Accommodations During Instruction and Assessment
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It is essential for educators who work with students who use accommodations to periodically plan together. This ensures that core instruction and additional interventions are aligned and accommodations are chosen based on student need and evaluated for success. 
The student must be provided the selected accommodations during instructional periods that necessitate their use. An accommodation may not be used solely during assessments. 
As states move to providing assessments on technology-based platforms, IEP teams must take care to ensure that students have opportunities to become familiar with the technological aspects of the assessment process. In addition to taking practice tests using the same testing platform, it is also important for educators to provide opportunities for all students to use technology for learning.
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Once decisions have been made about providing accommodations to meet individual student needs, the logistics of providing the actual accommodations during state and district assessments must be addressed. Members of the IEP team, most often special education teachers, are given the responsibility for arranging, coordinating, and providing assessment accommodations for students who may need them. It is essential for IEP team members to know and understand the requirements and consequences of district and state assessments, including the use of accommodations. The building test coordinator, under the direction of the district test coordinator, works with individual teachers or teams to plan for accommodations on test days. All test administrators (may also be called proctors) must be fully trained on the appropriate use of the accommodations allowed for the students in their testing session(s). Accommodations that are uncommon, have not been used before, and/or are not included in the DEED-provided tables, should be approved by the district test coordinator (or designee) prior to use in standardized assessment.
Prior to the day of a test, be certain test administrators know what accommodations each student will be using and how to administer them properly. Test administrators providing accommodations such as scribing student responses must adhere to specific guidelines so that student scores are valid. The test administration manuals for each assessment will provide specific guidance on proper administration of accommodations. 
Current designs of technology-based testing platforms may allow for accommodations to be provided on the testing platform itself. Through the process of creating a student profile, an IEP team may be able to program the test to provide certain accommodations, like colored backgrounds, text-to-speech, and sign interpretation. Providing these accommodations through the testing platform can guarantee that the provision of accommodations is standardized from student to student and district to district. However, it is important to monitor the provision of accommodations on test day to ensure that accommodations are delivered and the technology is working.
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State statutes and regulations specify practices to ensure test security and the standardized and ethical administration of assessments. All staff involved in test administration must read, be trained on, and follow these policies: standardization, ethical testing practices, and test security. 
Standardization refers to adherence to uniform administration procedures and conditions during an assessment. Standardization is an essential feature of educational assessments and is necessary to produce reliable information about student learning. Strict adherence to guidelines detailing instructions and procedures for the administration of accommodations is necessary to ensure test results reflect actual student learning. 
Ethical testing practices must be maintained during the administration of a test. Unethical testing practices relate to inappropriate interactions between test administrators and students taking the test. Unethical practices include, but are not limited to, allowing a student to answer fewer questions, changing the content by paraphrasing or offering additional information, coaching students during testing, editing student responses, or giving clues in any way. All unethical practices are subject to investigation and adjudication by the Professional Teaching Practices Commission [4 AAC 06.765e].
Test security involves maintaining the confidentiality of test questions and answers; it is critical in ensuring the integrity and validity of a test. In order to ensure test security and confidentiality, test administrators need to keep testing materials in a secure place to prevent unauthorized access, keep all test content confidential and refrain from sharing information or revealing test content with anyone, and return all materials as instructed. 
The following test security regulations apply to all required assessments in the Alaska Statewide Student Assessment System (4 AAC 06.710): 
1. 4 AAC 06.761. Test administration 
(a) Unless an assessment is specifically exempted, or the department has approved in writing a different process, a district shall administer the statewide assessments described in 4 AAC 06.710 in conformance with the requirements of this section. 
(b) A district shall administer an assessment under this section only in a school test center designated by each district. Each school test center must be secure, free of disruptions, have an established seating arrangement, and be well lighted. Only designated district test coordinators, associate test coordinators, proctors, or test administrators may be in the test center rooms at the time of testing students. 
(c) Each district shall designate an employee of the district as the district test coordinator. In districts with two or more school test centers, the district shall designate an on-site associate test coordinator for each center. The district test coordinator or associate test coordinator shall assign as many test administrators or proctors to each school test center as necessary to ensure adequate supervision or monitoring of students taking the assessment. Each test coordinator, associate test coordinator, proctor, and test administrator must execute an agreement, on a form provided by the department, affirming that the test procedures of the department and test publisher will be followed. 
2. 4 AAC 06.765. Test security; consequences of breach
(a) All test questions are confidential, and may be disclosed only as provided in this section. 
(b) Test questions may be disclosed to 
1) a student on the date and at the time specified by the commissioner, to the extent necessary to administer the test
2) testing personnel in the course of fulfilling their duties
3) a department official as required for the performance of that official's duties; and
4) a test administrator if necessary to fulfill duties under 4 AAC 06.775 regarding the delivery of accommodations. 
(c) School and district personnel responsible for test administration shall 
1) inventory and track test materials from the time the materials arrive at the school or district office until the time the materials are returned to the test publisher;
2) securely store tests before distribution to school test centers and after their return;
3) control distribution of tests to and from school test centers; 
4) control the storage, distribution, administration, and collection of tests; 
5) ensure that no test or test question is copied in any manner, whether on paper or by electronic means.
(d) School personnel at a school test center shall 
1) code the tests according to test administration directions before testing; 
2) inventory and track test materials from the time the materials arrive at the school until the time the materials are returned to the district;
3) securely store tests before and after each testing session; 
4) control distribution of tests within the school test center; 
5) ensure that no test or test question is copied, reproduced, or paraphrased in any manner by an examinee or anyone else; 
6) ensure that examinees use only those reference materials allowed by the test publisher's testing procedures; 
7) ensure that no individual receives a copy of the test, or learns of a specific test question or item, before the test date and time set by the commissioner, unless knowledge of the question or item is necessary for delivery of accommodations under 4 AAC 06.775; 
8) ensure that examinees do not exchange information during a test, except when the test procedure so specifies;
9) ensure that an examinee's answer is not altered after testing is completed;
10) ensure that no examinee is assisted in responding to or review of specific test questions or items before, during, or after a test session. 
(e) A teacher holding a certificate issued under 4 AAC 12 who breaches security as described in this section is subject to investigation and adjudication by the Professional Teaching Practices Commission. 
(f) School and district personnel responsible for test administration shall 
1) annually execute an agreement, on a form provided by the department, affirming that they will follow the test procedures required under this section;
2) provide training in test procedures to all district staff involved in testing as directed by the department, and ensure that staff complete the training;
3) ensure that all district staff involved in testing read and follow all testing procedures and manuals published by the test publisher, unless instructed otherwise by the department.
(g) All school and district personnel shall maintain the security and confidentiality of electronic test data files, individual student reports, and other testing reports designated as secure.
(h) District personnel in charge of testing shall immediately report any breach of test security to the department. If a student's IEP requires a modification that violates test security under this section, the modification will be provided only if it does not affect test security for any students other than the student who requires the modification. A modification that violates test security under this section results in an invalid assessment and the assessment will not be scored. 
Failure to adhere to these practices may constitute a test irregularity or a breach of test security and must be reported and investigated according to Alaska’s testing policies. School personnel report irregularities and breaches to the district test coordinator. District test coordinators report to DEED. If an investigation is warranted, it is the responsibility of the district test coordinator to gather required evidence and submit it to EED.
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STEP 5: Evaluate and Improve Accommodations Use
Accommodations must be selected on the basis of the individual student’s needs and must be used consistently for instruction and assessment. Collecting and analyzing data on the use and effectiveness of accommodations is necessary to ensure the meaningful participation of students in state and district assessments. Data on the use and impact of accommodations during assessments may reveal questionable patterns of accommodations use, as well as support the continued use of some accommodations or the rethinking of others.
Examination of the data may also indicate areas in which the educators serving the students need additional training and support. In addition to collecting information about the use of accommodations within the classroom, information also needs to be gathered on the implementation of accommodations during assessment. Data may include:
· Observations conducted during test administration
· Interviews with test administrators
· Talking with students after testing sessions (helpful to guide the formative evaluation process at both the school and student levels)
Accommodation information can be analyzed in different ways. Questions to guide data analysis at the district, school, and student levels, include:
· How many students are receiving accommodations?
· What types of accommodations are provided, and are some used more than others?
· Are students receiving accommodations as documented in their IEPs and 504 plans?
· How often are they used in instruction?
· Are there procedures in place to ensure that test administrators adhere to directions for the implementation of accommodations in assessments?
· Are there procedures in place to ensure test administration procedures are not compromised with the provision of accommodations?
· What is the student’s perception of how well the accommodation worked?
· What are the perceptions of teachers and others about how the accommodation appears to be working?
· What are the difficulties encountered in the use of accommodations (and for which accommodations)?
· How often do students refuse an accommodation during testing? 
· Is there a pattern in the age of the student and/or the type of accommodation?
· How well do students who receive accommodations perform on state and local assessments? 
· If students are not meeting the expected level of performance, is it due to the students not having had access to the necessary instruction, not receiving the accommodation, or using accommodations that were not effective?
The IEP and/or EL team, and administrators at the school and district level (e.g., principal, special education director) should be involved in collecting and analyzing this information.  It is critical to stress that evaluation of accommodations use is not the responsibility of just one individual. After the information is analyzed, the team can make adjustments in the systems in place for training students and staff and for improved implementation of accommodations. 
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SECTION II
Performance Evaluation for Alaska’s Schools (PEAKS) and Alaska Science Assessments
The Performance Evaluation for Alaska’s Schools (PEAKS) is designed to measure a student’s understanding of the skills and concepts outlined in the Alaska English Language Arts and Mathematics Standards. The Alaska English Language Arts and Mathematics Standards are specific rigorous expectations for growth in students’ skills across grades. The Alaska English language arts (ELA) standards demonstrate the expectation that students’ skills will build across grades in reading and analyzing a variety of complex texts, writing with clarity for different purposes, and presenting and evaluating ideas and evidence. The ELA standards are designed to help students develop a logical progression of fluency, analysis, and application, moving toward college and career readiness. The Alaska mathematics standards have the expectation that students’ skills will grow across grades in mathematics content as well as mathematical practices. The mathematics standards are designed to help students develop a logical progression of mathematical fluency, conceptual understanding, and real world application.
The Alaska Science Assessment measures the Alaska Grade Level Expectations (GLEs).
For more information about PEAKS and the Alaska Science Assessment, visit the PEAKS webpage.
For more information about the design, structure, and administration of PEAKS, please refer to the following websites and manuals:
· DEED Assessments Homepage 
· PEAKS District Test Coordinator Manual (specific to year of administration)
· PEAKS Test Administration Directions (specific to year of administration)
The PEAKS assessment is delivered to most students via a computer-based system called INSIGHT. The INSIGHT test engine has embedded tools designed to improve students’ ability to provide the evidence needed to show mastery of the standards. Embedded tools and accommodations are those that are provided within the test engine. For example, a highlighter tool or a cross-off tool that crosses out answers the students knows to be incorrect. Non-embedded tools are also available to students. Non-embedded tools and accommodations are those that are outside of the technology. For example, graph paper or special seating. The test administrator provides non-embedded tools to students. 
There are two categories of student support tools for the PEAKS assessment: Universal Tools and accommodations. All educators should be familiar with all the tools available to ensure that students learn how to use them and practice using them prior to the spring summative assessment.

Universal Tools for the PEAKS and Alaska Science Assessments
Universal Tools are supports or preferences that are available to all students taking the paper-based or computer-based PEAKS and Alaska Science assessments. Universal Tools are available at all times, and their use is based on student choice, need, and preference. These tools do not alter the test “construct” (what the test is measuring) or change the reliability or validity of the assessment results. Universal Tools do not change score interpretation. Universal Tools for the computer-based assessment do not need to be activated or added to the student’s record; they are automatically available to the student. Universal Tools for the paper-based assessment are provided by the test administrator.
Universal Tools for the Computer-Based Test Administration
	Available to all students
Embedded within the online assessment system

	
TOOL ICON
	
DESCRIPTION/FUNCTION

	Navigation Tools

	[image: ]
	Back and Next—Navigation tools for moving to the next question or a previous question.

	[image: ]
	Go To Question—Allows a student to jump to any item or passage set on the test by choosing the item from a drop-down list (unless restrictions are in place that would preclude skipping items, such as computer-adaptive testing or sectioning of the test across multiple sessions/days).
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	Pause—Pause the test for a short period of time (e.g., restroom break) and resume upon return. Allows the student to leave their machine for a break without logging out of their test, while still providing test security by not showing their items on screen.
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	Flag (Bookmark)—Mark a question for review at a later point, if allowed by the test design.
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	Test Review—Allows student to see which items have been answered, are unanswered, or were flagged for review and to return to questions and change answers. Indicates if a test is ready to be scored.

	N/A
	Keyboard Navigation—Move through the test, access tools, and answer questions using the desktop keyboard rather than the mouse.

	Common Test-Taking Tools
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	Pointer—Select, change, or unselect an answer option; select other user tools; and navigate through the test. When moved over an answer choice, the pointer converts to a pencil image.
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	Cross-Off Tool—Cross out/eliminate a multiple-choice answer selection(s) (distractors) believed to be incorrect. Includes an eraser to remove the cross off if a student changes his or her mind.
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	Highlighter—Highlight a portion of text or a graphic and remove highlights. The highlighter can be used virtually anywhere within the item to highlight passage text, item text, answer options, portions of graphics and images, and text within images.
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	Magnifier—Magnify/enlarge the entire screen, including all text, images, and objects, for better viewing. The tool magnifies the screen by 150% or 200%.
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	Line Guide—Movable, straightedge line used to follow along with each line of text. Student can drag the guide up or down on the screen as an aid in reading an item or passage.

	[image: ]
	Help—The Help Library provides information on tool usage, test directions, helpful hints, and other topics. Also includes a “What’s This?” feature that allows a student to access contextual help for a specific tool or button.

	N/A
	Tooltips—Pop-up labels that describe each tool/function within the testing interface. Tooltips appear when the student hovers over a tool with the mouse pointer. For students who use the Text-to-Speech audio accommodation, the tooltip description will be read aloud to the student.

	Advanced Test-Taking Tools
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	Sticky Notes (Scratch Paper)—Creates and places a note on the screen in which a student can type a short message for later reference. Multiple notes can be created for each item or passage, and the notes can be moved around the screen, minimized or completely hidden, and re-opened. For a passage or scenario that contains multiple parts (for example, one passage that has several questions associated with it), the student can use the Sticky Note tool to take notes that are retained for all questions associated with that passage or scenario (i.e., a Global Note).
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	Calculators—Basic four-function and scientific calculators are available, either individually or used together. The calculator is set to appear only when needed on specific item(s) or test sections.

	[image: ]
	Reference Materials—Includes a Formula Sheet that provides patterns or rules to aid students in answering a question. Also includes a Periodic Table.
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	Graphing Tool—Used to graph one or several functions. Includes zoom and trace features.
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	Customizable Exhibit Window—The Click-to-Enlarge feature allows for large graphics by using a thumbnail image of the graphic that can be enlarged for viewing. Students can interact with the test item and other tools simultaneously. A Click-to-Respond tool allows for placing various types of response areas in a snapshot view that a student expands in order to respond to the question. For example, a large graphing item can be placed in an item where it might not normally fit.

The English language arts tests in grades 4–9 contain a Text Dependent Analysis item. A writer’s checklist is provided for these items and the thumbnail image of the checklist is accessed using the Click-to-Enlarge feature.

	Contrasting Colors and Reverse Contrast
	A variety of background color and text color combinations that are in opposite positions on the color wheel.

	Color Overlay
	Changes the background color behind text, graphics, and response areas based on student needs.

	Masking
	Allows the student to cover up (mask) content that may be distracting, enabling the student to more easily focus his or her attention on a specific part of the screen.



Non-embedded Universal Tools (provided by test administrator):

	Available to all students
Provided by the Test Administrator

	Headphones
	Student may wear noise blocking headphones to screen out extraneous sounds.
This does not include music devices.


	Graph paper or scratch paper
	Scratch or graph paper must be securely destroyed after test session.

	Clarification of Technology Directions
	Student may request clarification of technology directions. 



Universal Tools for the Paper-Based Test Administration

	Available to all students
Provided by the Test Administrator

	Highlighter
	Students may use a highlighter to highlight desired assessment questions or selections; if a highlighter is used in a scannable student test booklet or answer document and the highlighter covers the answer bubbles, responses should be transcribed into a clean test booklet in order to be properly scored.


	Visual magnification
	Student may use devices that magnify text such as a magnifying glass.

	Graph paper or scratch paper
	Scratch or graph paper must be securely destroyed after test session.

	Masking portions of the test
	Students may use blank paper or another unmarked item to mask portions of the assessment to help them focus on one question at a time.

	Line guide or place marker
	Students may use a device, such as an unmarked ruler, to follow along with each line of text.

	Tape or magnets to secure papers to work area
	Students may use items to secure papers to the work area; care must be taken to not damage the paper for scanning and scoring.

	Headphones
	Student may wear noise blocking headphones to screen out extraneous sounds.
This does not include music devices.


	Calculator
	Only available for parts of mathematics assessments as specified: basic four-function for grades 6–9, scientific for grades 7–9, and graphing for grade 9.

	Color Overlay
	Students may use a colored overlay sheet.

	Cross-off
	Students may cross out/eliminate a multiple-choice answer selection(s).




[bookmark: _Toc8914534]Calculator Availability on the PEAKS and Alaska Science Assessments
The Alaska mathematics standards were developed with a strong focus on building foundational skills and fluency in arithmetic, specifically in kindergarten through grade 5. Arithmetic is a foundational skill that requires fluency as well as the building of conceptual richness, which is a precursor for algebraic concepts. The standards were developed to help students gain a deeper understanding of mathematics and to use a variety of strategies to come to mathematical solutions. Thus, working with numbers by hand was emphasized in the design of the standards in the formative grades. Based on this information, calculators are NOT allowed for grades 3, 4, and 5 on the PEAKS mathematics assessment
Calculators are allowed for Part 2 of the mathematics assessment in grades 6 through 8. Calculators are allowed for both parts of the mathematics assessment in grade 9. Students taking the computer- based assessment have access to the calculators within the DRC INSIGHT test engine. For the paper-based assessment, students have access to the same types of calculators as students do in the computer-based assessment.
The specific type of calculator depends on grade level, as shown in the table below. Calculator-active and calculator- inactive items are separated by test parts to prevent students from using the tool inappropriately. Use of a calculator during a part of the assessment where calculators are not allowed could result in an invalidation
	GRADES
	BASIC (FOUR FUNCTION)
	SCIENTIFIC
	GRAPHING

	Grades 3, 4, and 5
	Not available
	Not available
	Not available

	Grade 6
(Part 2 only)
	Available
	Not available
	Not available

	Grades 7 and 8
(Part 2 only)
	Available
	Available
	Not available

	Grade 9 (all parts)
	Available
	Available
	Available






	Basic (four function)
	Scientific
	Graphing
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	[image: ]
	[image: ]






Accommodations
Accommodations are practices and procedures that provide equitable access during instruction and assessments to students with disabilities and ELs. Accommodations do not alter the validity of the assessment, score interpretation, reliability or security of the assessment. Accommodations must be made available to students with disabilities with an IEP or 504 plan, students with transitory impairments, and EL students, as documented in student plans. 
Embedded Accommodations in the Computer-Based Assessment
	Accommodation
	Accommodation Description or Use

	Text-to-Speech for English language arts, math, and science test
· Questions
· Answer choices
· Directions

	Allows students to start, stop or replay computer audio of the text associated with some of the content on the screen.

TTS does NOT read the passages associated with the ELA reading items.

	Large Print
	A fully scalable large-print solution for students who test on larger monitors. Using vector-oriented image formats (“vector graphics”), this solution enlarges the screen display to maximize the area available on the larger monitor, while maintaining the correct aspect ratio for all test content. This means that all text, tools, and images are resized to scale, without any distortions or fuzzy, pixelated images resulting from the increase in size. In addition, because the system scales in relation to the available area, the student does not have to scroll around the screen to see the entire item/response area.



Non-Embedded Accommodations for the Computer-Based Assessment
	Accommodation
	Accommodation Description or Use

	Use of adaptive devices, equipment, and furniture
	Some adaptive devices may require individual assessment administration as well as a scribe to type responses verbatim into the test engine.

	Alternative responses
· oral response
· signing
· pointing
· recorded response
· use of a word processor
	A scribe will enter student responses verbatim into the test engine.
For use of a word processor, other programs on the computer must be disabled and spelling, grammar check, and other features turned off.

	Human read aloud
	A test administrator reads aloud the English language arts, mathematics, and science assessments.
· Questions
· Answer choices
· Embedded directions
Reading of reading passages is not allowed.
The human read aloud accommodation requires individual assessment administration.

	Auditory amplification device
	Assistive listening devices help amplify sounds, especially with background noise.

	Clarification of test directions
· student requests clarification
· student restates directions
	A test administrator may provide clarification of assessment directions.
This does not apply to assessment questions, answer choices, or embedded directions.
A separate location for testing is recommended if the accommodation may be disruptive to others.

	Clarification of embedded test directions
· student requests clarification
· student restates directions
	A test administrator provides clarification of directions provided within a test item.
This does not apply to assessment questions or answer choices.
A separate location for testing is recommended if the accommodation may be disruptive to others.

	Flexible scheduling
	Students may split a test “part” over multiple days.

	Frequent breaks
	Students may take breaks as needed.

	Graphic organizers
	Student can be provided with a blank (no text) graphic organizer template such as a flow chart or story web.

	Individual administration
	Students may have the test administered individually in a separate location and/or at a different time than their peers.

Students who need additional assistance that may be disruptive to others must take the assessment in a separate location.

Note: Many accommodations that require individual assessment administration when using a paper-based assessment may be provided successfully in the standard assessment group when using a computer-based assessment.
For example, text-to-speech (text read aloud) does not require individual assessment administration. Educators should evaluate each student’s needs carefully and only use individual testing when absolutely necessary for students to be successful. In addition, as with all accommodations, it should be a frequently used and successful instructional strategy if used for the assessment.

	Math manipulatives
	Student use of physical objects for math items. Multiplication tables and number lines may be used on select sections of the math content assessment where calculators are allowed.

	Signing to student
· directions
· embedded directions
· math items
· science items
· ELA questions and answer choices
	Interpreters must document their understanding of procedures by signing a Test Security Agreement and may not provide additional information to students, such as drawings of math problems.
Reading passages may not be signed to the student. This invalidates the assessment.

	Small group administration
	Students may have the test administered in a small group in a separate location and/or at a different time than their peers.
Note: Many accommodations that require small group assessment administration when using a paper-based assessment may be provided successfully in the standard assessment group when using a computer- based assessment. For example, text-to-speech (text read aloud) does not require small group assessment administration. Educators should evaluate each student’s needs carefully and only use small group testing when absolutely necessary for students to be successful. In addition, as with all accommodations, it should be a frequently used and successful instructional strategy if used for the assessment.

	Specific Test Administrator
	For students who need a familiar Test Administrator.

	The accommodations in this table are provided by the Test Administrator. This is not an exhaustive list of the allowable accommodations for students with disabilities.



Accommodations for the Paper-Based Assessment

	Accommodation
	Accommodation Description or Use

	Adaptive devices, equipment, or furniture
	Some adaptive devices may require a scribe to transcribe student responses verbatim into the test booklet or answer document.

	Additional time
	Student may take additional time to complete assessments as needed beyond the time typically scheduled for all students.

	Alternative responses
· oral response
· signing
· pointing
· recorded response
· use of a word processor
	A scribe may type student responses verbatim into the test engine or test booklet or answer document.

For use of a word processor, other programs on the computer must be disabled and spelling, grammar check, and other features turned off.

	Audio CD for mathematics, ELA, or science assessment questions and answer choices
	Use of the test-contractor-provided audio CD is required if the student’s IEP requires the accommodation “human read aloud.” The CD includes assessment questions and answer choices. A Test Administrator may administer the accommodation “human read aloud” only if student’s IEP specifically designates a human read aloud.
Reading of reading passages is not allowed.
The use of an Audio CD requires individual assessment administration.

	Human read aloud
	A test administrator reads aloud the English language arts, mathematics, and science assessments.
· Questions
· Answer choices
· Embedded directions
Reading of reading passages is not allowed.
The human read aloud accommodation requires individual assessment administration.

	Auditory amplification device
	Assistive listening devices help amplify sounds, especially with background noise.

	Braille edition provided by test contractor
	The test contractor will provide a paper Braille assessment by special order.

	Clarification of test directions
· student requests clarification
· student restates directions
	A test administrator may provide clarification of assessment directions.
This does not apply to assessment questions, answer choices, or embedded directions.
A separate location for testing is recommended if the accommodation may be disruptive to others.

	Clarification of embedded test directions
· student requests clarification
· student restates directions
	A test administrator provides clarification of directions provided within a test item.
This does not apply to assessment questions or answer choices.
A separate location for testing is recommended if the accommodation may be disruptive to others.

	Flexible scheduling
	Students may split a test “part” over multiple days.

	Frequent breaks
	Students may take breaks as needed.

	Graphic organizers
	Student can be provided with a blank (no text) graphic organizer template such as a flow chart or story web.

	Individual administration
	Students may have the test administered individually in a separate location and/or at a different time than their peers.
Students who need additional assistance that may be disruptive to others must take the assessment in a separate location.

	Large print form
	The test contractor will provide a large print form by special order.

	Math manipulatives
	Student use of physical objects for math items. Multiplication tables and number lines may be used on select sections of the math content assessment where calculators are allowed.

	Reading and re-reading, if requested, directions and embedded directions
	In individual or small-group assessment administrations, the Test Administrator may read directions.

	Signing to student
· directions
· embedded directions
· math items
· science items
· ELA questions and answer choices
	Interpreters must agree to a Test Security Agreement and may not provide additional information to students, such as drawing pictures of math problems. 
Reading passages may not be signed to the student. This invalidates the assessment.

	Small-group administration
	Students may have the test administered in a small group in a separate location and/or at a different time than their peers.

	Special pen or non-#2 pencil
	Requires transcription of student answers.

	Specific Test Administrator
	For students who need a familiar Test Administrator.

	Allowing students to mark in the test booklet or answer document
	Students may mark answer in test booklet or answer document.
Students may strike out unwanted choices, make notes, etc. A scribe may be needed to transcribe answers into a clean test booklet or answer document.

	Detailed monitoring to ensure student marks responses in correct answer area
	The Test Administrator monitors student responses individually or in small groups.

	Additional room for writing responses
	This may require a scribe to transcribe responses verbatim into a test booklet or answer document.





Accommodations for ELs

	Accommodation
	Accommodation Description or Use

	Audio CD for ELA, mathematics, and science assessments
· Questions
· Answer choices
· Embedded directions
	For use with paper-based assessments. Use of the audio CD provided by DRC is required. Use of a test administrator to read aloud the questions and answer choices must be justified in the EL Plan and is considered a rare accommodation.
Reading of reading passages is not allowed.
The use of an Audio CD requires individual assessment administration.

	Administering the assessment individually or in a small group in a separate location
	Students who need additional assistance that may be disruptive to others must take the assessment in a separate location.

	Text-to-Speech
	Allows students to start, stop, or replay computer audio of the test associated with the content on the screen for all content areas.
Text-to-Speech does NOT read the passages associated with ELA reading items.

	Human Read Aloud
	A test administrator reads aloud the English language arts, mathematics, and science assessments.
· Questions
· Answer choices
· Embedded directions

Reading of reading passages is not allowed.
The human read aloud accommodation requires individual assessment administration.

	Use of a specific Test Administrator
	For students who need a familiar Test Administrator

	In English or the native language provide written version of written/oral assessment directions
	Written version of assessment directions must be verbatim of what is provided in the scripts in the Test Administration Directions.

	Read aloud and/or repeat written and/or oral assessment directions, including embedded directions, in English or the native language
	Translation should be an exact translation, as much as possible; additional clarifying ideas or examples are not allowed.

	Clarification of test directions in English or the native language:
· student requests clarification
· student restates directions
	Clarification should not provide additional directions or examples.

	Provide a published word-to-word bilingual dictionary
	Published document must provide word-for-word equivalents in English and native language, and suitable for standardized assessment.
Dictionaries that include pictures or word definitions are not allowed. Electronic dictionaries are not allowed.




	Provide the native-language word for an unknown word in an assessment item when requested by student
	Translation should not include additional words, ideas, or examples.
Not allowed for reading passages.

	Allow the student to respond orally to constructed-response items in English for math and/or science items
	Requires a scribe to transcribe verbatim into a test booklet or answer document.
Not allowed for English language arts items.

	Note: EL students with disabilities may be given EL-responsive accommodations as well as accommodations that are afforded all students with disabilities, according to documented student need.



Text-to-Speech (TTS) Guidance
A student who needs a TTS accommodation is one whose ability to convey knowledge of the subject/content area is severely limited by his/her inability to read the assessment materials. The student cannot or would not be successful in the classroom without the read-aloud accommodation. To use the TTS accommodation on the state assessment, the student must have the read-aloud accommodation provided in the classroom on a regular basis (i.e., as an on-going practice for both classroom instruction and classroom assessments/tests). Neither English learners nor students who receive Title I or special education services automatically qualify for the TTS accommodation. 
It is the local district’s responsibility to quantify on a “regular” basis for classroom instruction and assessments/tests. 
TTS is available for the PEAKS and Alaska Science assessments as an accommodation for students with disabilities or ELs as documented in the student’s plan. TTS allows students to start, stop, or replay computer audio of the text associated with some of the content on the screen. The TTS does not read the passages associated with the items. This accommodation requires activation in the eDIRECT test administration portal for an individual student.
When considering the use of accommodations for English Learners (ELs), educators should consider the linguistic support that may be provided. Documentation for ELs includes EL plan documentation as well as the recommendations mentioned above. 


[bookmark: _Toc8914535]Embedded Directions Guidance
The use of embedded test directions is outlined in the Participation Guidelines for Inclusion of Alaska Students in State Assessments, December 2017 as an accommodation for students on page 14. Accommodations must be made available to students with disabilities with an IEP or 504 plan, students with transitory impairments, and EL students as documented in student plans. 
Embedded Test Directions Definition: Directions for the student that are written within the assessment and not read aloud by the test administrator.
Test directions are the oral directions for the assessment that are read aloud to all students during testing by test administrators. Test directions do not include test items.

Test items contain several elements that, when combined, create a measureable response: reading passages, test questions, embedded directions and answer choices.

Test questions are the numbered questions that students are asked on an assessment. A test question begins immediately after the question number. Any directions within the item are not considered embedded directions.
[image: ]The PEAKS ELA and Math assessments do not contain any embedded directions. Items are written in such a way that all directions are all included within test questions. Since these directions are not considered embedded, test administrators should not read these aloud to the student. Information regarding the accommodation of clarifying embedded test directions for students is included in the Participation Guidelines for Inclusion of Alaska Students in State Assessments, December 2017 on page 14-15. 
A test administrator provides clarification of directions provided within a test item. This does not apply to assessment questions or answer choices.
The Alaska Science Assessment will have very few embedded directions. Embedded directions will appear in a bold font within a test item, but are not within a test question. As Alaska moves toward adopting new science standards and a new summative science assessment in the future, embedded test directions will not be present on the new assessment. The items on the Alaska Science Assessment, 2017 and 2018 administration, are currently items that were used on the previous science assessment, the Standards Based Assessment (SBA). After new science standards are adopted, new items will be created to assess the new science standards. Test items will be similar to items found on PEAKS.
These questions do not include embedded test directions. 
The following paper-based items contain directions that are part of the assessment question and are not considered to be embedded.
Spring 2018 PBA Item Sampler – Math, Grade 3
[image: ]Spring 2018 Item Sampler – ELA, Grade 8
[image: ]
Spring 2018 Item Sampler – ELA, Grade 8
[image: ]


The following computer-based items have directions that are part of the assessment question and are not considered to be embedded.
[image: ]
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[bookmark: _Toc8914536]

Scribe Procedures
A scribe is a qualified person who writes down student responses communicated by an assistive communication device, pointing, interpretation or transliteration (e.g., American Sign Language, signed English, cued speech), or speech.
Qualifications for the Scribe
The scribe must be a current employee of the school district.
The scribe must be trained in test administration and sign a Test Security Agreement.
The scribe must follow all required scribe processes and procedures outlined in this section (also available in Appendix A of the Test Administration Directions).
It is preferable for the scribe to be a familiar person, such as the teacher or the paraprofessional who is typically responsible for scribing during regular instruction. If the scribe is new to the student, give them time to work together during instruction prior to the assessment day.
For students who are deaf, the scribe must be fluent in American Sign Language (ASL) or signed English. The District Test Coordinator is responsible for ensuring that scribes understand all the qualifications listed above.
Process for Scribe Accommodation
Before the administration of the assessment, the assigned Building Test Coordinator should provide the scribe a copy of the Test Administration Directions so the scribe can become familiar with the directions and format of the assessment.
A scribe may only administer the scribe accommodation to one student at a time during an assessment session. This accommodation must be administered so that other students are not able to hear the accommodated student’s response.
For computer-based assessments, the scribe must enter student responses directly into the test engine as the student would. For paper-based assessments, the scribe must handwrite the student’s responses into a test booklet or answer document.
On the assessment, the student will dictate sentences or paragraphs in the same manner used during instruction. The scribe should have the student proofread the dictation and the scribe may also read it aloud at the student’s request. The student may dictate changes to the scribe, and the scribe will make those changes exactly as dictated by the student. Students may proofread to add punctuation and may change any capitalization or spelling they wish, even if it is incorrect.
· The scribe may not question or correct student choices.
· The scribe may ask the student to restate (or sign) words or parts, as needed.
· The student is responsible for punctuation and may indicate punctuation in several ways.
· The student may punctuate during dictation. For example, when stating the sentence “The dog ran” the student will say, “The dog ran period.”
· The student may dictate more than one sentence at a time and add punctuation afterwards when given the scribed sentences to proofread.
· The scribe may automatically capitalize in these cases:
· The scribe should capitalize the first letter in the beginning of a sentence if the student has indicated punctuation ending the previous sentence. For example, if the student said, “The cat ran period. The cat jumped period.” The scribe would write, “The cat ran. The cat jumped.”
· The scribe should capitalize the first word in any paragraph.
· The scribe should capitalize the first letter in the beginning of a sentence if the student has indicated punctuation ending the previous sentence. For example, if the student said “The cat ran period. The cat jumped period. The scribe would write “The cat ran. The cat jumped.”
· The student must specify capitalization in these cases:
· The student must specify to capitalize the first letter in the beginning of a sentence if the student has not indicated punctuation ending the previous sentence. For example, if the student said, “The cat ran the cat jumped.” The scribe would write, “The cat ran the cat jumped.”
· The student must specify to capitalize other words (e.g., proper nouns, acronyms, etc.)
· The scribe must produce legible text when handwriting student responses.
· The scribe session may be recorded for accuracy.
· The scribe must sign and date the inside cover of the standard test booklet when the content assessment is complete.
· Providing the scribe accommodation, like all accommodations, should be documented according to local procedures (i.e., assessment log).
· For clarification, please contact the DEED Assessment Administrator.
Additional Parameters
The following are a list of acceptable parameters:
1. The scribe may ask “Are you finished?” or “Is there anything you want to insert or delete?”
2. The scribe may respond to procedural questions asked by the student, such as, “Do I have to use the entire space to answer the question?” In this case the scribe can indicate “no.”

The following are unacceptable parameters:
1. The scribe cannot give the student specific directions (e.g., “First, set the equations equal to one another” or “Make sure that the equation is set equal to zero”).
2. The scribe cannot tell the student if the selected answer is correct or incorrect.
3. The scribe cannot answer the student’s questions related to the content (e.g., “Is this the right way to set up the problem?” or “Can you tell me what this word means?”).
4. The scribe cannot alert the student to mistakes made during the assessment.
5. The scribe cannot prompt the student in any way that would result in a better response or essay.
6. The scribe cannot influence the student’s response in any way.

There are special considerations when scribing for a student using ASL or cued speech:
· When ASL is being used during scribing, the scribe may ask clarifying questions regarding the use of classifiers.
· The scribe will make conceptual translations from ASL to English.
· The scribe will write exactly what is said.
· Probing or clarifying questions are not allowed.
· Classifiers are permitted for students using ASL. Classifiers give descriptive information about a noun or verb such as: location, kind of action, size, shape, and manner.
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DLM Alternate Assessment (AA) – ELA, Math, & Science
The Dynamic Learning Maps (DLM) Alternate Assessment System is designed to measure the English language arts, math, and science skills and knowledge of students with significant cognitive disabilities. The assessment measures student performance on the essential elements, which are aligned to the Alaska’s standards but decreased in breadth and complexity.
DLM provides accessibility by design and is guided by the core beliefs that all students should have access to challenging, grade-level content and all educators should adhere to the highest levels of integrity in providing instruction and administering assessments based on this challenging content. 
Links to materials referenced in this section:
· DLM Accessibility Manual
· DLM Test Administration Manual (TAM)
· First Contact Survey: (See Appendix of DLM Test Administration Manual)
Having accessible content is essential. DLM has integrated accessible content, technology and a personal learning profile to ensure that every student is successful. DLM has integrated accessible content by developing various testlet levels, attending carefully to vocabulary, identifying multiple and alternate pathways to each essential element, tagging items based on their accessibility supports, and following item-writing guidelines based on universal design.
Universal design for learning (UDL) is a scientifically valid framework for guiding education practice. It provides flexibility in the ways students respond or demonstrate knowledge and skills, as well as in the ways students are engaged. It reduces barriers in instruction, and provides appropriate challenges, accommodations, and supports. Universal design also maintains high achievement expectations for all students. DLM applied universal design because it is a framework that is critical to allowing students with significant cognitive disabilities to demonstrate their knowledge of academic content standards.
The KITE system is the technology used to administer the DLM alternate assessment. It offers a special user interface that enhances the assessment experience for students with significant cognitive disabilities.  
The KITE system enhances accessibility using information provided in Educator Portal by educators when they complete both an Access Profile (AP) and a First Contact (FC) survey for each student. Information from the AP and the FC survey are combined by the system and allows the system to customize each student’s experience and determine which test form and linkage level to deliver and must be completed prior to administering the assessment. 
The purpose of the FC survey is to allow the KITE system to initially route the student to a first testlet that provides an appropriate balance of accessibility and challenge for the student. The test is adaptive because based on the student’s performance on the first and subsequent testlets, the DLM system will route the student to the next appropriate testlet level. The FC survey is a survey of learner characteristics and includes communication, academic skills, and attention. Detailed information about this survey is found in the DLM Test Administration Manual (TAM) and a list of survey questions is located in the appendix of the TAM. 
The specific role of the AP is to select the appropriate accessibility supports and supports to offer in the system, and thus to tailor each student’s experience based on individual needs. The AP can be completed any time before testing begins. It can also be changed as a student’s needs change. Once updated, the changes appear the next time the student is logged in to the KITE test engine.
The access supports in the AP are listed in four categories:
· Display enhancements
· Language & braille
· Audio & environment support
· Other supports
Instructions on how to complete the AP are located in the Educator Portal User Guide. Further information on the accessibility supports is discussed below in Step 2 – Learn About the Accessibility Supports and what DLM Alternate Assessment Provides. 
The following information is taken from the DLM Accessibility Manual.  To view the manual and this section in its entirety, please visit Alaska’s DLM webpage. 
[bookmark: _Toc8914538]Six-Step Process to Customize DLM Accessibility Supports for Students
This section presents a six-step process for IEP teams, general and special education educators, test administrators, and district-level assessment staff to use in the selection, administration, and evaluation of the accessibility supports used in KITE Client  by students with the most significant cognitive disabilities. 
Step 1: Include Eligible Students in the DLM Alternate Assessment
Step 2: Learn About the Accessibility Supports and what DLM Alternate Assessment Provides 
Step 3: Discuss and Select Appropriate Supports: Considerations for IEP teams
Step 4: Selecting and Viewing Supports in the KITE system
Step 5: Prepare for the Assessment: Using the Chosen Accessibility Supports
Step 6: Evaluate the Accessibility Supports Used After the Assessment
These six steps are explained in detail in the following sections.  Steps 1 through 3 are intended to assist IEP teams in determining the appropriate accessibility supports for eligible students, and Steps 4 through 6 are a guide for the educator or test administrator in entering, using, and evaluating the selected supports.
[bookmark: _Toc8914539]Step 1: Include eligible students in the DLM assessment
Participation in a State Assessment
With legislation’s focus on accountability and the inclusion of all students comes the drive to ensure equal access to grade-level content standards.  Students with the most significant cognitive disabilities are included in state and district accountability systems in order to receive the benefits gained from participation, such as improved instruction, higher expectations, and involvement in educational reforms (Thurlow et al., 2002).  Several important laws require that students with the most significant cognitive disabilities participate in standards-based instruction and assessment initiatives.  These include federal laws such as No Child Left Behind of 2001 (NCLB), the Individuals with Disabilities Education Improvement Act of 2004 (IDEA), and the Every Student Succeeds Act, which goes in effect in 2017.
Participation Guidelines
Students with the most significant cognitive disabilities have a disability or multiple disabilities that significantly impact intellectual functioning and adaptive behavior.  Adaptive behavior is defined as behavior that is essential for someone to live independently and to function safely in daily life.  In other words, the most significant cognitive disabilities impact students both in and out of the classroom.  The DLM alternate assessment is designed for students with these significant instruction and support needs. 
The DLM alternate assessment provides three general participation criteria.
· The student has a significant cognitive disability.  Review of student records indicates a disability or multiple disabilities that significantly impact intellectual functioning and adaptive behavior.
· The student is primarily being instructed using the essential elements (EEs) as content standards.  Goals and instruction listed in the student’s IEP are linked to the enrolled grade-level DLM EEs and address the knowledge and skills that are appropriate and challenging for this student.
· The student requires extensive, direct, and individualized instruction and substantial supports to achieve measurable gains in the grade- and age-appropriate curriculum.  The student requires extensive, repeated, and individualized instruction and support that is not of a temporary or transient nature, and the student uses substantially adapted materials and individualized methods of accessing information in alternative ways to acquire, maintain, generalize, demonstrate, and transfer skills across multiple settings.
The following are not allowable (or acceptable) considerations for determining participation in the DLM alternate assessment.
1. A disability category or label
2. Poor attendance or extended absences
3. Native language, social, cultural, or economic difference
4. Expected poor performance on the general education assessment
5. Academic and other services student receives
6. Educational environment or instructional setting
7. Percent of time receiving special education
8. English Language Learner (ELL) status
9. Low reading level or achievement level
10. Anticipated student’s disruptive behavior
11. Impact of student results on accountability system
12. Administrator decision
13. Anticipated emotional duress
14. Need for accommodations (e.g., assistive technology/AAC) to participate in assessment process
[bookmark: _Toc8914540]Step 2: Learn About the DLM Accessibility Supports
What Does the DLM Alternate Assessment Provide?
This section identifies the accessibility supports available for students taking the DLM alternate assessment and distinguishes between accessibility supports that (1) can be utilized by selecting online supports via the AP, (2) require additional tools or materials, and (3) are provided by the test administrator outside the system.  Table 1 shows which supports fall under each of these categories.  Each support is described in the following sections.
Prior to administering the DLM alternate assessment, educators provide information about the accessibility needs for each assessed student. The KITE system stores this information and uses some of it to activate certain supports.
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Category 1 Supports Provided in KITE Client Via Access Profile:
Magnification
Overlay Color
Invert Color Choice
Contrast Color
Spoken Audio 
Category 2 Supports Requiring Additional Tools/Materials:
Uncontracted Braille EBAE
Uncontracted Braille UEB

Single-Switch System (Access Profile Enabled)
Two-Switch System
Individualized Manipulatives
Calculator
Alternate Form-Visual Impairment
Category 3 Supports Provided Outside the System:
Human Read Aloud
Sign Interpretation of Text
Language Translation of Text
Test Administrator Entering of Responses for Student
Partner-Assisted Scanning (PAS) 

Category 1 Supports provided within KITE Client via the Access Profile
Online supports include magnification, invert color choice, contrast color, overlay color, and spoken audio. Directions detailing how to select the supports provided in the Access Profile are found in Step 4: Selecting and Viewing Supports in the KITE system.  These online supports change the way content is presented to the student through the online system. Educators are advised to test the following options in advance to make sure they are compatible and provide the best access for students.  See the Guide to Practice Activities and Released Testlets on the DLM website for more information.
Magnification: Allows educators to choose the amount of screen magnification provided during assessment. Educators can choose between a magnification of 2x, 3x, 4x, or 5x. Without magnification, the font is Report School, size 22. Scrolling may be required when the level of magnification is increased because the entire item will no longer be visible on the screen.  This will vary due to the level of magnification, the amount of text in the item, and the size of the screen. 
Overlay Color: The background color of the assessment.  The default color is white.  Educators may select from the alternate colors of blue, green, pink, gray, and yellow.  Practice demo testlets have specific presets, but more options are provided in the AP and actual live testlets.
Invert color choice: Makes the background color black and the font white. Images display with a white background. 
Contrast color: Allows educators to choose from color schemes for the background and font.
Spoken Audio: Synthetic spoken audio (read aloud using highlighting) is read from left to right and top to bottom.  There are three preferences for spoken audio: text only, text and graphics, and nonvisual (this preference also describes page layout for students who are blind or have visual impairments.
Screenshots showing these supports begin in the section Demonstration of Access Profile Supports: What Students Will See on page 32 [of the DLM Accessibility Manual].
Category 2 Supports that require additional tools or materials 
These supports include braille, switch system preferences, and use of special equipment and materials. These supports typically require prior planning and setup. These supports are all recorded in the AP.  Practice activities and released testlets with supports are available through several demo student accounts.  Se the Test Administration Manual for a list of demo logins for practice testlets. 
Braille: The DLM Alternate Assessment System supplies braille forms for some testlets.  These forms are available in uncontracted UEB or EBAE, depending on what the test administrator selects in the student’s Access Profile.  DLM braille forms also include Nemeth code for mathematics as needed.
The DLM alternate assessment is designed to assess a student’s knowledge, skills, and understanding of the EEs, not the student’s ability to use braille.  Therefore, braille should only be selected if the student is proficient in reading braille.  The DLM consortium recommends choosing both braille (UEB or EBAE) and Alternate Form – Visual Impairment in the student’s Access Profile.  Braille should not be selected for emerging braille readers.  Other options described below, such as alternate forms, are suitable for a student with a visual impairment who does not read braille.
See table 2 below for information about the potential availability of braille forms for each subject, grade, and linkage level during the spring assessment window.
Table 2
Spring Assessment Window Uncontracted Braille Forms
	Subject
	Grades
	Linkage Levels

	ELA and math
	3 – 5
	Target and Successor

	ELA and math
	6 – 8 and HS
	Proximal Precursor, Target, and Successor

	Science
	3 – 8 and HS
	Target


Single-switch System: This support is activated using a switch and switch interface that emulates the Enter key on the keyboard.  In the AP, educators can set the scan speed, indicate if scanning should begin automatically when the page appears, and select the number of times the scan cycle repeats before stopping. 
Two-switch System:  Does not require activation in the AP.  Two switches and a switch interface are used to emulate the Tab key to move between choices and the Enter key to select the choice when highlighted. 
Individualized Manipulatives: Students may use familiar manipulatives (e.g., abacus, unit cubes, interlocking blocks, counter, linking letters, etc.)  Refer to the TIP for more information.
Calculator: Permitted on mathematics testlets unless it interferes with the construct of the testlet.  The TIP for each mathematics testlet will specify whether or not a calculator is permitted.
Alternate Form – Visual Impairment: For a student who is blind and does not read braille or has a significant visual impairment, the educator selects Alternate Form – Visual Impairment under the “Other” tab in Access Profile.  The alternate form of the testlet, if available, will have the letters BVI in the testlet name, in the test ticket, and in KITE Client (e.g. SP BVI SCI MS.PS1-2 P 10455).  If a BVI form is not available for the testlet, the system will then deliver a regular form to the student.  The accompanying TIP sheet for that testlet will have information regarding how to make appropriate adaptations for the student. 
Category 3 Supports provided by the test administrator outside KITE Client 
Supports offered outside of KITE Client require actions by the test administrator, such as reading the assessment, signing or translating, or assisting the student with entering responses. These supports are recorded in the AP even though they are delivered by the test administrator outside of KITE Client. 
Human Read Aloud: Test administrators may read the assessment aloud to students.  See the Test Administration Manual for additional information.
Sign Interpretation of Text: Test administrators may sign the content to students using American Sign Language (ASL), Exact English, or personalized sign systems. 
Language Translation of Text: Test administrators may translate the text for students who are English language learners or communicate best in a language other than English.  Language translations are not provided via the computer.  State policy will guide whether translation can be used. 
Test Administrator Entering Responses for Student: If students are unable to physically input their answer choices, they may indicate their responses through their typical response mode and/or forms of communication (e.g., eye gaze, gesture).  Test administrators may key in those responses.  This option should only be used when students are unable to independently and accurately record their responses in KITE Client. 
Partner-Assisted Scanning (PAS): A strategy where test administrators assist students with scanning, or going through, students’ response options.  Test administrators read and/or point to each response option, and the students indicate when their desired choice is presented.
Timing and Setting Support Options
Timing and setting options are not defined in KITE Client because assessments are not timed and are administered individually.  Students may take as much time as needed and work in settings that are most appropriate for them.  In other words, any flexibility in location and assessment time that the student needs is permissible.  For example, the student may take as many breaks as needed throughout the assessment.  KTIE Client can sit inactive for up to 90 minutes before issuing a warning and automatically logging out.  If a student is in a testlet when the system times out, the student will be logged out, and responses will not be saved.
Supports Not Available in KITE Client
IEP teams may be accustomed to seeing more supports than provided in the KITE system, especially when they consider supports that students with the most significant cognitive disabilities may need for general education assessments.  Some supports that might be expected, but are not available include the following:
· Sign language using human or avatar videos on screen.  The majority of eligible students communicate with sign language use Exact English or personalized sign systems.
· Tactile graphics.  The assessment incorporate the use of objects for concrete representation and encourage educators to use individualized tactile representations with their students as appropriate.  See the TIPs for more information.
Decisions about which supports to include in the DLM alternate assessment were made using results from more than 50,000 FC survey responses, feedback from national sensory impairment experts who also have expertise in this population of students, and lessons learned from test administration observation studies.
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KITE Client allows many computer-based accessibility supports for a student to use during assessment, such as various font colors or magnification sizes.  In a student’s AP, the educator may choose from a number of KITE Client supports, both those required to meet the student’s needs, such as those listed in the student’s IEP, and other supports not listed in the IEP but for which a student may show a preference.  The AP may be adjusted between testlets in an effort to provide more appropriate supports if the initial AP choices are not allowing the student to fully access the content of the testlets.  IEP teams should refer to their state’s specific guidance regarding the IEP team involvement in AP choices are not allowing the student to fully access the content of the testlets.  IEP teams should refer to their state’s specific guidance regarding the IEP team involvement in AP choices prior to test administration and adjustments to AP made during test administration. 
A student should not enter a DLM assessment using a new, unfamiliar KITE Client support or combination of supports in the student has not been able to practice using them during regular instruction.  Unfamiliar supports could be distracting and even detrimental during assessment.
Who Decides What Accessibility Supports Are Needed?
Educators should choose accessibility supports based on an individual student’s needs as determined by the IEP team, not on the basis of the disability category, grade level, or instructional setting.  Decisions about supports for students with the most significant cognitive disabilities who are also English learners should involve educators with an understanding of the student’s language-related support needs.  Once selected, accessibility supports should be used consistently for instruction (as much as possible) and assessment. 
Students can gain experience with the specific KITE Client supports by using DLM practice activities and released testlets.  These activities are intended for three main purposes:
1. To help an educator draw conclusions about the student’s ability to use a selected KITE Client support
2. To make decisions about which Access Profile support(s) best fit the student’s individual needs and preferences
3. To provide the student with opportunities to practice using the navigation tools in the testlets prior to the day of the student’s first assessment.
Released testlets will be available for every grade level to allow the student to practice as often as needed using any of the KITE Client supports and to allow the educator to observe the student’s interaction with those supports.  The educator can change the selections in the AP, depending on the conclusions drawn about the student’s experience with the testlets.  Additionally, repeated practice can help the student and the educator to be more at ease on the day the assessment window opens.
Guiding Questions for Discussion and Selection of Appropriate Accessibility Supports
Some questions teams may ask in the process of determining appropriate supports include the following: 
1. What are the student’s learning strengths, and in what areas does the student need further improvement?
2. How do the student’s learning needs impact his or her achievement of the EEs?
3. What instructional and assessment tasks are difficult for the student to do independently when working one-on-one in the classroom and/or when interacting in an online environment? 
4. What current supports help the student with these difficulties, both one-on-one with an educator and in the online environment? 
5. What kinds of instructional strategies, (e.g., visual, tactile, auditory, combination) work best for the student? What accessibility supports match these strategies and could help the student access the assessment?
6. What accessibility supports are regularly used by the student during instruction and assessments in the classroom?
7. Which supports and tools does the student prefer? 
8. What were the results for assignments and classroom assessments when accessibility supports were used and not used?
9. Did the student have any difficulties interacting with these supports in the past? If so, what are the difficulties and how can they be resolved?
10. What accessibility supports will increase the student’s access to the assessment by addressing the student’s learning needs and reducing the effect of the student’s disability? 
11. What effective combinations of accessibility supports would help this student? 
DLM realizes that the range of tools and supports covered in the Accessibility Manual do not cover the full array of supports that may be required for each unique student.  Please see the Accessibility Manual for additional allowable supports and supports that are not allowed. The following information on Steps 4-6 is taken from the DLM Accessibility Manual and is not represented in its entirety.  To view the complete manual and this section, please visit Alaska’s DLM webpage. 
[bookmark: _Toc8914542]Step 4: Select and View Supports in the KITE System
Demonstration of Access Profile Supports: What Students Will See
This section provides more information, including screenshots, about some of the Access Profile accessibility supports described in Set 2 of the customization process.  The supports described in this section include magnification, overlay color, invert color choice, contrast color, spoken audio, and switch use.  In addition, test administrator are able to explore and try out the KITE Client supports online through released testlets and practice using the supports with students.  Providing ample time for each student to use the supports in the released testlets enables educators to determine which settings work best for each student.
You can find the rest of this section on Step 2 in the DLM Accessibility Manual beginning on page 32.
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In addition to items listed in the TIP, test administrators may need the following:
· assistive devices appropriate to the student (e.g., switches)
· additional manipulatives familiar to the student to be used during the assessment (e.g., unit cubes)
· concentration aides used by the student (e.g., stress ball)
Information about preparing for teacher-administrated and computer-delivered testlets is available in the Test Administration Manual and the Assessment Coordinator Manual.
Accessibility Strategies
To help students prepare for the DLM Assessment, educators should provide instruction aligned to the EEs and reinforce similar vocabulary.  Educators can help students develop comfort and confidence with test formats by monitoring students’ understanding through embedded assessment, using the representations and models students will see in the DLM assessment and demonstrating the types of items students will encounter.
In addition, the DLM Alternate Assessment Consortium has created online professional development learning modules to help educators understand content standards, the EEs, and their application to students with the most significant cognitive disabilities.  Each of the interactive modules is short (30 to 45 minutes) and focuses on a single topic.  Information about these modules is available on the Professional Development tab on the DLM website.  These modules provide information and strategies to help educators instruct students based on the content tested in KITE Client. 
[bookmark: _Toc8914544]Step 6: Evaluate the Accessibility Features Used
After the student completes practice tests and actual assessments, the educators and IEP team need to evaluate the overall use of the accessibility supports. Educators will then be better informed and be able to change or customize accessibility supports for future assessments. Educator and IEP teams can use the following list of questions to evaluate the accessibility supports used by the students (Thompson et al., 2005).
Questions to Guide Evaluation at the Student Level 
1. What accessibility supports did the student use during instruction and assessment?
2. What were the results of classroom assignments and assessments when accessibility supports were used versus when not used? 
3. If a student did not meet the expected level of performance, was it due to not having access to the necessary instruction, not receiving the appropriate supports, or using inappropriate accessibility supports?
4. What was the student’s perception of how well the accessibility supports worked?
5. What combinations of accessibility supports seemed to be effective?
6. What are the difficulties encountered in the use of the accessibility supports?
7. What were the perceptions of educators and others about how the accessibility supports appear to work? 
8. Did the students receive the accessibility supports documented in their IEP?
9. Should the student continue to use the selected accessibility supports? Are changes needed? Or should the use of the accessibility supports be discontinued?
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English Language Proficiency Assessment: ACCESS for ELLs 2.0 and Alternate ACCESS
Links to materials referenced in this section:
·  WIDA ACCESS for ELLs 2.0 & Alternate ACCESS for ELs Assessment
· WIDA Accessibility and Accommodations Supplement
· Participation Guidelines for Inclusion of Alaska Students in State Assessments, December 2017
Students in Kindergarten through grade 12 who are currently identified as English learners (ELs) must be assessed annually to monitor their progress in acquiring academic English. Alaska uses WIDA’s ACCESS for ELLs 2.0 assessment as its English Language Proficiency Assessment. This assessment is aligned with the WIDA English Language Development (ELD) Standards. Alaska adopted the 2007 WIDA ELD Standards in 2011 (4 AAC 04.155). ACCESS for ELLs 2.0 is used to assess the proficiency levels of English learners’ receptive and productive skills in English in the areas of listening, speaking, reading and writing. The English language proficiency assessment focuses on the progress and proficiency levels of academic language rather than content area knowledge and skills; therefore, some accommodations that might be appropriate for the classroom or content areas tests should not be used with the ELP assessment as they will invalidate the test. ACCESS for ELLs 2.0 is available for grades 1-12 in online and paper-based versions. Kindergarten ACCESS for ELLs is available in a paper-based version only. Assessment administration information is available at WIDA’s website.
The following information is an excerpt is from the WIDA Accessibility and Accommodations Supplement. To view the manual in its entirety, please visit WIDA’s website. 
[bookmark: _Toc8914546]Administrative Considerations
Districts and schools have the authority to make administrative determinations for any EL student as long as test security is not compromised and the requirements are met regarding testing conditions and environment. These individualized administration procedures provide flexibility to schools and districts in determining the conditions under which ACCESS for ELLs 2.0 and Kindergarten ACCESS for ELLs and Alternate ACCESS for ELLs can be administered most effectively. 
Administration considerations do not change what items are designed to measure or the way scores are interpreted. These considerations are intended to diminish barriers and maximize opportunities for all ELs to demonstrate their English language proficiency. 
For a list of allowable administration considerations, please refer to WIDA’s Accessibility and Accommodations Supplement or the Participation Guidelines for Inclusion of Alaska Students in State Assessments, December 2017.
[bookmark: _Toc8914547]Universal Tools
Universal tools are available to all students taking the ACCESS for ELLs 2.0 and Kindergarten ACCESS for ELLs and Alternate ACCESS for ELLs in order to address their individual accessibility needs. These may either be embedded in the online test or provided by test administrators during testing. Universal tools do not affect the construct being measured on the assessment.
Provided that students have become familiar with the appropriate use and availability of universal tools, these should reinforce students’ abilities to demonstrate their knowledge and skills. Educators must ensure that students have opportunities to practice using the tool and must help students determine when a tool may be appropriate and useful. Making connections between learning strategies used during instruction and similar universal tools available on the assessment also may help students decide which tools are appropriate and when to use them.  
Universal tools do not need to be pre-selected for online testing in WIDA AMS.
For a list of the universal tools, please refer to WIDA’s Accessibility and Accommodations Supplement or the Participation Guidelines for Inclusion of Alaska Students in State Assessments, December 2017.
[bookmark: _Toc8914548]Accommodations 
Accommodations are changes in procedures or materials that increase equitable access for a student by overcoming the effects of a disability during ACCESS for ELLs 2.0, Kindergarten ACCESS for ELLs, and Alternate ACCESS for ELLs administration in order to allow the student to effectively demonstrate their knowledge and skills while generating valid assessment results for students who need them.  Accommodations are intendent for students for whom there is a documented need in an IEP or 504 Plan.  Accommodations are intended to provide testing conditions that do not result in changes to what the test measures, and that do not affect the validity or reliability of the interpretation of the scores for their intended purposes; these accommodations provide comparable test results to those students who do not receive accommodations.
Accommodations are available only to ELs with disabilities as specified in the student’s IEP or 504 Plan, or as determined by the individual team or designated by the LEA to made decisions for students covered under Title II of the ADA, and only when the student requires the accommodation(s) to participate in the assessment meaningfully and appropriately. Sometimes students with disabilities require non-digital accommodations (i.e., accommodations delivered by a test administrator instead of by the online test).  For those students, administering the assessment in a paper-based format should be considered.  Decisions about accommodations appropriate for all four domains of the ELP assessment – Listening, Reading, Speaking, and Writing – should be based on the needs of individual students, rather than based on the nature of the disability or disability type. A student’s individual educational team (IEP, 504, or Title II of the ADA) make decisions about accommodations.  These educational teams must not select accommodations that invalidate the assessment.  Accommodation decisions should not be made unilaterally by a teacher or other school employee outside of the IEP process described in IDEA.  
It is important that teams for ELs with disabilities are multidisciplinary and collaborative in nature and include persons with expertise in second language acquisition and other professionals who understand how to differentiate between limited English proficiency and a disability.  Documentation should be maintained as part of the student’s records.
The following should be considered when choosing appropriate accommodations for students taking 
ACCESS for ELLs 2.0, Kindergarten ACCESS for ELLs, or Alternate ACCESS for ELLs:
1. Does the student use the accommodation on a regular basis to address his or her learning challenge in the classroom during instruction and testing? 
Students should typically receive only those accommodations that are in use for daily instruction (with rare exceptions) and that are needed in order to participate meaningfully in the English language proficiency assessment. 
2. Does the accommodation address the challenge faced by the student? 
The appropriate use of accommodations with ELLs with disabilities should ensure (or at least increase the likelihood) that the student’s disability will not prevent the student from demonstrating his or her English language proficiency during the assessment. Accommodations do not reduce learning expectations, and may not be used to compensate for a student’s lack of knowledge and/or skills, or because of a lack of appropriate instruction (or lack of access to) in the complex academic language associated with any content area. 
Neither should accommodation selection be based on a “more-is-better” approach in an attempt to provide every possible advantage on the assessment nor should students be provided with unnecessary accommodations. An abundance of unnecessary accommodations may actually hinder the student’s performance.
3. Is the accommodation allowable for ACCESS for ELLs 2.0 ELP testing? 
Remember that ELP tests and content area assessments in reading/language arts, mathematics, and science assess different constructs, and therefore, different accommodations may be allowed for each. 
Some accommodations that might be appropriate for content areas tests may not be used on ELP assessments because they would invalidate the construct being measured by the test (e.g., using a bilingual word-to-word dictionary).
4. Does the accommodation adhere to your state policies for the accommodation of ELLs with disabilities on language proficiency assessments? 
The accessibility features and accommodations specified and described in this supplement are recommendations only and do not replace or amend state policies. Educational teams are responsible for ensuring accommodations provided are in accordance with their state policy.
Once the student’s educational team has selected appropriate accommodations, it is important to share this information with the school Test Coordinator to ensure the test administrator has been trained to administer the accommodation. It is recommended that training occurs in a manner which allows for immediate feedback.
In rare cases, a student who does not have an IEP or 504 Plan, or who is regularly receiving services under Title II of the ADA, may be permitted accommodations due to an unforeseeable circumstance. In such cases, the student may be allowed an accommodation due to the short-term barrier to accessing the assessment. For example, a student with a fractured hand may use a scribe if he is unable to type, write or use voice recognition software. 
Accommodations for a student without an IEP or 504 plan are only allowed for transitory accessibility concerns that could not have been anticipated (e.g., broken bone, concussion, etc.).
Accommodations may be embedded within the online test platform or be delivered locally by a test administrator. Embedded accommodations must be pre-selected in order to be activated within the test engine. Special paper-based test forms (e.g., large print, braille) must be pre-ordered prior to testing. 
Check with your state assessment office as to how, whether, and which accommodations information should be uploaded, and how to order accommodated test forms.
Accommodations requiring physical materials (e.g., braille, assistive technology, and manipulatives) should be identified in advance, and plans should be made to ensure their availability during testing. 
On the following pages, descriptions of the allowable accommodations provide detailed information on each accommodation. Each accommodations table is divided the four domains of English language proficiency assessments (Listening, Reading, Speaking, and Writing) with indications as to whether a particular accommodation is 
(a) appropriate for the domain (Yes)
(b) inappropriate and therefore not recommended (No) 
(c) not applicable (N/A) because the accommodation is already incorporated into the test design (e.g., responding orally on the Speaking Test) or is irrelevant for the domain (e.g., use of a scribe for the Speaking Test which requires no writing).
Most accommodations for ELLs with disabilities are allowed during both the paper and online administrations of the assessment. If the accommodation is delivered the same way during online and paper test administration, the two cells in that accommodations table have been merged.
As a reminder, refer to your state specific policy for information on allowable accommodations for language proficiency assessments. 
For a list of the allowable accommodations, please see the Participation Guidelines for Inclusion of Alaska Students in State Assessments, December 2017.  For more details on the allowable accommodations, please refer to WIDA’s Accessibility and Accommodations Supplement.


[bookmark: _Toc8914549]Kindergarten ACCESS for ELLs Exclusions
Administrative procedures of Kindergarten ACCESS for ELLs incorporate the following accommodations; therefore, they do not need to be recorded on the student test form or in WIDA AMS. 
	Abbreviation
	Description

	EM

	Extended testing of a test domain over multiple days


	ES

	Extended Speaking test response time


	ET

	Extended testing time within the school day


	HI 

	Human Reader for items


	HR

	Human Reader for response options 


	RI

	Human Reader for repeat of paper-based test items 


	RR

	Human Reader for repeat of response options one time


	MC

	Manual control of item audio 


	RA

	Repeat item audio 
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Administrative procedures of Alternate ACCESS for ELLs incorporate the following accommodations; therefore, they do not need to be recorded in WIDA AMS or on the student test booklet.
	Abbreviation
	Description

	EM

	Extended testing of a test domain over multiple days


	ES

	Extended Speaking test response time


	ET

	Extended testing time within the school day

	HI 

	Human Reader for items


	HR

	Human Reader for response options 


	RI

	Human Reader for repeat of paper-based test items 


	RR

	Human Reader for repeat of response options one time


	MC

	Manual control of item audio 


	RA

	Repeat item audio 





The Alternate ELP assessment is an assessment of English learners (EL) for students in grades 1 -12 who are formally identified as Limited English Proficient (EL) and have significant cognitive disabilities that prevent their meaningful participation in ACCESS for ELLs 2.0. An Alternate ELP assessment is not available for kindergarten. The checklist below provides criteria for student participation in alternate ACCESS for ELLs 2.0 assessment. If any response to the criteria below is No, the student must participate in the ACCESS for ELLs 2.0.
	Yes/No
	Alternate English Language Proficiency assessment criteria


	
	The student has an Individualized Education Program (IEP) and is currently identified as an English Learner (EL). The student meets the eligibility criteria for special education related to the areas of, but not limited to, cognitive impairment, autism, traumatic brain injury, or multiple disabilities.  

	
	The IEP indicates that the student demonstrates deficits in adaptive behavior/skills that adversely impacts the student’s educational performance and prevents completion of the standard academic curricula. Curricular objectives written for the student are less complex, making the regular ELP assessment, even with accommodations inappropriate for the student.  

	
	The IEP indicates that the student requires extensive, frequent, individualized instruction in multiple settings to acquire, maintain, generalize and demonstrate performance of skills, including English language skills.  

	
	The accommodations or modifications needed by the student to participate in the regular ELP assessment would compromise the validity of the test.  

	
	For students in test grades 3 – 8 and high school, the student is identified in the student’s IEP as eligible to take the Alaska Alternate Assessment.

	
	The decision to participate in the Alternate ELP assessment is not based solely on language, social, cultural, or economic differences or excessive or extended absences.  

	
	The decision to place the student on the Alternate ELP assessment is not being made for program administration reasons, such as the student is expected to perform poorly on the regular ELP assessment; the student displays disruptive behaviors or experiences emotional duress during testing.  


[bookmark: _Toc8914551]Alaska Policy for Administration of the Alternate ELP Assessment
It is recommended that districts designate a contact person to oversee the alternate ELP assessment and to work closely with special education staff to meet the testing needs of these students. It is recommended that the educator that the student is most familiar with be the one to administer the alternate ELP assessment. Test administrators must be certified online annually to administer this assessment. Online training is available on the WIDA Alternate ACCESS webpage.
The alternate ELP assessment is designed only for current ELs with significant cognitive disabilities. The IEP team will determine if the student will take the alternate or regular ELP assessment. When making this determination, the following must be considered:
· For students in grades 3-8, student must also be taking the alternate assessment (DLM) instead of PEAKS. 
· For students in grades 1, 2, 11 & 12 who do not take PEAKS, the IEP team makes the decision about the alternate ELP assessment using the checklist above. 
· The alternate ELP assessment does not address Proficiency levels 4, 5, or 6, therefore, a student cannot exit EL status as ‘Proficient’ on this assessment.
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National Assessment of Educational Progress (NAEP)
The National Assessment of Educational Progress (NAEP) is a national assessment of a representative sampling of America's students in grades 4, 8, and 12 conducted by the National Center for Education Statistics (NCES). Results are only given at the state-level; no school or student results are provided. 
Only students with disabilities who participate in the Alaska Alternate Assessment based on alternate achievement standards will be automatically excluded from any NAEP assessment. All other students with disabilities should participate in NAEP with or without NAEP allowed accommodations.
NAEP strives to obtain as complete a picture as possible of the educational progress of all students. Thus, the NAEP sample includes students who have been identified as having physical, emotional, or developmental disabilities; or who have had limited exposure to the English language. NAEP’s goal is to include as many students with disabilities and/or limited English proficiency as possible; therefore, NAEP’s advice to schools is, when in doubt, include the student. 
NAEP has specific accommodations for students with disabilities or who are ELs. NCES and the National Assessment Governing Board (NAGB) determine the allowed accommodations and requirements for administration of NAEP, and information about them is provided to the schools prior to the NAEP assessment. NAEP accommodations for each assessment year are typically finalized in late fall prior to the assessment year.
The Alaska Department of Education & Early Development (DEED) expects that most ELs will be included on the NAEP. Only ELs who have been enrolled in United States schools for less than one full academic year before the NAEP assessment may be excluded from any NAEP assessment. All other ELs should participate in NAEP with or without NAEP allowed accommodations. 
A federally contracted assessment team that receives extensive training to ensure consistent administration across the nation administers NAEP. School personnel may be asked to assist with some accommodations, such as signing questions for students.
School personnel with the best knowledge of the student’s accommodation needs should use the guidance provided by NAEP to decide if the student should be included in the NAEP assessment and the accommodations needed. 
The information regarding accommodations for NAEP can be found on DEED’s NAEP webpage. 
If you have questions about NAEP accommodations, please contact the NAEP State Coordinator at 907-465-8729.
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Annotated Table of Accommodations
All accommodations must be documented in the student’s IEP, 504 or EL plan; this is even true for those accommodations which are “Universal Tools” in the computer- or paper-based assessment and provided to all students. Documenting the student’s need for the accommodation ensures that it will be provided both during instruction and on all assessments.  For example, highlighters are Universal Tools for both the computer- and paper-based PEAKS.  Even though it is a Universal Tool, if a student needs to use a highlighter to lessen the effect of their disability, the student’s IEP should list the use of a highlighter as an accommodation for use in the classroom and on all assessments.
Accommodations that are marked as Not Allowed for ELs are not considered accommodations for this population because they do not provide linguistic support.  Alternately, accommodations that are marked as Not Allowed for SWDs are not considered accommodations for this population because they do not decrease the effect of a student’s learning difference. 
All accommodations listed in this table must be documented in the student’s IEP/504 or EL plan.
Abbreviations:
SWDs = students with a disability		EL = English Learner
CBA = computer-based assessment 		PBA = paper-based assessment

	Description & Intent
	SWDs
	ELs
	PEAKS/Science CBA
	PEAKS/Science PBA
	Assessment Use

	Adaptive devices, equipment, and/or furniture

Intent: allows the student to focus on content without physical distraction.
	
	NOT ALLOWED
	
	
	Some adaptive devices may require individual test administration as well as a scribe to type responses verbatim into test engine, test booklet, or answer document.

	Additional room for writing responses on paper-based assessment

Intent: encourages students to express their thoughts and ideas without interruption.
	
	NOT ALLOWED
	N/A
	
	Requires transcription of student responses verbatim into test booklet.

	Additional time

	
	NOT ALLOWED
	
	
	Student may take additional time to complete assessments as needed beyond the time typically scheduled for all students

	Alternative responses:
· Oral response
· Signing
· Pointing
· Recorded response
· Use of word processor
	
	NOT ALLOWED
	
	
	Scribe will enter student responses verbatim into test engine or write them in the test booklet or answer document.
Use of a word processor must have other programs disabled and spelling, grammar check and other features turned off.

	Audio CD 

Intent: assists with auditory processing difficulties.
	
	
	N/A
	
	Use of the test-contractor provided audio CD is required if the student’s IEP or EL plan requires a read aloud accommodation. The CD includes test directions, assessment questions, and answer choices.

A test administrator may administer a “read aloud” accommodation if student’s plan specifically designates a human read aloud.

Reading of reading passages is not allowed.

Students need control of their own CD player and audio CD. Headphones may be necessary for the CD player.


	Auditory amplification device: assistive listening devices that help amplify sounds, especially when background noise is present.

Intent: Some students may require audio amplification devices in addition to hearing aids to increase clarity. A teacher may use an amplification system when working with students in classroom situations that contain a great deal of ambient noise.
	
	NOT ALLOWED
	
	
	Use headphones or test in a separate room since auditory devices will distract other students. 

	Braille edition provided by test contractor 

Intent: To provide students who are blind or have a visual impairment an additional source of receiving content. 
	
	NOT ALLOWED
	N/A
	
	Braille test materials are available for the paper-based PEAKS and require advance order.

	Calculator

Intent: to assist students with non-computational test items. 

Universal Tool
	
	NOT ALLOWED
	
	
	The PEAKS computer-based assessment provides embedded calculators as Universal Tools that are available only for designated portions of the test.

Calculator use on the paper-based PEAKS is also a Universal Tool and is only allowed on designated portions of the test. See Test Administration Directions and Calculator Use for the PEAKS and Alaska Science Assessments policy on the PEAKS webpage.

	Clarification of embedded test directions:
· Student requests clarification
· Student restates directions

Intent: To accurately understand the task a student is being asked to engage in, some students need to have directions to a task or test simplified.

	
	
	
	
	See Test Administration Directions or PEAKS webpage for guidance on embedded test directions.



	Clarification of technology directions

Intent: to provide student with assistance in navigating the technology-enhanced items. 

Universal Tool
	
	NOT ALLOWED
	
	N/A
	Test administrators must follow directions provided in the most recent version of the Test Administration Directions (TAD).

At no time should the test administrators touch the student’s device to demonstrate the use of the technology. 


	Clarification of test directions:

· student restates clarification
· student restates directions

Intent: To accurately understand, some students need to have test directions simplified.

For ELs: This accommodation can be provided in English or the student’s native language.
	
	
	
	
	A test administrator may provide clarification of assessment directions.

This does not apply to assessment questions, answer choices, or embedded directions.

A separate location for testing is recommended if the accommodation may be disruptive to others.

	Color Overlay

Universal Tool
	
	NOT ALLOWED
	
	
	Changes the background color behind text, graphics, and response areas. 

Embedded in the computer-based PEAKS. Changes the background color of the test. The default color is white; the color choices are green, blue, orange, pink, and yellow.
For the paper-based PEAKS, students may use a color overlay sheet.

	Contrast Color

Universal Tool
	
	NOT ALLOWED 
	
	N/A
	Embedded in the computer-based PEAKS. There are seven color combination options available.


	Cross-off - allows the student to place a line through an answer choice that is not desired.

Intent: It allows the student to focus on likely answers.

Universal Tool
	
	NOT ALLOWED
	
	
	Embedded in the computer-based PEAKS 

For the paper-based PEAKS, a student may use a pencil to cross out unwanted answer choices.   If a student’s extraneous pencil marks cover any portion of the answer bubbles, responses must be transcribed into a clean test booklet in order to be properly scored. 

Transcription procedures must be followed as outlined in the Test Administration Directions.

	Dictionary: Provide a published word-to-word bilingual dictionary

Intent: Provide equivalent of an English word in native language to remove a language barrier.
	NOT ALLOWED
	
	
	
	For ELs only – Published document must provide word-to-word equivalents in English and native language, and be suitable for standardized assessment.

Dictionaries must not contain definitions or pictures. Electronic dictionaries are not allowed. 

	Flexible Scheduling

Students may split a test “part” over multiple days.
	
	NOT ALLOWED
	
	
	The computer-based PEAKS requires district staff to unlock any assessment part not finished in one day.

Binder clips must be used for the paper-based PEAKS to secure items completed the prior day.


	Frequent breaks 
Intent: assists students who need extra breaks during a test session.
	
	NOT ALLOWED
	
	
	The PEAKS computer-based assessment has a pause feature that allows up to 20 minutes of non-activity before the assessment closes. 
For the paper-based PEAKS, booklets should be closed during breaks. 

	Graph paper or scratch paper

Intent: to help line up math digits to perform operations. 

Universal Tool
	
	NOT ALLOWED
	
	
	Graph paper and scratch paper must be securely destroyed after the assessment session.

	Graphic organizers: 

Students may be provided a blank (no text) graphic organizer template such as a flow charts or story web. 

Intent: organizational tool
	
	NOT ALLOWED
	
	
	For the PEAKS assessment the graphic organizers must be created by the student.

	Headphones

Intent: helps students to focus by screening out extraneous sounds. 

Universal Tool
	
	NOT ALLOWED
	
	
	Noise cancelling headphones may be worn.

The use of external or student-provided music devices is not allowed.

	Helpful verbs from the test directions written on the board or a piece of paper

Intent: Tool to help students understand what they are to do on the test.
	
	NOT ALLOWED
	
	
	This accommodation refers to directions only. It does not apply to test items. 

Students must test in a separate room if other students without this accommodation can view the words.

	Highlighter

Intent: Allows important information to stand out.

Universal Tool
	
	NOT ALLOWED
	
	
	If a highlighter is used in a scannable student test booklet or answer document and the highlighter covers the answer bubbles, responses should be transcribed into a clean test booklet in order to be properly scored. 


	Human read aloud
	
	
	
	
	A test administrator may read aloud the ELA, mathematics, and science assessments. This includes the questions, answer choices, and embedded directions.

Reading of the reading passages is not allowed.

The human read aloud accommodation requires individual assessment administration.


	Individual administration

Student may have the test administered individually in a separate location and/or at a different time than their peers.

Intent: distractions for an individual student can be reduced by altering the location in which an individual student interacts with instructional materials or test content. For students who are easily distracted by the presence of other students, an alternate location accommodation allows the student to work individually.
	
	
	
	
	Many accommodations that require an individually administered assessment when using a paper-based assessment may be provided successfully in the standard testing group when using a computer-based assessment.

When providing a different location within the classroom or a different room, care must be taken to ensure that security of testing materials is maintained.


	Large Print

Intent: To provide students with a visual impairment an additional source of receiving content.


	
	NOT ALLOWED
	N/A
	
	Large print forms are available for the paper-based PEAKS. Font is enlarged to 150% and is printed on 11 x 17 inch size paper. Large print forms require advance ordering. 

For the computer-based PEAKS, the test engine will fully scale for students who test on larger monitors. The screen will maintain the correct aspect ratio for all test content with no distortion.


	Line Guide / Place Markers

A straight edge line used to follow along with each line of text or to help student track items.

Intent: It allows the student to follow their reading path more easily. 

Universal Tool
	
	NOT ALLOWED
	
	
	Embedded tool on the computer-based PEAKS.

Student may use a device, such as an unmarked ruler for the paper-based PEAKS.

	Magnification: enlarging text on the screen for a computer-based assessment.

Universal Tool
	
	NOT ALLOWED 
	
	
	Scrolling may be required when the level of magnification is increased and the entire item can no longer been seen on the screen. This will vary due to the level of magnification, the amount of text in the item, and the size of the screen.

Magnification allows student to enlarge text on the screen (1.5 x or 2.0 x).

For the paper-based PEAKS, students may use a magnification device such as a magnifying glass. 
 

	Mark in paper-based test booklet: student may strike out unwanted answer choices, make notes, or mark answers directly in the test booklet. 

Intent: Eliminate distraction of transferring information from one document to another
	
	NOT ALLOWED
	N/A
	
	
This may require transcription of student responses verbatim into a clean test booklet or answer document.


	Masking

Intent: limits visual distraction

Universal Tool
	
	NOT ALLOWED
	
	
	Masking is an embedded tool in the computer-based PEAKS. 

For the paper-based PEAKS, a student may use a blank piece of paper for the purposes of masking. 

	Math manipulatives: student use of physical objects for math items, such as fraction circles.

Intent: a physical aid for problem solving
	
	NOT ALLOWED
	
	
	Manipulatives must be unmarked.
Examples of acceptable math manipulatives are: fraction blocks, color tiles, sorting blocks, abacus, base-ten blocks, geometric shapes. 

Multiplication tables and number lines may be used on select sections of the math content assessment where calculators are allowed. See Test Administration Directions and Calculator Use for the PEAKS and Alaska Science Assessments policy.

	Monitoring to ensure student marks responses in correct answer area. 
	
	NOT ALLOWED
	
	
	Test administrator monitors student responses.

It is recommended that this accommodation be provided individually or in small groups. 


	Native language word provided for an unknown word in an assessment item when requested by student.

Intent:
To support ELs linguistically. 
	NOT ALLOWED
	
	
	
	For ELs only - This is for occasional/individual words, not phrases or strings of words. Must be requested by student.

Not allowed for reading passages.

	Preferential seating

Intent: student may need to sit in a particular area of the room to receive support or focus.

	
	NOT ALLOWED
	
	
	

	Reading and re-reading, if requested, directions and embedded directions 

Intent: to support students who need assistance with understanding directions.

For ELs: This accommodation can be provided in English or the student’s native language.

	
	
	
	
	Provided by the test administrator; this accommodation can be provided to a single student who is testing in a large group setting unless it is disruptive to other testers.

ELs only – translation should be an exact translation, as much as possible; additional clarifying ideas or examples are not allowed.


Test directions for PEAKS are read aloud to all students by the test administrator.  However, the test administrator re-reading the test directions to students after testing has begun is an accommodation and should only be provided to those students with documentation in their IEP/504.

	Respond orally in English to constructed response items for math, and/or science test.

Intent: to support ELs linguistically.
	NOT ALLOWED
	
	
	
	For ELs only – requires a scribe to transcribe verbatim into the test engine or test booklet. 

Not allowed for English language arts items. 



	Scribe for transcription of student’s responses into test engine, answer document, or student booklet.

Intent: this allows the student with difficulties in language processing or motor deficits to focus on expressing their thoughts and ideas more effectively. 
	
	NOT ALLOWED
	
	
	All scribing must be verbatim into the test engine, answer document or test booklet. 
Scribes must follow scribe procedures outlined in the Test Administration Directions



	Secure papers to work area with tape or magnets 
	
	NOT ALLOWED
	N/A
	
	

	Signing to student:
· Directions
· Embedded directions
· Math items
· Science items
· ELA question & answer choices

Intent: Remove barrier for students with hearing disability.
	
	NOT ALLOWED
	
	
	Interpreters must sign a Test Security Agreement and may not provide additional information to student, such as drawing pictures of math problems.

This accommodation is for students with a hearing disability. It does not apply to ELs.

Reading passages may not be signed to the student. This invalidates the assessment.

	Small group administration

Intent: For students who are easily distracted by the presence of other students, an alternate location accommodation allows the student to work individually or in small groups.
	
	
	
	
	Students may have the test administered in a small group in a separate location and/or at a different time than their peers. 

The size of the small group will depend on student need. 

Many accommodations that require a small group or individually administered assessment when using a paper-based assessment may be provided successfully in the standard testing group when using a computer-based assessment. 

When providing a different location within the classroom or a different room, care must be taken to ensure that security of testing materials is maintained.

	Special acoustics, lighting, or furniture

Intent: students with physical disabilities may need specific adjustments to their environment.
	
	NOT ALLOWED
	
	
	May require individual or small group administration.

	Special pen or non-#2 pencil for paper-based assessments.

Intent: to provide another method for student response.
	
	NOT ALLOWED
	N/A
	
	
This requires transcription of student responses verbatim into test booklet or answer document.

Transcription procedures are outlined in the Test Administration Directions.

	Specific test administrator: for students who need a familiar test administrator or test administrator.

Intent: 
For SWDs: to decrease the effect of an emotional disability or emotional reaction on test taking. To increase the likelihood that accommodations provided to the student directly from the test administrator are understood.

For ELs: to provide familiarity in the form of a test administrator that the student knows and works with often.  

	
	
	
	
	


	Sticky Note

Creates and places a note (or multiple notes) on the screen in which a student can type a short message for later reference.

Universal Tool
	
	NOT ALLOWED
	
	N/A
	Embedded in the test engine for the computer-based PEAKS.

	Text-to-Speech (TTS) 

· Test Directions
· Questions
· Answer choices
· Embedded directions

	
	
	
	N/A
	TTS is a computer-voice screen reader. Allows students to start, stop, replay, or adjust volume for audio of the test associated with the content on the screen.

Requires headphones.
*Does not read passages associated with the ELA items

	English or the native language: provide written version of written/oral test directions

Intent: to assure students understand directions and expectations.
	NOT ALLOWED
	
	
	
	ELs only – written version of test directions must be verbatim of what is provided in the test administration manual. 
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Tools for Educators

This section provides templates for optional tools for planning, documenting, and evaluating the use of accommodations. 
1. Do’s and Don’ts When Selecting Accommodations
2. Accommodations Used in the Classroom
3. Logistics Planning Checklist
4. Teacher Observation Checklist for EL Students
5. Accommodations from the Student’s Perspective
6. Parent Input for Accommodations
7. Assessment Accommodations’ Plan
8. After Test Accommodations Questions
9. Accommodations & Accessibility Tools for Limited English Proficient Students
10. Accommodations for Students with a 504 Plan
[bookmark: _Toc8914555]
Tool 1
Do’s and Don’ts When Selecting Accommodations

		Do … make accommodations decisions based on individualized needs.

	Don’t … make accommodations decisions based on whatever is easiest to do.

	Do … select accommodations that reduce the effect of the disability to access instruction and demonstrate learning.
	Don’t … select accommodations that are unrelated to documented student learning needs or are intended to give students an unfair advantage. 

	Do … be certain to document instructional and assessment accommodations on the IEP or 504 plan.
	Don’t … use an accommodation that has not been documented on the IEP or 504 plan.


	Do … be familiar with the types of accommodations that can be used as both instructional and assessment accommodations.
	Don’t … assume that all instructional accommodations are appropriate for use on all assessments.

	Do … be specific about the where, when, who, and how of providing accommodations.
	Don’t … simply indicate an accommodation will be provided “as appropriate” or “as necessary.”

	Do … refer to state accommodations policies and understand implications of selections.
	Don’t … check every accommodation possible on a checklist.

	Do … evaluate accommodations used by the student.
	Don’t … assume the same accommodations remain appropriate year after year.

	Do … get input about accommodations from teachers, parents, and students, and use it to make decisions at IEP team or 504 planning committee meetings.
	Don’t … make decisions about instructional and assessment accommodations alone.



	Do … provide accommodations for assessments routinely used for classroom instruction.
	Don’t … provide an assessment accommodation for the first time on the day of a test.

	Do … select accommodations based on specific individual needs in each content area.
	Don’t … assume certain accommodations, such as extra time, are appropriate for every student in every content area.
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Accommodations Used in the Classroom
Tracking aspects of how a student uses an accommodation in the classroom informs decision making on assessment accommodations.

Student ________________________________ Date ______________

	Accommodations provided to student:
	Is it noted in student’s IEP?
	For what task(s) is it used (e.g., task type, content, standard)?
	How often does the student choose to use the accommodation for the task?
	Is the student need for it fixed or changing? What are the influencing factors?
	Does the student use it alone or with assistance (e.g., para-educator, peers)?
	Notes (e.g., does one accommodation seem more effective used with another on a task?).

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	



Adapted from Minnesota Manual for Accommodations for Students with Disabilities in Instruction and Assessment.
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Logistics Planning Checklist

Directions: This checklist can be used in the planning and implementation of assessment accommodations for all students. Use the checklist by indicating Y (Yes), N (No), or NA (Not Applicable).

	Accommodations Throughout the Academic Year
	Y
	N
	NA

	Accommodations are documented on students’ IEP or 504 plan.
	
	
	

	Students use accommodations regularly and with success in classroom instruction and assessments.
	
	
	

	The effectiveness of the accommodations are regularly evaluated.
	
	
	

	Preparation for Test Day
	
	
	

	Special test editions are ordered for individual students based on need (e.g., audio tape, Braille, large print).
	
	
	

	Test administrators/proctors receive a list of accommodation needs for students they will supervise (list comes from master accommodations plan/database).
	
	
	

	Adult supervision is arranged and test administrators receive training for the type of accommodations they will be providing.
	
	
	

	Trained readers, scribes, and sign language interpreters are arranged for individual students (with substitutes available).
	
	
	

	Special equipment is arranged and checked for correct operation (e.g., tape recorder, word processor).
	
	
	

	Accommodations on the Day of the Test
	
	
	

	Provision of accommodations is recorded by test administrator.
	
	
	

	Substitute providers of accommodations are available as needed (e.g., interpreters, readers, scribes).
	
	
	

	Student use of accommodation is documented.
	
	
	

	Consideration after the Day of the Test
	
	
	

	Responses are transferred to scannable answer documents or test booklets for students using special equipment and adapted test forms and response documents.
	
	
	

	Students who take make-up tests receive needed accommodations.
	
	
	

	Effectiveness of accommodations administration and use is evaluated by test administrators and students, and plans are made for improvement.
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Teacher Observation Checklist on EL Student Accommodation Needs

Teams can use this checklist to determine if the accommodation offers the EL student appropriate linguistic scaffolding.

Indicate Y (yes), Y/S* (Yes with support), N (Not at this time), or DK/NA (Don’t know or not applicable).
*Y/S is an important category because it helps track the emergence of content knowledge and skills

	
	Y
	Y/S
	N
	DK/
  NA
	Corresponding accommodation(s) that may be appropriate:

	Direct Linguistic Support: Oral Accommodations

	1. Is the student able to read and understand directions in English?
	
	
	
	
	In English:
· provide written version of written/oral test directions
· read aloud and/or repeat written and/or oral test directions
· read aloud and/or repeat embedded test directions
· clarify/explain test directions

	2. Can the student follow oral directions in English from an adult or recorded?
	
	
	
	
	In the native language:
· provide written version of written/oral test directions
· read aloud and/or repeat written and/or oral test directions
· read aloud and/or repeat embedded test directions
· clarify/explain test directions

	3. Does the student need directions in English repeated frequently?
	
	
	
	
	

	4. Is the student able to read and understand directions in the native language?
	
	
	
	
	

	5. Can the student follow oral directions in the native language from an adult or audiotape?
	
	
	
	
	

	6. Does the student need directions in the native language repeated frequently?
	
	
	
	
	

	7. Does the student need all the text read to him/her or just selected words?
	
	
	
	
	Use text-to-speech in computer-based assessments or provide test contractor CD

Use text-to-speech in computer-based assessments or provide test contractor CD.

	8. Does the student have low/poor English Reading skills that may require the reading of tests or sections of tests that do not measure reading comprehension in order to demonstrate knowledge of subject areas?
	
	
	
	
	

	9. Does the student need/request native language support for individual words?
	
	
	
	
	Provide the native language word for an unknown word in a test question or prompt, when requested by student.
Provide commercial word-to- word bilingual dictionary.

	10. Does the student need support in writing down his/her spoken English?
	
	
	
	
	Allow the student to respond orally in English to constructed response items for ELA, math, and/or science test(s); scribe response verbatim in English. This accommodation is only for a small percentage students. Scribes must follow scribe procedures.

	Direct Linguistic Support: Written Accommodations

	11. Has the student used a bilingual word-to-word dictionary during classroom instruction or assessments or with homework assignments?
	
	
	
	
	Provide a commercial word to word bilingual dictionary.

	12. Does the student receive scribing support?
	
	
	
	
	Allow the student to respond orally to constructed response items in English for ELA, math, and/or science test(s); scribe response verbatim in English. This accommodation is only for a small number of students.

	13. Does the student come from a low-literacy background and require the use of a recorder when responding to homework assignments?
	
	
	
	
	



	Questions to ask
	Y
	Y/S
	N
	DK/NA
	Corresponding Accommodation(s)

	Indirect Linguistic Support

	14. Does the provision of extra time ensure the student can complete classroom assignments?
	
	
	
	
	Provide extended time

	15. Does the student use other accommodations or equipment which require more time to complete test items (e.g., scribe, use of bilingual dictionary, etc.)?
	
	
	
	
	Provide extended time

	16. Can the student work continuously for the length of time allocated for standard test administration?
	
	
	
	
	Provide scheduled breaks as needed during testing

	17. Do others easily distract the student and/or does he/she have difficulty remaining on task?
	
	
	
	
	Provide scheduled breaks as needed during testing



Use the following questions as a guide for the next steps you might plan:

· What accommodation(s) should be used regularly by the student during classroom instruction and assessment?
· How will you document the results for assignments and assessments when accommodation(s) are used (or not used)?
· How will you evaluate the student’s experience and preferences for offered accommodations?



[bookmark: _Toc8914559]Tool 5
Accommodations from the Student’s Perspective

Use this questionnaire to collect information about needed accommodations from the student’s perspective. The questions can be completed independently or as part of an interview process. Whatever method is used, however, be certain that the student understands the concept of an accommodation, providing examples as necessary. Also, provide a list of possible accommodations to give the student a good understanding of the range of accommodations that may be available.

1. Think about all the classes you are taking now. Which is your best class?
2. Explain what you do well in this class.

The things you said you can do well above are your strengths. For example, you may have mentioned reading, writing, listening, working in groups, working alone, drawing, or doing your homework as some things you can do well. If you said you really like the subject, have a good memory, and work hard in class, these are also examples of your strengths.

3. Now ask yourself, “What class is hardest?”
4. What’s the hardest part of this class for you?

The things you said were hardest are areas you need to work on during the school year. For example, you may have listed paying attention in class, reading the book, taking tests, listening, staying in the seat, remembering new information, doing homework, or doing work in groups. These are all things in which an accommodation may be helpful for you.

5. What are all of the classes you are taking now? Then look at a list of accommodations. Next to each class, write down what accommodation(s) you think might be helpful for you.
This questionnaire was adapted from A Student’s Guide to the IEP by the National Dissemination Center for Children with Disabilities (http://nichcy.org/pubs/stuguide/st1book.htm). Retrieved July 28, 2005.
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Tool 6
Questions Parents Should Ask About Accommodations in Instruction and Assessments

About Instruction
· What accommodations does my child need to access and reach academic standards?
· What are my child’s preferences for specific accommodations?
· Is the need for each accommodation documented in my child’s IEP or 504 plan?
· Are there accommodations being used at home that could be used in instruction to help my child access and learn content or help in performing certain academic tasks?
· Are the accommodations my child is receiving in instruction meant to be a temporary support? If yes, what is the plan to help determine when to phase out or discontinue the use of a certain accommodation?
· How are the staff members who work with my child providing accommodations (across regular, special education, or other staff)?

About Assessment
· What are the tests my child needs to take, what do they measure (e.g., regular or alternate academic standards), and for what purpose is each given?
· If an accommodation used in instruction is not allowed on a test, is there another option to support the student that is allowed? If yes, has it been documented and tried in instruction first? If no, how is my child being prepared to work without the accommodation before the test?
· Are the accommodations allowed on state tests also provided for other tests?
· Can my child participate in part of an assessment with or without accommodations?
· Are there consequences for allowing certain changes to how my child participates in a test? How will my child’s test scores count?
· Do consequences of accommodations vary by type of test? 
· If my child is not taking the general assessment, is it because the test is “too hard” or because the accommodation needed is not allowed on the assessment?
Adapted from Minnesota Manual for Accommodations for Students with Disabilities in Instruction and Assessment. Questions are based in part on questions and content from NCLD’s Parent Advocacy Brief NCLB: Determining Appropriate Assessment Accommodations for Students with Disabilities, and Testing Students With Disabilities: Practical Strategies for Complying With District and State Requirements, 2nd ed. (2003), by Martha Thurlow, Judy Elliott, and James Ysseldyke.
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Tool 7
Assessment Accommodations Plan for an Individual Student

Student Information
Name: ____________________________________________
Date of Assessment: _________________________________
Name of Assessment: ________________________________

Case Information
Special Education Teacher: ____________________________
School Year: ________________________________________
Building/School: _____________________________________
General Education Teacher: ____________________________


Room assignment for assessment: ________________________

Test administrator: _________________________________________________________

	Assessment accommodation to be provided
	Notes regarding appropriate delivery of accommodation
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Scheiber, B., & Talpers, J. (1985). Campus Access for Learning Disabled Students: A Comprehensive Guide. Pittsburgh: Association for Children and Adults with Learning Disabilities.
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Tool 8
After-Test Accommodations Questions

Use this form after a test to interview a student about the provided accommodation(s): whether it was used, whether it was useful, and whether it should be used again. Also note any adjustments or difficulties experienced.

Student_________________________ Date ______________________________
Assessment ______________________________________________
	List accommodations in IEP
	Was the accommodation used?
	Was the accommodation useful?
	Were there any difficulties with the accommodation? Are adjustments needed?
	Should the accommodation be used again?

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	




Adapted from Minnesota Manual for Accommodations for Students with Disabilities in Instruction and Assessment.
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Tool 9 
Accommodations for Students Identified as English Learners
Individual Student Documentation Form
All students identified as English Learners (ELs) must participate in statewide academic assessments. Accommodations are allowed for ELs when testing for academic content knowledge and skills, but not when testing for English language proficiency.
A district shall appoint a team that includes if practicable, a teacher with experience in teaching students with limited English proficiency to determine the necessary accommodations for students with limited English proficiency under the department’s Participation Guidelines for Alaska Students in State Assessments. The team shall document the accommodation decision and may not provide a modification. (4 AAC 06.776(b))

	Student’s Legal Name: 
     
	District or State ID Number:
     
	Student Grade
     

	Meeting Date
     
	District & School
     



Statewide and District Assessments: 
The student will:
|_|	Participate in statewide and district assessments without accommodations.
|_|	Participate in statewide and district assessments with the following student supports (Refer to the Participation Guidelines, Dec. 2017 for additional procedures.)

	ASSESSMENT ACCOMMODATIONS  
Please refer to the Participation Guidelines for Inclusion of Alaska Students in State Assessments December 2017 for further information on allowable accommodations for mandated state assessments.


Test Directions
Read aloud, in English or in native language, the test directions. This includes directions that are read aloud to all students by test administrators and/or clarification of test directions embedded within the tests. Test directions do not include test items or prompts.
· Provide written version of written/oral test directions.
· Read aloud and/or repeat written and/or oral test directions. 
· Read aloud and/or repeat embedded test directions.
· Clarify/explain test directions if requested by the student.

Test Items
Test items includes: test questions, answer choices, and embedded directions.
· Provide a commercial word-to-word bilingual dictionary that does NOT contain pictures or definitions. Electronic devices are not allowed.
· Provide the native language word for an unknown word in a test item, when requested by the student. (Not allowed for reading passages)
· Allow the student to respond orally to constructed response items in English for math, and/or science test(s). (Not allowed for ELA). This accommodation requires thoughtful consideration and will only apply to select students for standardized state assessments. (continued on next page)

Location
· Administering the test individually or in a small group in a separate location.
· Using a specific test proctor.

Performance Evaluation for Alaska’s Schools (PEAKS) Specific Accommodations 

Computer-based PEAKS
Accommodations embedded in the DRC INSIGHT test engine and selected by a district employee with appropriate eDIRECT permissions.
· Text-to-Speech for MATH
· Text-to-Speech for ELA
· Text-to-Speech for SCIENCE

Paper-based PEAKS
· Audio CD for ELA test
· Audio CD for Math test
· Audio CD for Science test
· Human read aloud for ELA test
· Human read aloud for Math test
· Human read aloud for the Science test
*note: Use of test contractor audio CD required unless student’s EL plan specifies “human” read aloud. Includes test questions and answer choices. (Read aloud of reading passages is not allowed.)

Signature and Date of Participants in Attendance at EL Meeting

Parent: _____________________________________________________________________


Classroom Teacher: __________________________________________________________


EL Teacher: _________________________________________________________________


District Representative: _______________________________________________________



[bookmark: _Toc8914564]Tool 10
Accommodations for Students with a 504 Plan
Individual Student Documentation Form
Section 504 is a part of the Rehabilitation Act of 1973 that prohibits discrimination based on disability. The 504 plan is a plan developed to ensure that a child who has a disability identified under the law and is attending an elementary or secondary educational institution receives accommodations that will ensure their academic success and access to the learning environment. However, these students do not require specialized instruction.

	Student’s Legal Name: 
     
	District or State ID Number:
     
	Student Grade
     

	Meeting Date
     
	District & School
     


Statewide and District Assessments: 
The student will:
|_|	Participate in statewide and district assessments without accommodations.
|_|	Participate in statewide and district assessments with the following student supports (Refer to the Participation Guidelines, Dec. 2017 edition for additional procedures.)
	ASSESSMENT ACCOMMODATIONS  
Please refer to the Participation Guidelines for Inclusion of Alaska Students in State Assessments, December 2017 for further information on allowable accommodations for mandated state assessments. 



Accommodations to be provided by the Test Administrator:
Accommodations embedded in the Performance Evaluation for Alaska’s Schools (PEAKS) test engine and activated in eDIRECT:
· Text to Speech for MATH
· Text to Speech for ELA
· Text to Speech for SCIENCE


Signature and Date of Participants in Attendance at EL Meeting

Parent: _____________________________________________________________________


Classroom Teacher: __________________________________________________________


Resource  Teacher: ___________________________________________________________


District Representative: _______________________________________________________


[bookmark: _Toc408470375][bookmark: _Toc8914565]Appendix C
Documentation Tools for Assessments

1. Resources of Interest
2. Criteria for determination of eligibility
3. Federal and State Law
4. Acronyms




[bookmark: _Toc8914566]Resources of Interest

National Clearinghouse on English Language Acquisition 

Office of Civil Rights 

Individual with Disabilities Education Improvement Act of 2004, P.L. 108-446. Retrieved November, 2010



[bookmark: _Toc83002076][bookmark: _Toc407013209]The following is an excerpt from the State of Alaska Department of Education & Early Development Special Education Handbook, pages 21-22
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This is a listing of ALL of the Alaskan eligibility categories for special education services: 
	Cognitive Impairment	Visual Impairment
Specific Learning Disability	Speech or Language Impairment
Emotional Disturbance	Other Health Impaired
Deafness	Multiple Disabilities
Hearing Impairment	Early Childhood Developmental Delay
Deaf and Blind	Autism
Orthopedic Impairment	Traumatic Brain Injury

Refer to 4 AAC 52.130 for specific details regarding these general eligibility notes. 4 AAC 52.130 reads (bold added for emphasis);
(a) Repealed 8/22/2001. 

(b) To be eligible for special education and related services as a child with cognitive impairment, a child must 
(1) score two or more standard deviations below the national norm on an individual standardized test of intelligence, and exhibit deficits in adaptive behavior manifested during the developmental period which adversely affect the child's educational performance; 
(2) require special facilities, equipment, or methods to make the child's educational program effective; 
(3) be diagnosed as cognitively impaired by a psychiatrist, or by a psychologist who is licensed under AS 08.86, certified under 4 AAC 12.355, or endorsed under 4 AAC 12.395; and 
(4) be certified by the group established under 4 AAC 52.125(a) (2) as qualifying for and needing special education services. 

(c) To be eligible for special education and related services as a child with a learning disability, a child must 
(1) exhibit a specific learning disability as defined in 
(A) 34 CFR 300.8(c)(10), as revised as of October 13, 2006, and adopted by reference; and 
(B) 34 CFR 300.309, adopted by reference in 4 AAC 52.120; 
(2) require special facilities, equipment, or methods to make the child's education program effective; and 
(3) be certified by the group established under 4 AAC 52.125(a) (2) in the manner set out in 34 CFR 300.308, adopted by reference in 4 AAC 52.120, as qualifying for and needing special education services. 

(d) To be eligible for special education and related services as a child with an emotional disturbance, a child must 
(1) be emotionally disturbed as defined in 34 CFR 300.8(c)(4), as revised as of October 13, 2006, and adopted by reference; 
(2) require special facilities, equipment, or methods to make the child's educational program effective; 
(3) be diagnosed as emotionally disturbed by a psychiatrist, or by a psychologist who is licensed under AS 08.86, certified under 4 AAC 12.355, or endorsed under 4 AAC 12.395; and 
(4) be certified by the group established under 4 AAC 52.125(a) (2) as qualifying for and needing special education services. 

(e) To be eligible for special education and related services as a child who is deaf, a child must 
(1) exhibit a hearing impairment that hinders the child's ability to process linguistic information through hearing, with or without amplification, and that adversely affects educational performance; 
(2) require special facilities, equipment, or methods to make the child's educational program effective; 
(3) be diagnosed by a physician or audiologist as deaf; and 
(4) be certified by the group established under 4 AAC 52.125(a) (2) as qualifying for and needing special education services. 

(f) To be eligible for special education and related services as a child with a hearing impairment, a child must 
(1) exhibit a hearing impairment, whether permanent or fluctuating, that adversely affects educational performance, but is not within the meaning of (e) of this section; 
(2) require special facilities, equipment, or methods to make the child's educational program effective; 
(3) be diagnosed by a physician or audiologist as hard of hearing; and 
(4) be certified by the group established under 4 AAC 52.125(a) (2) as qualifying for and needing special education services. 

(g) To be eligible for special education and related services as a child who is deaf and blind, a child must 
(1) exhibit concomitant hearing and visual impairments, the combination of which causes such severe communication and other developmental and educational problems that the child cannot be accommodated in a special education program solely for deaf or blind children; 
(2) require special facilities, equipment, or methods to make the child's educational program effective; 
(3) be diagnosed by an optometrist or ophthalmologist and by a physician or audiologist, as appropriate, as deaf-blind; and 
(4) be certified by the group established under 4 AAC 52.125(a) (2) as qualifying for and needing special education services. 

(h) To be eligible for special education and related services as a child with an orthopedic impairment, a child must 
(1) exhibit a severe orthopedic impairment, including impairments caused by congenital anomaly, disease, or other causes, that adversely affects educational performance; 
(2) require special facilities, equipment, or methods to make the child's educational program effective; 
(3) be diagnosed by a physician as orthopedically impaired; and 
(4) be certified by the group established under 4 AAC 52.125(a) (2) as qualifying for and needing special education services. 

(i) To be eligible for special education and related services as a child with a visual impairment, a child must 
(1) exhibit a 
(A) visual impairment, not primarily perceptual in nature, resulting in measured acuity of 20/70 or poorer in the better eye with correction, or a visual field restriction of 20 degrees as determined by an optometrist or ophthalmologist, that, even with correction, adversely affects educational performance; or 
(B) physical eye condition that affects visual functioning to the extent that specially designed instruction is needed; 
(2) require special facilities, equipment, materials, or methods to make the child's educational program effective as determined by a teacher of children with visual impairment; and 
(3) be certified by the group established under 4 AAC 52.125(a) (2), that includes a certified teacher of children with visual impairment, as qualifying for and needing special education services. 

(j) To be eligible for special education and related services as a child with a speech or language impairment, a child must 
(1) exhibit a communication disorder such as stuttering, impaired articulation, a language impairment, or a voice impairment, that adversely affects educational performance; 
(2) require special facilities, equipment, or methods to make the child's educational program effective; 
(3) be diagnosed by a physician, a speech-language pathologist, or a speech-language therapist as speech or language impaired; and 
(4) be certified by the group established under 4 AAC 52.125(a) (2) as qualifying for and needing special education services; 
(5) repealed 11/28/92. 

(k) To be eligible for special education and related services as a child with other health impairments, a child must 
(1) exhibit limited strength, vitality, or alertness due to chronic or acute health problems such as a heart condition, tuberculosis, rheumatic fever, nephritis, asthma, sickle cell anemia, hemophilia, epilepsy, lead poisoning, leukemia, fetal alcohol spectrum disorder, diabetes, or a heightened alertness to environmental stimuli, due to attention deficit disorder or attention deficit hyperactivity disorder; for a child to be eligible, a health impairment must adversely affect that child's educational performance; 
(2) require special facilities, equipment, or methods to make the child's educational program effective; 
(3) be diagnosed by a physician or advanced practice registered nurse as having a health impairment described in (1) of this subsection; and 
(4) be certified by the group established under 4 AAC 52.125(a) (2) as qualifying for and needing special education services. 

(l) To be eligible for special education and related services as a child with multiple disabilities, a child must 
(1) exhibit two or more of the impairments set out in (b) - (i), (k), (o), and (p) of this section, the combination of which causes such severe educational problems that the child cannot be accommodated in a special education program that is appropriate for only one of the conditions; 
(2) require special facilities, equipment, or methods to make the child's educational program effective; 
(3) be diagnosed as set out in (b) - (i), (k), (o), and (p) of this section for each condition; and 
(4) be certified by the group established under 4 AAC 52.125(a) (2) as requiring special education services that cannot be provided in a program for a single condition set out in (b) - (i), (k), (o), and (p) of this section. 

(m) Repealed 8/22/2001. 

(n) Except as provided in (q) of this section, to be eligible for special education and related services as a child with early childhood developmental delay, a child who is not less than three nor more than eight years of age must 
(1) either 
(A) function at least two standard deviations below the national norm, or 25 percent delayed in age equivalency, in at least one of the following five areas: 
(i) cognitive development; 
(ii) physical development, which includes fine and gross motor; 
(iii) speech or language development, which includes expressive and receptive language, articulation, and fluency; 
(iv) social or emotional development; 
(v) adaptive-functioning, self-help skills; or 
(B) function at least 1.7 standard deviations below the mean, or 20 percent delayed in age equivalency, in two or more of the five areas in (A)(i) - (v) of this paragraph; 
(2) be certified by the group established under 4 AAC 52.125(a) (2) as qualifying for and needing special education and related services as a child with early childhood developmental delay, as follows: 
(A) the group must find that the child has learning problems that are not primarily the result of bilingualism, cultural difference, environmental disadvantage, or economic disadvantage; 
(B) in evaluating the child, if it is clearly not appropriate to use a norm-referenced instrument, the group shall use another instrument, such as a criterion-referenced measure, to document the delay; 
(C) the group shall base its determination of the delay and its detrimental effect on the child's daily life and educational performance on qualitative and quantitative measures, including developmental history, basic health history, observation of the child in multiple environments, and supportive evidence of how the disability adversely affects educational performance; and 
(3) need special facilities, equipment or methods to make the child's educational program effective. 

(o) To be eligible for special education and related services as a child with autism, a child must 
(1) exhibit 
(A) a developmental disability significantly affecting verbal and non-verbal communication and social interaction that adversely affects educational performance; this type of developmental disability is generally evident before the child reaches three years of age; or 
(B) other characteristics often associated with autism such as engagement in repetitive activities and stereotyped movements, resistance to environmental change or change in daily routines, or unusual responses to sensory experiences that adversely affect educational performance; 
(2) not have educational performance adversely affected primarily by an emotional disturbance, as defined in 34 CFR 300.8(c)(4), adopted by reference in (d)(1) of this section; 
(3) require special facilities, equipment, or methods to make that child's educational program effective; 
(4) be diagnosed as autistic by a psychiatrist or other physician, an advanced nurse practitioner authorized to practice under 12 AAC 44.380 in pediatrics, family health, or family psychiatric/mental health, and who has in effect a written plan that includes pediatric neurodevelopment in the clinical scope of practice, as required under 12 AAC 44.400, or a psychologist licensed under AS 08.86, certified under 4 AAC 12.355, or endorsed under 4 AAC 12.395; and 
(5) be certified by the group established under 4 AAC 52.125(a) (2) as qualifying for and needing special education services. 

(p) To be eligible for special education and related services as a child with traumatic brain injury, a child must 
(1) exhibit an acquired injury to the brain caused by an external physical force, resulting in total or partial functional disability or psychosocial impairment or both, that adversely affects educational performance; 
(2) exhibit impairments in one or more areas, including cognition; language; memory; attention; reasoning; abstract thinking; judgment; problem-solving; sensory, perceptual, and motor abilities; psychosocial behavior; physical functions; information processing; and speech caused by open or closed head injuries; 
(3) not have brain injuries that are congenital or degenerative, or induced by birth trauma; 
(4) require special facilities, equipment, or methods to make the child's educational program effective; 
(5) be diagnosed by a physician as having a traumatic brain injury; and 
(6) be certified by the group established under 4 AAC 52.125(a) (2) as qualifying for and needing special education services. 

(q) If a district does not use the criteria in (n) of this section to determine a child's eligibility for special education and related services, with regard to a child with early childhood developmental delay, the district shall apply the criteria of (b) - (l), (o), or (p) of this section.” 



[bookmark: _Toc8914568]Definition of Section 504
Section 504 is a part of the Rehabilitation Act of 1973 that prohibits discrimination based upon disability. Section 504 is an anti-discrimination, civil rights statute that requires the needs of students with disabilities to be met as adequately as the needs of the non-disabled are met.
Section 504 states that: “No otherwise qualified individual with a disability in the United States, as defined in section 706(8) of this title, shall, solely by reason of her or his disability, be excluded from the participation in, be denied the benefits of, or be subjected to discrimination under any program or activity receiving Federal financial assistance...” [29 U.S.C. §794(a), 34 C.F.R. §104.4(a)].
To be covered under Section 504, a student must be “qualified ” (which roughly equates to being between 3 and 22 years of age, depending on the program, as well as state and federal law, and must have a disability) [34 C.F.R. §104.3(k)(2)].
As defined by federal law: “An individual with a disability means any person who: (i) has a mental or physical impairment that substantially limits one or more major life activity; (ii) has a record of such an impairment; or (iii) is regarded as having such an impairment” [34 C.F.R. §104.3(j)(1)].
 “Impairment” as used under the Section 504 definition
An impairment as used in Section 504 may include any disability, long-term illness, or various disorder that “substantially” reduces or lessens a student’s ability to access learning in the educational setting because of a learning-, behavior- or health-related condition. [“It should be emphasized that a physical or mental impairment does not constitute a disability for purposes of Section 504 unless its severity is such that it results in a substantial limitation of one or more major life activities” (Appendix A to Part 104, #3)].
Many students have conditions or disorders that are not readily apparent to others. They may include conditions such as specific learning disabilities, diabetes, epilepsy and allergies. Hidden disabilities such as low vision, poor hearing, heart disease or chronic illness may not be obvious, but if they substantially limit that child’s ability to receive an appropriate education as defined by Section 504, they may be considered to have an “impairment” under Section 504 standards. As a result, these students, regardless of their intelligence, will be unable to fully demonstrate their ability or attain educational benefits equal to that of non-disabled students (The Civil Rights of Students with Hidden Disabilities under Section 504 of the Rehabilitation Act of 1973—Pamphlet). The definition does not set forth a list of specific diseases, conditions or disorders that constitute impairments because of the difficulty of ensuring the comprehensiveness of any such list. While the definition of a disabled person also includes specific limitations on what persons are classified as disabled under the regulations, it also specifies that only physical and mental impairments are included, thus “environmental, cultural and economic disadvantage are not in themselves covered” (Appendix A to Part 104, #3).

[bookmark: _Toc8914569]Federal and State Laws Requiring Participation by Students with Disabilities 
January 20, 2016 NOTE: ESEA was reauthorized in December of 2015.  This section will be updated very soon.
Reauthorization of Elementary and Secondary Education Act 
Stronger accountability for educational achievement results is one of the four basic education reform principles contained in ESEA. This law complements the provisions in providing public accountability at the school, district, and state levels for all students with disabilities. ESEA explicitly calls for the participation in such assessments of all students [Sec. 1111(2)(b)(vii)]. (The term “such assessments” refers to a set of high-quality, yearly student academic assessments.) It also requires that these assessments provide for the reasonable adaptations and accommodations for students with disabilities—as defined under Section 602(3) of IDEA—necessary to measure the academic achievement of such students relative to challenging state academic content and state student academic achievement standards [Sec. 1111 (2)(b)(vii)]. 
Regulations regarding inclusion of students with disabilities and English language learners in assessment and access to grade level content
One of the basic reform principles of ESEA is stronger accountability for educational achievement results for all students. Through this federal legislation, in addition to other state and local district initiatives, assessments aimed at increasing accountability provide important information with regard to 
· how successful schools are including all students in standards-based education;
· how well students are achieving standards; and 
· what needs to be improved upon for specific groups of students. 
There are several critical elements in ESEA that hold schools accountable for educational results:
Academic content standards (what students should learn) and academic achievement standards (how well students should learn the content) form the basis of state accountability systems. 
State assessments are the mechanism for checking whether schools have been successful in students attaining the knowledge and skills defined by the content standards. 
School, district, and state accountability are based on measuring success in educating all students and determining what needs to be improved for specific groups of students. 
[bookmark: _Toc83002078]ESEA on ELs
Title III of the ESEA mandates that all ELs receive quality instruction for learning both English and grade-level academic content (U.S. Department of Education, 2002). According to ESEA, ELs are required to participate in statewide assessments that measure students’ English language and academic progress. 
ESEA requires that states develop standards for English language proficiency in the context of each state’s Academic Content Standards. Schools and districts must ensure ELs’ participation in their state’s accountability system.
The following are other ESEA provisions for ELs: 
· All EL students’ English language proficiency must be tested at least once a year;
· all ELs have to take state academic achievement tests in language arts and math, except that EL students who have been in the U.S. for less than one year do not have to take the language arts test for that first year; if available from the state, EL students can take these language arts and math tests in their native languages;
· EL students should be assessed in a valid and reliable manner and provided reasonable accommodations; (Sec. 1111(b)(2(G))
· curricula must be demonstrated to be effective; language instruction curricula used to teach EL children are to be tied to scientifically based research and demonstrated to be effective;
· local entities have the flexibility to choose the method of instruction to teach ELs;
· states must establish standards and objectives for raising the level of English proficiency that are derived from the four recognized domains of speaking, listening, reading and writing, and that are aligned with achievement of the challenging State academic content and student academic achievement standards. (Sec. 1111(b)(2)(B)(iii)) 
Instructional and assessment accommodations, therefore, are incorporated in the instructional process for ELs to facilitate their education and measure their performance adequately by leveling the playing field.
Individuals with Disabilities Education Improvement Act of 2004 
IDEA specifically governs services provided to students with disabilities. Accountability at the individual level is provided through IEPs developed on the basis of each child’s unique needs. IDEA requires the participation of students with disabilities in state- and districtwide assessments. Specific IDEA requirements include the following: 
[bookmark: _Toc83002079]Children with disabilities are included in general state and district-wide assessment programs, with appropriate accommodations, where necessary [Sec. 612 (a) (16) (A)]. The term “individualized education program” or “IEP” means a written statement for each child with a disability that is developed, reviewed, and revised in accordance with this section and that includes . . . a statement of any individual modifications in the administration of state or district-wide assessments of student achievement that are needed in order for the child to participate in such assessment; and if the IEP Team determines that the child will not participate in a particular state or district-wide assessment of student achievement (or part of such an assessment), a statement of why that assessment is not appropriate for the child; and how the child will be assessed [Sec. 614 (d) (1) (A) (V) and VI)]. 
Section 504 of the 1973 Rehabilitation Act
Section 504 provides individuals with disabilities with certain rights and protects individuals with disabilities against discrimination from federally funded programs and activities. Section 504 states the following: No otherwise qualified individual with a disability in the United States, as defined in section 705(20) of this title, shall, solely by reason of her or his disability, be excluded from the participation in, be denied the benefits of, or be subjected to discrimination under any program or activity receiving Federal financial assistance or under any program or activity conducted by any Executive agency.
In school settings, 504 legislation guarantees and protects students with disabilities who may not otherwise have an IEP but are still considered individuals with disabilities. The definition of a student with disabilities is much broader under 504 than it is under IDEA. An important part of the 504 plans developed by schools for students with disabilities are often the lists of accommodations that the student can utilize on assessments. 
[bookmark: _Toc8914570]
Acronyms

AA – Alternate Assessment
AP – Access Profile, student supports that are selected prior to testing (DLM specific)
PEAKS – Performance Evaluation for Alaska’s Schools
CBA – Computer-based Assessment
DLM – Dynamic Learning Maps, a system of assessment for students with significant cognitive disabilities
DEED – Department of Education and Early Development (Alaska State Department of Education and Early Development)
ELs – English learners
ELP – English language proficiency 
ESEA – Elementary and Secondary Education Act
ESSA – Every Student Succeeds Act, a federal act passed in 2015
FC Survey – First Contact Survey, an initial placement survey for the DLM Alternate Assessment
IDEA – Individuals with Disabilities Education Improvement Act of 2004
IEP – Individualized Education Program, individualized education plans for students with disabilities
NAEP – National Assessment of Educational Progress, a national assessment of a representative sampling of America’s students in grades 4, 8, and 12 conducted by the National Center for Education Statistics
NAGB – National Assessment Governing Board, the governing board that makes decisions regarding accommodations for the NAEP assessment
NCES – National Center for Education
PLAAFP – Present Levels of Academic Achievement and Functional Performance, a section within the IEP that documents the student’s academic and functional skills and knowledge
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Test Question

Embedded Test Directions

This question is worth 2 points +

6. A student recorded air temperatures on Monday and Tuesday.

# Air Temperature Information
Time Monday | Tuesday
500 AM @ F s0°F
5:00 AM a7 F s F
10:00 AM @ F 5 F
1100 AM S0°F 55°F
12:00PM so°F 57°F
TooPm B 7

A Describe a pattern in the student’s recorded data
B, Based on the pattern, predict the most likely air temperature at 1:00 PM for each day.
Monday F
Tuesday “F

Test item
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10. Read the paragraph from “The European Union Strives to Protect Its Bees.”

On the other hand, bees at other sites showed negative impacts due to the neonics. While the
chemicals did not directly kil them, the neonics weakened the bees' bodies. This made them
more prone to mites and other diseases. Furthermore, whenever a number of bees die in a
hive, other members must work more diigently to maintain the hive. These demands weaken

them, adding to the collapse of hives.

‘The chart shows two causes identified in the studies and their effects. Match each cause to its
effect. Use one effect for each cause. Do not use an effect more than once. Record your

answers in the answer booklet.

Effect

cause

1. Other bees work
harder.

2. Bees are more
vulnerable to mites
and other diseases.

'A. Neonics weaken the
bees’ bodies.

B. Bees die in the hive.
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13. Turn to pages 4 and 5 of your answer booklet. Read the Writer's Checkiist and then complete
the Text-Dependent Analysis Question.
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LA Part 1 Reading & TDA

What Is Truly Harming Our Bees?

1n2016, boskeepers inthe United States lost 4% oftheir hives over the wnter.

| Tho crop in popuations i an alarming rond, whch has covered several

| cecadss. Scientsts have ardently researched the matier, ncovering ane
mysterious condtion known as Colony Collapse Discrdar (CCD). riggers
entre hives o fai, and the weakened bess smply disappear. Altough this

| condition has cwncled,cthers have taken s piace

|
| Today. the leading cause of hive faiure is most fikely the varroa mite. This,

creature feeds on both bees and their broods. It weakens ther, infects them
with cther viruses, and leads to dying hives. These mites also easly spread

| among bess and to other colonies. Gurrent reports emphasize this problem.

| They show that the mites are much more profuse in hives than previously
thought.In New York, one ressarch team sampled 309 bee colonies, and they.

| found that mites had infected 90% of them! Learning to control and manage the

| mitos i essental.

Another contributing factor fo the bees' falling numbers is the 1oss of wild
habitat Long ago, the American landscape featured fields and forests
overflowing with diverse plant lfe. This varied pollen diet kept bees healthier. In
fact, one study showed ihat bees with access to healhy pollens from natural
surroundings are more resistant to diseases. Today. the gronth of cities and

| urban areas as well as endiess acres of similar crops has limited this
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Checks irom il of he boxes.)

Read the paragraph from “The European Union
Stives to Protect lis Bees.”

On the other hand, baes at ofher sies showsd
nagative impacts from the neonics. Whie the
chemicals did not drrectly kil them, the neonics:
weakened the bees bodies. This made them more
prone to mites and other disases. Furthermor,
Wwhenever a number of bees die in a hive, other
members must work more diligently to maintain the
hive. Those demands weaken them, adding to the
fisk of the collapse of hives.

The chart shows two causes identified in the studies
and therr effects. Match sach cause (o its effect by
selecting th correct box. Use one efiect for each
cause. Do not use an efiect more han once.

= 1
e
e e
s
jand other
[diseases.

[Neonics weaken the bees” ) 5]
bodies.

[Bess e ntho s I D

Other
bees
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What Is Truly Harming Our Bees?

In 2016, beckeepers in the United States lost 44% of thair hives over the winter
The drop in populations is an alarming trend, which has covered several
decades. Scientists have ardently researched the matier, uncovering one
mystarious condition known 35 Colony Callapse Disorder (CCD). It triggers
‘entice hives 1o fai, and the weakened bees simply disappear. Although this
conxdition has dwindled, others have taken its place.

Today, the leading cause of hwe faikure s most ikely the varroa mie. This
Greature feeds on both bees and their broods. It weakens them. infects them
with other viruses, and leads to dying hives. These mites also easiy spread
among bees and to cther colonies. Current reports emphasize this problem
‘They showthat the mites are much more profuse in hives than previously
thought. In New York, one research team sampled 309 bee colonies, and they
found that mites had infected 90% of them! Learming to control and manage the
mites s essental

Ancther contributing factor to the bees' falling numbers is the loss of wid
habitat. Long 3go, the American landscaps featured fields and forests
‘overflowing with diverse piant Ifs. This varied polien diet kept bees healthier In
fact,one study showed that bees with access to healthy pollens from natural
surroundings are more resistant o diseases. Today, the growth of cties and
urban areas as well as endiess acres of simiar crops has limited this.
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(Practice Hint- Use the Sticky Notes tool to write
down notes about the passage. Then, type your
response in the box below.)

Read the question from “The European Union Strives
to Protect is Bees”

Is this exposure significant?

Wiite an essay analyzing how this question develops.
and refines the main idea of the passage. Use
‘evidence from the passage 1o support your
response.

By
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